ISSN 2687-0126

PROFESSIONAL
DISCOURSE &
COMMUNICATION

Anckypc
npodeccuoHanbHou

KOMMYHUKaLlUK

VOLUME 6 ISSUE 3
2024



Editor-in-Chief
Dmitry S. Khramchenko

Editorial Board

Biljana Mari¢

Aleksandra G. Anisimova
Igor V. Chekulay

Olga S. Chesnokova
Seda K. Gasparyan
Svetlana V. Ilvanova
Dragana Popovic

Igor E. Klyukanov

Nelly A. Krasovskaya

Liu Ruomei

Viktoria L. Malakhova
Elena N. Malyuga

Arto Mustajoki

Evgeniya V. Ponomarenko
Olga N. Prokhorova
Enrique F. Quero-Gervilla
Oleg A. Radchenko
Galina V. Sinekopova

MGIMO University, Moscow, Russia

University of Belgrade, Serbia

Lomonosov Moscow State University, Moscow, Russia
Belgorod State University, Belgorod, Russia

RUDN University, Moscow, Russia

Yerevan State University, Armenia

Saint Petersburg University, Saint Petersburg, Russia
University of Novi Sad, Serbia

Eastern Washington University, USA

Tula State Lev Tolstoy Pedagogical University, Tula, Russia
Beijing Foreign Studies University, China

MGIMO University, Moscow, Russia

People’s Friendship University of Russia, Moscow, Russia
The University of Helsinki, Finland

MGIMO University, Moscow, Russia

Belgorod State University, Belgorod, Russia

The University of Granada, Spain

Moscow State Linguistic University, Moscow, Russia
Eastern Washington University, USA

The Founder: MGIMO University
Address: 76 Prospekt Vernadskogo, Moscow, Russia, 119454

Professional Discourse & Communication is an international, peer-reviewed quarterly jour-
nal dedicated to discussing various theoretical and applied problems of professional commu-
nication. Its articles provide researchers and practitioners with the most up-to-date, compre-
hensive and important research, paying specific attention to modern linguistic approaches to
professional discourse as well as practical aspects of teaching methodology as related to the
language of particular professional spheres.

PDC specifically addresses readers in any field of professional communication (business,
legal, diplomatic, economic, political, academic, medical, art and any other professional sphere)
who are interested in qualitative discourse analytical approaches, on the one hand, and schol-
ars who are interested in issues of professional communication (discourse studies, functional
linguistics, pragmatics, semiotics, rhetoric, linguosynergetics, sociolinguistics, cognitive linguis-
tics, stylistics, cross-cultural communication, cultural studies, country studies, second language
acquisition and teaching methodology, and related fields), on the other hand.

ISSN 2687-0126
Website: https://pdc-journal.com

2 Anckypc npodeccnoHanbHoi KommyHuKauyum N26-3, 2024



MaBHbIN pefakTop
XpamueHko Amutpuin Cepreesny

PepakunoHHas Konnerus
bunasa Mapwny

AHncrmoBa AnekcaHgpa lpuropbeBHa

facnapsaH Cepa KepoboBHa

MBaHoBa CBeTnaHa BuktopoBHa

KniokaHoB Viropb JHrenesny

Kpacosckasa Hennu AnekcaHapoBHa

Kyepo-Tepsunba SHpuke O.

JTio Koman

ManaxoBa Buktopus JleoHngosHa

Mantora EneHa HukonaeBHa

Mycraiiokun Apto

[MoHomapeHKo EBreHnsa ButanbesHa

Mpoxoposa Onbra HnkonaesHa

PapueHko Oner AHaTonbeBuY

AOKTOP GUNoNornyecknx Hayk, npodpeccop kadeapbl
aHrnumnckoro asbika N°4 MMIMMO ML Poccnn

AOKTOP GUNonornyecknx Hayk, npopeccop kapeapol
CNABUCTVKM, GUNONOrNYECKnin GakynbTer,
benrpagcknin ynusepcutet, Cepbun

AOKTOP dunonornyecknx Hayk, npodeccop kabeapbl
AHIMNUIACKOro A3blKko3HaHMA, MocKoBCKNI
yHuepcuteT nmeHn M.B. JlomoHocoBa

LOKTOP GUNONOTMYECKNX HaYK, 3aBeAYOLMIA
Kadenpow aHrnuinckon dunonormum, EpeBaHcKMi
rocyfapCTBeHHbIN YHUBepcuTeT, ApMeHua

BOKTOP GUNONormyecknx Hayk, npopeccop
Kadeapbl <KAHTNACKNN A3bIK B chepe dunonorum
1 nckycctey, CaHkT-NeTepbyprckuii
rocyfapCTBEHHbIN YHBEPCUTET.

AOKTOP GUNONOrmyeckunx Hayk, npodeccop,
BocTouHbin BawunHrroHckun yHmsepcuter, CLUA

AOKTOP Grnonormyecknx Hayk, npopeccop
TynbCKOro rocyaapcTBEHHOro NeAarornyeckoro
yHuBepcuteta um. J1.H. Tonctoro

PhD, gekaH pakynbreTa nepeBofa YHuBepcmteTa
[paHagbl, icnaHua

LOKTOP G1NONornyeckmnx Hayk, UHOCTPaHHbI
uneH Poccminckom akageMum ecteCTBeHHbIX HayK,
npodeccop MeKMHCKOro yH1BepcuTeTa
WNHOCTPAHHbBIX A3bIKOB

LOKTOP Gr1NONornyecknx Hayk, JOUeHT
Kadeapbl aHFMNINCKOro A3blKa N4,
MIIMMO MWA Poccun

AOKTOP GUNONOrMYecKnx Hayk, 3aBefyoLuii
Kadeapown NHOCTPaHHbIX A3bIKOB
3KOHOMMYecKoro gpakynbreTa, Poccnnckmm
yHUBepcHTET APYxKObl HAPOAOB

PhD, pekaH lymaHutapHoro gakynbTeTa,
XenbcuHkun yHmsepcutet, OuHnaHana

LOKTOP GUnonornyecknx Hayk, npodeccop
Kadeapbl aHrMNCKOro A3blka N°4
MIIMMO MU Poccun

LOKTOP GUNONOrNYECKUX HayK, LUPEKTOP
VHCTUTYTa MEXKYNbTYPHOM KOMMYHUKALMM

1 MeXAYHapOAHbIX OTHOLLEHWIA, Benropofckuia
rOCyAaPCTBEHHbI HALMOHAbHbIN
NCCnefoBaTeNbCKNA YHUBEPCUTET

BOKTOP GUnonornyecknx Hayk, npodeccop
Kadenpbl 06LLero 1 CpaBHUTENBHOIO
A3bIKO3HaHMA, MOCKOBCKMIA FOCYapCTBEHHbIN
NMHTBUCTUYECKNI YHUBEPCUTET

Professional Discourse & Communication Vol. 6 Issue 3, 2024 3



CuHekonosa [annHa BacunbeBHa KaHgmaat unonormyeckmnx Hayk, npodeccop,
BocTouHbin BawmHrtoHcknin ynusepcutet, CLLA

[OparaHa NMonosny LOKTOP GUNONOrMYeCKnX HayK, AOLeHT Kaderpbl
CNaBuUCTUKY, dunocopckuin pakynbrer,
Hoswucagcknin yHusepcutert, Cepbus

Yekynawn Vropb Bnagummnposiny BOKTOp dunonornyecknx Hayk, npodeccop
Kadenpbl aHIMINCKOTO A3blKa, benropoackuia
roCyfapCTBEHHbIN HALMOHANbHbIN
nccnepoBaTenbCknUm yHUBEpCUTeT

YecHokoBa Onbra CTaHMC/1aBOBHA AOKTOP GUNOMOTMYECKUX HayK, Npodeccop,
npodeccop kadenpbl NHOCTPAHHbIX A3bIKOB
dunonornuyeckoro dakynbreta, Poccninckuia
yHUBepCUTET APYxKObl HAPOAOB

Yupeputenb: QepfepanbHoe rocyfapCTBEHHOE aBTOHOMHOe 0Opa3oBaTeNbHOe YyupexAaeHve
Bbiclero o6pa3oBaHnA «MOCKOBCKMIN TOCYAAPCTBEHHbIA WMHCTUTYT MEXAYHAPOAHbIX OTHOLLEHWI
(yHmBepcuTeT) MHMCTEpCTBa MHOCTPaHHbIX Aen Poccuinckon Oegepaunm»

Appec: 119454, r. MockBa, npocnekT BepHagckoro, a. 76

«nckypc npodeccmoHanbHOm KOMMYHUKALMKY - MeXAYHAaPOAHbIA PeLeH3UPYEeMbl S1EKTPOHHbI
HayYHbIN XXypHan, U3[aLWnnca C NeprognNYHOCTbIO 4 pasa B rog. KypHan ny6nmkyeT cTaTbi, B KOTOPbIX
OTpaXaloTcA pe3ynbTaTbl akTyasbHbIX PyHAAMEHTANbHBIX Y TEOPETUYECKMX NCCNe[OBaHNI B 0bnacTu
npodeccmoHanbHOM KoOMMyHMKaumn. OCHOBHOE HampaBfieHNe XypHana - COBPEMEHHbIE NMOAXOAbl K
M3YyUYEHUIO NIMHIBUCTUYECKUX acneKTOB NPOodeCcCMOHaNbHOro AMCKYpPCa U NPaKTUYeCKMX BOMPOCOB
npenopaBaHnA A3blka KOHKPETHbIX Mpodeccuil.

3apeructpupoBaHo QepepanbHoit cnyx60i No Hag3opy B chepe CBA3N, UHPOPMALMOHHbIX
TEXHONOTMIN N MACcCoBbIX KOMMyHMKauuin Poccunckon QOepepaumn. CBMAETENbCTBO O permcrpauum
cpepcTBa MaccoBoi nHopmaumm B Pockomuaasope: 3n Ne OC77-76677 ot 26 aBrycta 2019 T.

"KypHan BkntoyeH B [MepeyeHb peLeH3nmpyeMbiX HayYHbIX U3aaHU, pekomeHAoBaHHbIX BAK PO ana
ny6nrKaLmm OCHOBHbIX HayUHbIX pe3y/bTaToB ANCCEPTALIMIA Ha COMCKAHME YYEeHOW CTENEHN KaHauaaTa
HayK, Ha COWCKaHWe y4YeHOW CTeneHu [OKTOpa HayK Mo crneumanbHOCTAM 5.9.6. A3blkn Haponos
3apybexHbix cTpaH (Gunonoruyeckue Hayku) u 5.9.8. TeopeTnyeckasn, npuknagHasa v CPaBHUTENbHO-
COMOCTaBWTENbHAA IMHIBUCTMKA (Gunonornyeckme Hayku).

ISSN 2687-0126

OduupmanbHbIn canT )XypHana: https://pdc-journal.com

4 Anckypc npodeccnoHanbHoi KommyHuKauyum N26-3, 2024



Contents

Introduction toVolume 6 Issue 3 . ... ...ttt 7
Editor-in-Chief Dmitry S. Khramchenko

Original article

Comparative Analysis of Inclusive Writing in University Discourse:
Case Studies fromFranceandltaly ................... ... .. ... 9
by Maria S. Miretina, Anna A. Zarubina

Ethnic and National Identity in Russian Research:
A SCOPING REVIEW . . ... i e e e e e e 33
by Natalia A. Ostroglazova, Natalia V. Starostina

Family Concept Representation in English and Chinese Media:
A Cognitive Matrix Modelling Approach..................... ...t 47
by Yulia A. Filyasova, Hairun Long

Analyzing Interaction Patterns on Dating Sites:
A Generic Structure Potential Approach ................... ... 60
by Opeyemi Emmanuel Olawe

Integrating Hybrid Learning into the Higher Education System:

Challenges and Opportunities..................ocoiiiiiiiiiin i 80
by Angelika M. Mirzoeva, Ekaterina R. Bostoganashvili,

Andrey A.Vadov, Anna A.Volkova, Artem P. Gulov,

Natalia I. Platonova

A Road to Success in Language Olympiads:

A Comprehensive Analysis of EFL Olympiad Tasks in Russia

fromiInceptionto 2023 ... ... ... i e 97
by Aida Rodomanchenko, Elena Sorokina

Conference report
IMPRS 2024:
Interdisciplinary Approaches to the Foundations

of HumanSpeech.......... ... i 116
by Nikolay Yu. Simakov

Professional Discourse & Communication Vol. 6 Issue 3, 2024



CopepxaHue

CNOBO FMABHOIO PEAAKTOPA . . . ..o ettt ettt ettt ene e ee et e e eneneenneanns 7
Xpamuenko [.C.

OpVII'VIHaJ'IbeIe CTaTb¥

MHKNI03MBHOE HanucaHue B CONOCTaBMTENIbHOM acnekTe
(Ha npumepe yHuUBepcuTeTckoro auckypca Opanyum n Utanum). .................. 9
MupetunHa M.C., 3apybuHa A.A.

STHMYECKasA N HaLMOHaNIbHaA UAEGHTUYHOCTb
B POCCUMMCKNX MCCII@AOBAHMEAX. . . ot eveetetetetneenenenenenetneneneneneneseenn 33
Octpornasosa H. A., CrapocTtnH H. B.

MopgennpoBaHne KOrHUTUBHON MaTPULbl KOHLIENTA «CeMbA»
Ha MaTepuasne aHMMMACKUX M KMTanckux CMW..................................... 47
Ounacosa l0.A., JlyH X.

Mopgenu KOMMyHMKaTUBHOrO B3aIMOJeNCTBMA Ha caliTaXx 3HaKOMCTB:
aHaNM3 NOTEeHLMaNa XKaHPOBOM CTPYKTYPDI . . ... ooveteine e ineieeeenneennes 60
Onase 0.3.

NHkopnopauusa rubpugHoro o6yyeHus

B CICTEMY BbICLLIEIO OOPA3OBAHUI . ...\t eeteeeteteene e ennenneenaenneenns 80
Mwp3oesa A.M., boctoranawswunu E.P, Bagos A.A.,

Bonkosa A.A., T'yno A.l., MnatoHosa H.U.

MyTb K ycnexy Ha A3bIKOBOI onumnunage:

KomnneKcHbIn aHanus onumnuagHbIxX sagaHuin

MO AHITIMINCKOMY AIBBIKY. . . . .t ttetette e ettt et e et et e et et e e e eeaenneneens 97
PopomaHueHko A.C., CopokuHa E.B.

HoBoCTM HayUHOW KN3HU
IMPRS 2024:

MexgucunnanHapHble NogXoAbl K OCHOBAM YesioBeYeCcKol peunt. . ............. 116
Cumakos H.1O.

6 Anckypc npodeccnoHanbHon KommyHuKauum N26-3, 2024



Editorial Dmitry S. Khramchenko

INTRODUCTION TO VOLUME 6 ISSUE 3
Dmitry S. Khramchenko, Editor-in-Chief

Dear Readers,

We are pleased to present Volume 6 Issue 3 of Professional Discourse & Communi-
cation. It features a range of articles that enhance our understanding of communication in
various professional and academic spheres. These articles highlight emerging trends and
challenges in the field of professional discourse.

As we review the contents of this issue, several key themes emerge, each with signif-
icant implications for professional communication. These themes include promoting in-
clusivity and cultural sensitivity in professional environments, the impact of digitalization
on communication, developing cross-cultural competence, building relationships through
structured yet flexible interactions, and evolving assessment and skill development in pro-
fessional language use.

The opening article, “Comparative Analysis of Inclusive Writing in University Dis-
course: Case Studies from France and Italy” by Maria Miretina and Anna Zarubina, high-
lights the growing importance of gender-inclusive language in professional communicative
situations. This research shows how institutional policies and cultural environments influ-
ence the adoption of inclusive writing practices, a trend that extends beyond academia to
various professional areas. The findings emphasize the need for professionals to be aware
of and adapt to evolving linguistic norms that promote inclusivity.

Similarly, “Ethnic and National Identity in Russian Research: A Scoping Review” by
Natalia Ostroglazova and Natalia Starostina explores the complexity of identity constructs
which are crucial for professional discourse. Their work underscores the importance of
understanding multiple and fluid identities in professional interactions, particularly in mul-
ticultural international work environments.

The comparative analysis in “Family Concept Representation in English and Chinese
Media: A Cognitive Matrix Modelling Approach” by Yulia Filyasova and Hairun Long
demonstrates the need for cross-cultural understanding in professional discourse. Their
findings on cognitive asymmetry in concept representation across cultures show the impor-
tance of cultural competence in global professional communication.

Opeyemi Emmanuel Olawe’s exploration of interaction patterns in “Analyzing Interac-
tion Patterns on Dating Sites: A Generic Structure Potential Approach” offers perspectives
on strategies of structured communication. The identified stages of interaction (discourse
initiation, introduction, question and response, etc.) have clear parallels in professional
networking, client relations, and team communication. This article reveals the importance
of strategic language use in building and maintaining professional relationships.

The article “Integrating Hybrid Learning into the Higher Education System: Challeng-
es and Opportunities” by Angelika Mirzoeva et al. reflects a broader trend of digitalization
in professional discourse. The challenges and opportunities identified in this study mirror
those faced by professionals adapting to remote and hybrid work modes. The research
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results suggest that effective communication in the digital age requires not only technical
proficiency but also the ability to maintain engagement and motivation while working on
the Internet.

Aida Rodomanchenko and Elena Sorokina’s study on EFL Olympiads in “4 Road to
Success in Language Olympiads: A Comprehensive Analysis of EFL Olympiads in Russia
from Inception to 2023 is connected with conspicuous trends in the assessment and de-
velopment of language skills for both everyday language use and professional purposes.
The shift towards integrated skills tasks and cultural knowledge in these competitions goes
hand in hand with the increasing demand for professionals who can successfully operate in
challenging culture-specific work-related situations.

Lastly, in the “Conference Report” section, Nikolay Simakov provides an overview of
the main discussions presented at The International Max Planck Research School (IMPRS)
biennial conference held in June 2024.

The implications of these trends are significant. As professionals adapt to new tech-
nologies and communication channels, they must also develop the skills and competen-
cies needed to communicate effectively across cultural and digital divides. This requires a
deep understanding of the functional-pragmatic properties of current discourse, as well as
the ability to tailor communicative strategies to different situations and media. By staying
informed about these emerging patterns and continuously refining their communication
practices, professionals can ensure that professional discourse remains an effective tool for
collaboration, innovation, and mutual understanding.

Moreover, the boundaries between different communication skills—whether writing,
speaking, or cultural literacy—are becoming less distinct. Instead, we’re seeing gravitation
towards integrated competencies that allow professionals to adapt their communicative
style to various situations. This evolution in the functional-linguistic aspects of interna-
tional professional discourse necessitates continuous refinement of speech strategies and
tactics.

These ideas demonstrate the transformative nature of professional discourse and em-
phasize the critical need for ongoing research and dialogue in this field. As scholars and
practitioners, our challenge is to stay informed about these emerging patterns and constant-
ly improve our communication practices. By doing so, we can ensure that professional
discourse remains successful.

The editorial team would like to thank the authors who have contributed to this issue,
as well as the reviewers who have generously given their time and expertise to help main-
tain the high standards of the journal. We hope that readers will find the selected articles
thought-provoking, engaging, and informative. As always, we welcome your feedback and
look forward to continuing this important dialogue in future issues.
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AnnoTtauusi: CTaThs MOCBSIICHA M3YUCHUIO UHKIIO3UBHOTO HAMMCAHUS B YHHBEPCUTETCKOM
auckypce @panuym v Utanuu B conocTaBuTeNbHOM acriekte. Llensto uccnenoBanys sSBseTcs U3-
y4eHue (yHKIMOHUPOBAHMS (OpM ¢ TCHICPHOW crienuduKaleld 1 TeHICPHOW HeHTpaTr3aiuei
B BBICHINX y4eOHBIX 3aBesieHus X OpaHimu (rocy1apcTBeHHbIH yHuBepcuTeT CopOOHHA 1 HErocyaap-
CTBEHHBIH [laprKCKuit KaToMMIecKuid MHCTUTYT) 1 MTanmin (4acTHBIN YHUBEPCHTET ONMHBI AOCTa,
PACTIONIOKEHHBIN B PETHOHE, T/1€ BTOPHIM O(HIMATBHBIM S36IKOM SBIIsSETCS (hpaHIly3CKHMii) 32 IEPHOT
¢ 2020 o 2023 roa. Ha ocHoBe aHanu3a KopIryca apXHBHBIX TEKCTOB/JOKyMEHTOB, OTOOPaHHBIX Me-
TOZIOM CIUIOIIHOM BEIOOPKH M3 3IEKTPOHHBIX BEPCHH caiiTa archive.org, aBTOPHI IEMAt0T BHIBOIBI O
crielpuKe ¥ YaCTOTHOCTH UCTIONB30BaHKs B HUX MHKIIFO3UBHOTO HANMCAHKs. ABTOPBI CIIPABELIIBO
OTMeYatoT, yTo BO OpaHLuH, U BPa3pes3 ¢ A3bIKOBOM MOJIUTUKOM CTPaHbI, CTaparoIIeHcs 3apeTuTh
MHKJTIO3MBHOE HAMMCAaHNE Ha O)HUIMAIBHOM YPOBHE, YHUBEPCUTETCKUH JUCKYPC TOCYIapCTBEHHBIX
BY30B akTHBHO €ro mpUMeHsET, B OTIMYUE OT YaCTHBIX Y4eOHBIX 3aBeJICHNU, e pOpMBI ¢ reHep-
HOY crieru(uKanueii MoXHO BCTPETUTH TOJBKO B pa3/elie O BaKaHCUSIX. ABTOPHI IENAIOT BBIBO, YTO
BBIOOp (DOPMBI ¢ HATIMUMEM/OTCYTCTBHEM TeHIEPHON Criel(DHKAII OCTAETCS KaK 32 CAMUM Yello-
BEKOM, TaK U 3a yupexaeHreM. Kpome Toro, aBTopbl paccMaTpuBaroT Hanosee YaCcTOTHBIE CPEZICTBA
BBIpKEHUS TeHIEPHON crieruduKanuy (IyomupoBanue GopMbl Ha )KEHCKHN 1 MYKCKOM pOJI, HaI-
CaHHe OKOHYaHMH/CyP(HHKCOB KEHCKOTO pofia B CKOOKax iy yepe3 aeduc, momerka (M/XK) mocne
HaMMEHOBAHHUS JOJDKHOCTH/TIPO(ECCUH B MYKCKOM POJIE), aHATM3UPYS MX OTEHINAIBHBIE BO3MOX-
HocTH. Mcenenys yHuBepcuTeTckuid uckype Mraniu, aBTopbl akLIEHTUPYIOT BHUIMAHHE Ha TECHON
CBAI3M KYJIBTYPBI [IBYX CTPaH, YTO HAXOAUT CBOE OTPAKEHHE U B SI3bIKOBOM ACIEKTE YHUBEPCUTETCKOM
nestenbHOCTH. OHAKO MO CPaBHEHHIO ¢ PACCMOTPEHHBIMHU (PPAHILY3CKMMHU BBICHIMMH y4eOHBIMU
3aBeJIeHUIMU (DEHOMEH MHKITFO3UBHOTO HAIMCAHUS B paMKax YHUBEPCUTETCKOTO AUcKypca Uramu
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M.C. MupeTuHa, A.A. 3apy6umHa OpurnHanbHaa ctaTba

He oOHapyxkeH. HecMoTps Ha akKTUBHOE pa3BUTHE MPOrPAMM TI0 TEHEPHOMY PAaBHOIPABUIO HA ro-
CyapCTBEHHOM YpoBHe, B Mtamuu no-npexHeMy HaOmofaeTcst HepaBHOMEpHAst TEHJICHIMS K TeH-
JIepHO# criendukanyy. B 3akimoueHnn 060011at0TCss OCHOBHBIE PE3yNIbTaThl HCCIICI0BAHYS, Ieja-
OTCS BBIBOJIBI O BYKHOM POJIH CPEZICTB BBIPAXKEHHUS T€HICPHON CHIENM(HKAINN B YHUBEPCUTETCKOM
quckypce ©pannuu u Uramuu, a takxke GUKCHpyeTCs MOJHOE OTCYTCTBUE MPH3HAKOB I'€HIEPHOM
HeTpanu3aluy 1 BbIX0/a 32 OMHAPHYIO CUCTEMY T'eHzIepa B uccnenayeMbix BY3ax nByx crpaH.

KitioueBble ciioBa: reHjepHasi JUHTBUCTHKA, WHKIIO3MBHOE HAmMCaHWe, (paHIly3CKUA
A3BIK, UTANBSIHCKUH A3bIK, YHUBEPCUTETCKHUIA TUCKYPC.

Jas uurupoBanusi: Muperuna, M.C., 3apyOuna, A.A. (2024). MHkII03UBHOE HAMMCaHUE
B COIIOCTaBUTENHHOM acreKTe (Ha MpuMepe YHUBEpcUuTeTcKkoro auckypca ®pannuu u Uranun).
Huckypce npogeccuonanvrou kommynuxayuu, 6(3), 9-32. https://doi.org/10.24833/2687-0126-
2024-6-3-9-32

1. BBEJIEHHUE

WHKITI03MBHOE HAMMMCAHUE U T€HJICPHO-KOPPEKTHBIN A3bIK KaK OTACIbHBIN MPEIMET JINHTBU-
CTUYECKOT0 M3y4YEHHs SBJISAETCS CPABHUTEIHLHO MOJIObIM HAMIPABICHUEM, TAKKE KaK U TeH/IepHas
JIUHTBUCTHKA B 11€IOM. AKTHBHBIE COIMANbHBIEC MPOIECCHI, MPOMCXOAMBIINE B 3aMaJHOM 00IIIe-
ctBe B 70-X rofax MpomuIoro CTOIETHS, MOCTYKUIN TIPUINHON MOSBICHHUS TAaKOTO MOHATHS KakK
«TEHJIEP», KOTOPOE 3a4acTyl0 CTaJ0 UCIONb30BaThCs B KAU€CTBE CHHOHMMA K PaHEe CYLIECTBO-
BaBLIEMY MOHATHIO «T0J». OJJHAKO MEKAY STUMH JBYMS TIOHATUSAMU CYLLIECTBYET Pa3HULIA: IO
Yale BCEro ONMpeneNseTcss Kak KOMIUIEKC aHaTOMO-(U3HOTIOTMYECKUX OCOOCHHOCTEH Iofei,
Ha OCHOBE KOTOPBIX YETIOBEUECKHE CYIIECTBA OMPENEIISIOTCS KaK MyKIUHBI WITH KeHITUHBI (CI10-
Bapb reHJIepHbIX TepMUHOB, 2002), a TeHaep — KaK COBOKYIHOCTh COIUANbHBIX U KYJIBTYPHBIX
HOpPM, KOTOpbI€ OOIIECTBO MPEINUCHIBAET BHIMOIHATH JIFOJSM B 3aBUCUMOCTH OT MX OMOJIOTrHYe-
ckoro nona (Tam xe).

He Omonmorndeckuii moi, a CONMMOKYIBTYPHbIE HOPMBI OTMPEACIAIOT B KOHEYHOM CUETE TICHU-
XOJIOTHYECKHE Ka4eCTBA, MOJICIN TTOBE/ICHUS, BUIIBI ACSITEIbHOCTH, TPOPECCHH JKEHIINH U MYXK-
yuH. [eHyiep akeHTupyeT couuanbHO-KYIbTYPHYIO, @ HE MPUPOAHYIO JOMHHAHTY MOJIa U OTpa-
’KaeT OJIHOBPEMEHHO MPOLECC U PE3YIbTaT «BCTPAUBAHUS» MHIUBUAA B COLUATIBHO M KyJIBTYPHO
00yCIIOBICHHYIO MOJIeNb, PHHATYI0 B oOmecTBe (Kupununa, 2004). B manHOM HccnenoBaHUN
TEHJIEP PACCMATPHBACTCSI COTMIACHO BBIIICYKa3aHHOMY OTIPEICIICHUIO.

B npouecce pa3BuTHs reHAEpHBIX UCCIEA0BAaHUH B S3bIKE MOXKHO BBIACIUTH HECKOIBKO 3Ta-
noB. OJJHUM U3 IEPBbIX HAMIPABICHUH Pa3BUTHS (PEMUHUCTCKOIL, a 3aTeM reHIePHOI TMHIBUCTHKU
SIBIISICTCSI IMHTBUCTUYECKUH CEKCH3M, HANPABICHHBIN HA OOHAPYKEHHE U YCTPaHEHHE aHIPOIICH-
Tpu3Ma B si3bike. [lepBoHaYaIbHO peys IIa 0 TOM, YTO TeHAEPHO-HEUTPAIbHBIN A3bIK OyIeT pado-
TaTh Ha MHKIJIIO3HIO, BKIIIOUEHHE /I KEHIIMH, 1aB UM PaBHbIE C MYKYMHAMH BO3MOXHOCTHU JIs
JUHTBUCTUYECKOTO (camo)BbIpaskenus (Kupununa, 1999). B pamkax 3T0ro HoOHSITHS HCCIELYIOTCS
TIOJIOBBIE PA3NIMUMs B S3bIKE — KaK PE3yNbTaT OTCYTCTBUS JIMHTBUCTUUECKUX (HOPM, KOTOPBIE OT-
paxanu Obl (aKTHIECKYIO POJIb KEHILMHBI B 00IIeCTBE (HanmpuMep, Ha3BaHus npodeccuii). Peun
IU1a TaKXKe 0 HEOOXOJMMOCTU CO3/IaHUsI TAaKOW MOJIENH ONUCAHMS YENOBEKa B S3bIKE, KOTOpas
1o3BoJMIa OBl OXBATUTh KaK METareHICPHbIA YPOBEHb, TaK U YPOBEHb MACKyITHHHOCTH UIH (he-
MHUHUHHOCTH, a TaKXe UcciaenoBath ux cootTHomenune (Kupununa, Tomckas, 1999).
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Ko Bropomy stamy pa3Butusi (EMHHHCTCKOH JWHTBHCTHKH MOXHO OTHECTH PaclpoCTpa-
HEHUE T'eH/IEPHO-HENUTPAIbHBIX A3bIKOBBIX €MHMIL. Llenb Takoro TUma reHaepHo-HEUTPaIbHOIO
S3bIKA COCTOUT B TOM, YTOOBI U30eraTh (GOPMYIUPOBOK, KOTOPbIE MOTYT ObITh MCTOIKOBAHbI KaK
HEOOBEKTHBHbIE, TUCKPUMUHALIMOHHbIE WM YHUKAIOIIME JOCTOMHCTBO, TOCKOJIbKY OHU OCHOBA-
Hbl Ha UMIUTULIUTHOM MPEANOIOKEHUH, YTO MYKUMHBI M JKEHIIMHbI MPEAHA3HAYEHBI IS PA3HBIX
conuanbHbIxX poneit (Oemorosa, 2001).

Ha ceropnAmHuil 1eHb U3y4€HHE S3BIKOBOM PENPE3EHTALMK TeHJepa SABIAETCA NOIyJsp-
HbIM HAIPaBICHUEM JIMHTBUCTUYECKUX UCCIIEI0BaHUM. BaxkHbIi BKJIaJ B pa3BUTHE TaHHOH TEMBI
B OTEUECTBEHHOW HayuHOI 1Kose BHecna A.B. Kupununa, omyOnukoBas psi GyHIaMeHTaIbHBIX
paboT, MOCBAMIEHHBIX SI3bIKOBBIM acniektaMm renepa (Kupumuna, 1999, 2004, 2005). Bo @pannun
u Urtanuu tema renziepa yaiie BCEro paccMarpuBaeTcs B paMkax (DeMHUHUCTCKOW JIMHTBUCTUKH.
Cpenyt cOBpeMEHHBIX MPEACTABUTEbHULL JAHHOTO HAIPABJIEHUS CTOUT OTMETHTh paboThl Yeun-
mau PoGycremmu (Robustelli, 2012, 2014) u XKozerr Peii-JleboB (Rey-Debove, 1999). Onnaxo
0oJbIIas YacTh 3THX M MOAOOHBIX MCCIEIOBAaHUN OCHOBBIBACTCS MMEHHO HA Pa3MHYMSIX MEXK-
1y MYXCKHM U JKEHCKHUM, TO €CTh OMHApHOW MOJSAPHOCTH S3bIKA, HO CTPEMJICHHE K T'€H/IePHOU
HEHTPaTbHOCTH B COBPEMEHHOM HUTAJBIHCKOM U (PPAHILY3CKOM S3bIKE MEPEKUBAET HOBBIN BUTOK
pa3BuTHS — HeOMHAPHOCTh. DeHOMEH HeOMHAPHOM I'eHIePHOM HEHTPaTbHOCTH HAXOIUT CBOE OT-
pakeHHe B CaMbIX pa3HbIX cepax *HU3HHU OOIIECTBA, HO C OIHOW OCHOBHOM IETBI0 — OTPA3HUThH
B SI3bIKE HAJIMYME MHOTOOOpAa3us reH/IepOB, BHIMTH 32 paMKH €10 OMHAPHOCTH.

Bri0op MMEHHO YHHBEPCHUTETCKOTO AWCKYpca Ui aHAM3a B JAHHOM HCCIICIOBAaHUM He-
CITy4acH, BeJlb MHCTUTYT 0Opa30BaHUS SBISETCS HEOTHEMIEMON YaCThIO )KU3HU COBPEMEHHOTO
00IIecTBa W MPH 3TOM COBEPIICHHO YHUKATbHOW (HOPMOM JAUCKYPCUBHOW MPAKTUKH. YHUBEP-
CUTET TPHU3BaH €XKEJHEBHO OOIIAThCA C Pa3HbIMU JIIOABMH: OT CTYAEHTOB JIO0 MpernojaBaTeneil,
OT aIMMHHUCTPATUBHOIO NEPCOHANA JI0 JPYTUX KOMIIAHUH ¥ BHEIIHUX MapTHEPOB. OUEBUAHO, UTO
obMmeH mH(opManuen mpeacTaBiIseT co00i (yHAaMEHTAIbHYI0 COCTaBISIONIYI0 00pa3a, KOTO-
PbIil YHUBEPCUTET NPEIaraeT Kak BHYTPH, TaK U 32 MpeJeaaMu CBOei CTpyKTypbl. OTHAKO CTOUT
OTMETUTh, YTO CPEH CYMIECTBYIOIIUX JIMHIBUCTUYECKUX MCCIIE0BAHUM B JaHHOM 00J7aCTH MOJ
YHUBEPCUTETCKUM JUCKYPCOM Yallle BCEro MOHUMAETCS AUCKYpC akaJeMudeckuil. Bmecre ¢ tem
MOKHO YTBEPXKIaTh, YTO 3TO MOHATHE Topas3ao MIMpe U BKIOYAET B ceOs pa3HOOOpa3HbIC THUIIBI
¥ MOJIENTH YCTHOTO ¥ TIMCHbMEHHOTO OOIIEHNUS KaK 0(pUIIMATbHOTO, TaK U HEO(DHIIHATEHOTO TTOPS/I-
Ka, 4TO TIOATBEPAKIAET AKTYAIbHOCTb IAHHOTO UCCIIEJOBAHUSL.

B Hacrosiiiee BpeMsi B JIMHIBUCTHKE HET OHO3HAUHOIO OINpPEAECNICHUsS MOHATHSA «yHHBEp-
CUTETCKUIl MCKYPC» UMEHHO Mo npuuuHe ero HeopHopoaHoctu. CormacHo M.K. Kupumiosoi,
B paMKax JITHIBOCEMHUOTHYECKOTO MOAXO0/A K MCCIEJOBAHUI0, YHUBEPCUTETCKUIA TUCKYpPC — 3TO
KOHIJIOMEPATHBI TUI AMCKYPCA, KOTOPBIA BKJIHOYAET MHOXKECTBO Pa3HOBMJHOCTEH: NEJaroru-
YeCKUI, HayYHbIM, aJMUHUCTPATUBHBINA, PUTYaJbHBINA, CIIOPTUBHBIM, CTYIECHUYECKHUH, OBITOBOIL
(Kupunnosa, 2010). Paa apyrux oTe4ecTBEHHBIX MCCIENOBATENeH TOMONHSAET JaHHOE OIpejie-
JIGHWE, PaCIIUpss €r0 TPAHUIIBl B paMKaxX MHCTHTYIIMOHAIBHOTO auckypca (ApytioHoBa, 1990).
JL.A. IlIkatoBa MpPUMEHSIET MPArMaTUYECKHH MOAXOA W BBIACNSET CIEAYIOIIUE KIIOYEBBIE Xa-
PAKTEpUCTUKH: cHeru(uIecKas enb, 00CTOATENbCTBA OOLIECHNUS, XapAKTEPUCTUKN YUaCTHHUKOB,
TEKCTHI IPUHAJIEKHOCTH K COIMATbHOMY MHCTUTYTY U cloxuBiuuecs xanpsl (Llkarosa, 2012).
B.B. Makcumos, E.B. Haiinen u A.H. CepeOpeHnnkoBa paccMaTpuBalOT YHUBEPCUTETCKUN JAUC-
KypC C TO3MLHUI JIMHIBOKYJIBTYPOJIOIHYECKOTO MOJX0/a, JeNasi BBIBOA O TOM, YTO «YHUBEPCH-
TETCKUN JUCKYPC BO3HUKAET HA MEPECEUECHUH OTKPBHITOTO MHOXKECTBA MEPBUYHBIX JAUCKYpPCOB —
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Hay4HOT0, 00pa30BaTeIbHOTO, aAMHUHUCTPATUBHOTO, YIIpaBieHYecKoro u mp.» (MakcumoB u 1p.,
2010). BaxxHO# 0cOOCHHOCTHIO COBPEMEHHOTO YHUBEPCUTETCKOTO JIUCKYpCa SBIISETCS €r0 HHTEP-
HET-COCTABJIAIONIAs, BKIIOUAIOIIAs B c€0s pa3Hble KOMIOHEHTBI: CaliT YHUBEPCUTETA U €r0 KOH-
TEHTHOE HATOJIHEHHUE, OPUIINATbHbIE aKKAyHThl y4eOHOTO 3aBeCHHS B PA3IUYHBIX COIMATBHBIX
CETSIX, peKIaMa.

Taxum oOpa3om, B HaCcTOSIIEM HCCIEA0BaHUU OyeT UCHOIb30BAHO CIEAYIOIIEE TOJIKOBAHUE
3TOr0 TEPMUHA, pa3pad0TaHHOE HAMU: YHUBEPCUTETCKUI IUCKYPC —3TO CIIOKHAs IMHIBUCTHYECKAS
MOZIeNIb 0c000T0 TUMA, 00bEIUHSIONIAs Pa3IUYHbIe (OPMBI OOIIIEHHS B PAMKaX YHHBEPCUTETCKON
KOMMYHHKAIUK (TMCbMEHHOM, YCTHOM, BepOanbHON U HeBepOaIbHONW MHTEPHET-KOMMYHHUKALMH)
Cpell TUIOBBIX YYaCTHHKOB (TIperojiaBaTeNy, CTYJEHTBI, COTPYJHUKM YHUBEPCUTETA U JIOIH,
KOCBEHHO CBSI3aHHBIE C HUM), 00bEJUHEHHBIX OOIIMM SI3bIKOM, HALMOHAIBHOM U KOPHOPATUBHON
KYJIBTYPOH.

M3meHenus, mpoucxoasiye B o0IecTBe, He MO HE OTPa3sUThCS B 3TOM THUIIE JUCKYypca,
Be/b UMEHHO B paMKax o0pa30BaTebHON OpraHu3aliy NPOMCXOAUT aKTUBHOE B3aUMOICHCTBHE
JBYX OTJIIMYHBIX MO CBOEH CYTH U OPraHU3aLUK «MUPOBY — OQULIUATBHOTO (YHUBEPCUTETA KaK CO-
IMaTbHOTO MHCTUTYTA, MPEIOCTABMISAIONIEr0 00pa30BaTelIbHbIEC YCIYTH, KOTOPbIE OMPEALISIOT IKO-
HOMHYECKOE U COLIMAIbHOE Pa3BUTHE PETUOHA, O0IECTBA M CTPAHBI B L1EJIOM) U HEO(DHIHAIBLHOTO/
He(OpMaJIbHOTO (Pa3IMYHbIX YYaCTHUKOB KOMMYHMKALIMU: CTYAEHTOB, a0UTYpHEHTOB, BHEIIHUX
NapTHEPOB U T.II.).

JI1s OLEHKH TeHIEPHBIX XapaKTEPUCTHUK S3bIKA B UCCIIEYEMBIX HCTOUHHMKAX BaXKHO MOIYEp-
KHYTh pa3iMyde B MCIOJIb30BAHHBIX HAMH MOHATHAX T€HAEPHON crienu(UKaluy U TeHAEpHON
HelfTpanu3anuy. B nepBoM ciyuae pedb UAET 0 TeHAEPHBIX MapKepax U APYruX JIMHTBUCTUUECKUX
npuémax, YKa3bIBalOIMX Ha MYKCKOW HJIM KEHCKHUH poa (yOnupoBanue popm Ha oba mosa npu
o0OpalleHuy K rpynme aui; GeMUHU3alus Ha3BaHuii npoeccuii 1 JOMKHOCTEH U JIp.), a BO BTO-
pOM cily4yae — Ha MCKJIIOUeHHE TeH/iepa KaKk TaKOBOTO /Ul YKa3aHUs Ha HEOMHAPHYIO TeHAEPHYIO
HENTPaJIbHOCTb, BBIXO]] 32 pAMKH OMHApHOCTH (MCHOIb30BaHHUE CIELUAIbHBIX HEOMHAPHBIX Map-
KEpPOB U OKOHYAHUI).

Takum 00pa3zoMm, LieJb HACTOAIIETO MCCIEJOBAHMS 3aKIIIOYACTCS B aHAIM3€ M CPaBHEHUU
npolecca pa3BUTHS TeHJICPHON HEHTpanu3aluy U reHaepHoN creudukaniy Bo (GpaHIly3cKoM
U UTAJbSHCKOM YHHBEPCHTETCKOM JMCKypce B paMKax ero o(uuuaibHOW 4acTH (Ha mpuMmepe
BHYTPEHHEH 1 BHELIIHEH KOMMYHHUKAIIUK YHUBEPCUTETA OCPEICTBOM IMyOIMKaiy 0QUIHaIbHBIX
JOKYMEHTOB, a TaK)K€ YaCTHYHO HOBOCTHOM pyOpuKH Ha caifre) 3a nepuoz ¢ 2020 no 2023 rox.

2. MATEPHUAJI U METO/IbI

OMIUPUYECKHM MaTepHaloM JaHHOH CTaTbd MOCTYXKUIM JOKYMEHTBI ¢ (PPaHKOA3BIUHBIX
Y UTAJIOSI3bIYHBIX caliToB yHUBepcuTeToB @panumnu u Mrtamuu B nepuox ¢ 2020 no 2023 rr., B3s-
ThI€ METOJIOM CIUIOIIHOW BBIOOPKHM KAaK U3 COOTBETCTBYIOIIMX Pa3/IENIOB CANTOB CAMHUX YYEOHBIX
3aBeJICHUM, TaK ¥ U3 UX apXUBHBIX BEPCHI, XPAHSLIUXCS B NEKTPOHHOM 0ase https://archive.org/
(Internet archive, n.d.). 3Ha4UMOCTb JTAHHOTO HCCIIEOBAHHS NPECTABIAETCS OUEBUAHON HE TOMb-
KO C TOYKH 3peHHUs cpepbl UCHOIb30BaHMS MHKIIO3UBHOTO HAMMCAHMSA, HO U C MO3MIMU BBISB-
JIEHUsI €r0 0COOEHHOCTEH BO (PPaHI[y3CKOM U UTANIbSHCKOM f3bIKAaX, KOTOPBIM, [0 HAIIEMY MHe-
HHUIO, yZIeJISIeTCsl B POCCUICKOM JIMHTBUCTUKE OBOJIBHO Majlo BHUMaHus. B Xone uccnenosanus,
Pe3yabTaThl KOTOPOTO MPEJCTABICHBI B ITaHHOW CTaThe, OBUIM HCIOIb30BAHbI PA3IUYHBIE METO-
Zbl, B YACTHOCTH, METOJ JIMHIBUCTUYECKOTO aHAJIN3a TEKCTAa U METOJ KOJIMYECTBEHHOIO aHANIN3a,
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OIUCATENIbHO-AHATUTUYECKUI METOJ], CPABHUTEIBHO-COIIOCTABUTEIbHBIM METOA. bbuln M3ydeHbI
TEKCThI JOKYMEHTOB, TIOCITY)KMBIIAX MaTepPHAIOM HACTOSIIEH PabOThI; BBHISBICHBI HCIIONB3YIO-
yecs B HUX NMPUEMBI TeHIePHON HENTpain3aluy U reHIepHOi crielupuKauy, TpoaHaIu3upo-
BAHHbIE C TOYKU 3PEHUsI YACTOTHOCTH; PACCMOTPEHbI HauOOJIee 4acTO BCTPEYAOIINECS U3 HUX;
CJIEJIaH BBIBOJ O POJIM, KOTOPYIO OHU BBIIOJHSIOT JUIS CO3/1aHUs TE€HIEPHO-HEUTPAIBHOTO SI3bIKA
B YHUBEPCUTETCKOM AnCKypce Ppanunu u Mtanuu u 0 cymecTByromux MexX1y HUMHA OTIINYUSAX.

3. PE3VJIBTATBI U OBCY/KIEHHUE

WHKTI03MBHOE HANMCaHWE MPECTaBIsIeT CO00W pPaBHONMpPABHOE OTOOPAXEHHE IKEHIIUH
U MY’KYHH, a BIIOCJIEACTBUM TaKKe U HEOMHAPHBIX T€HAEPHBIX WICHTHYHOCTEN HA MUChME IyTEM
M3MEHEHUSI HEKOTOpBIX NpaBuil opdorpaduu. B nccnemyempix HaMu (ppaHIly3CKOM M UTaJbsH-
CKOM s13bIKax OOpb0a 3a paBHONpPaBHOE OTOOpaKeHHE JKEHIIUH Ha SI3bIKOBOM YPOBHE Hadanach
B 70-e rozpl XX B. Bo @paniuu, a B Mtanuu crycts aecsatuietne. B yactHocTH, peds 1uia o BMe-
IIATEeNIbCTBE B JIEKCHYECKYI0 aCUMMETPHIO, 0COOEHHO B TPAMMaTHYECKOE COTTIACOBAHUE U CEMaH-
THYECKYIO CTEPEOTUITM3AIINIO, YTOOBI clienaTh Hanmcanue sramurapHbiM (Yaguello, 2002). Cuu-
TaJOCh, YTO OOpaIlEHNE K JKCHIMHE B (JOpME MYKCKOTO pojia — 3TO CBOEOOpa3HOE COKPHITHE
e€ JIMYHOCTHU KaK TakoBOH. MI3BeCTHBII JTMHTBHUCT 1 TIepBas KEHIIMHA-TeKCHKorpad Bo Opanimm
XKoszerr Peii-J/[eboB ropopuna: «... dire d’'une femme que c’est un directeur ou un architecte, ¢’est
nier I’existence des femmes tout comme leur différence» (Rey-Debove, 1999) («... roBopuTh
0 KEHIIIMHE, YTO OHA IUPEKTOP WM apXUTEKTOP, 3HAYUT OTPUIIATH CYIIECTBOBAHUE JKECHIIMH, PaB-
HO Kak W UX pazimdus») (3mech u ganee nepepon Har — M.C., A.A.). Cerogss 1yist TOT0, 9TOOBI
clieJIaTh PaBHbIM MPHUCYTCTBHE CJIOB MYXKCKOTO M KEHCKOTO POJa BO MHOXKECTBEHHOM YHCIIE TTPU
0003HauYeHNHN TPYMIIBI JIOAEH MpenonaraeTcsi CTpOMTh HAMMEHOBaHUE MPO(EccHH, TOMKHOCTH,
TUTYJa W 3HAHWUS 1O ciexytomei Gopmyne: GopMa MyKCKOTO pofa + WHTEPIYHKT/CpeuHHAS
TOUKa (CreIMaNbHBIA 3HAK, PACTIOIOKEHHBIN TIOCEpeIHE CTPOKH) + cydhuKe jxeHCKoTo poaa /
OKOHYaHHE KEHCKOTro pojia + MHTEPIYHKT + OKOHYaHME MHOKECTBEHHOro yuciia. Hampumep,
WHKJIIO3MBHBIA BapHaHT HaNMCaHUS CTaHAAPTHON (Qopmbl les directeurs — les directeur-trice:s.
[Tomo6HOE MpaBHIIO JEHCTBYET TAKKe ISl ApTUKIICH TP UCTIONB30BAHUU CJIOB 00OOHOTO Poja:
un-e membre.

Crnenyer 3aMeTHTh, YTO C MOMEHTA Hayajla aKTHBHBIX CIIOPOB 00 YMECTHOCTH, HAJIOOHOCTH
¥ OIIPaBJaHHOCTH MHKJIIO3UBHOTO HAIIMCAHUS M HECMOTPSI Ha KaTErOpuuHyo nozuuuto OpaHiys-
CKOM AKaJieMHH MPOTHB TTOJ00HBIX BMEIIATENHCTB B SI3BIK, TIPOU3OLIEN PSI/T U3MEHEHUI B TaHHON
001aCTH: COBEPINAIICH TIOTIBITKH €r0 BHEJPEHHS B 00pa30BaTENbHYIO IPOTPaMMY, BBIIEN y4eo-
HHK C UCIIOJIb30BAaHUEM HOBOM CHCTEMbl HANIMCAHUS JUISl CPEIHEH LIKOJIbI, ObLT MPOBEAEH 00I1Ie-
HAI[MOHAJIbHBIN AUKTAHT C Y4ETOM HOBBIX F€H/IEPHO-HEUTPaIbHBIX MpaBHJI coracoBanus. Kpome
TOTO, TIO-NIPEKHEMY TIPOMCXOIHT €r0 aKTUBHOE HMCIIOJIb30BaHUE M PACIIPOCTPAHEHUE B COIMAITH-
HBIX CETSX, 0COOCHHO Cpey pecTaBuTeNei ppaniry3ckoil Mmonoaéxu. Bo ®@panmuu ¢ 2015 roma
MHOTHE BBICIINE YUeOHbIE 3aBE/ICHUS PELINIIN BKIFOYUTh HHKIFO3UBHOE HAIMCAHKE B IPOBEICHIE
3aHATHH/IEKIUIA ¥ BO BHYTPEHHIOI KOMMYyHHUKaIio BY30B. [locTenenHo y4yammmcs U mpero-
JaBaTeNsIM CTalM JOCTYIHBI y4eOHbIe TIOCOOHS M PYKOBOJACTBA M0 MHKITIO3UBHOMY HAIMCAHHIO
(Ferrand, 2023).

3areM JMCKYCCHM Ha 3Ty TEMY CTaJd BBIXOJAMTH 32 PaMKU OMHAPHOCTH TeHJepa U Hayalu
KacaThCsl S3BIKOBOM perpe3eHTalny HeOMHAPHBIX TeHAEPHBIX HAEHTHYHOCTEH. Takum 0Opazom,
BBHIY OTCYTCTBUS T€HIEPHO-HEUTPAILHBIX MECTOMMEHHH BO (hPAHILY3CKOM S3bIKE OBLIN CO3/IaHBI

Professional Discourse & Communication Vol. 6 Issue 3,2024 13



M.C. MupeTuHa, A.A. 3apy6umHa OpurnHanbHaa ctaTba

HEOJIOTU3MBI ISl 0TOOpaKeHNs Ha A3BIKOBOM YPOBHE HEOMHAPHBIX Jtofel. XoTs ynoTpebneHue
MHKJTIO3UBHOTO HAIMMCAHUS U HE yTBEPXkKJIeHO oduimansHo Bo Opannun, Tem He menee B 2023
rojy B neyatHoii Bepcuu ciobaps «Le Petit Roberty 3adukcupoBaHo THUHOE MECTOUMEHHE TPETh-
ero juia «iel» u ero mpousBoxHbie. B meuarHoii Bepcun cioBaps «Le Petit Roberty 2024 roma
MOSIBJIICTCS IVIAroy «meégenrer), 03HAYaloMIni HEBEPHOE OOpaIlleHHe K YeTOBEKY, WMEIOIIEMY
WHOM renzep (Harmpumep, oopareHue elle («oHa») K KEHIMHE, el TeHEp He ABIACTCS KEHCKUM,
a uneiM) (Moinard, Blanchet, 2024).

Bcé 310 BbI3BaNO BOJIHY BO3MYILIEHHUS HE TOJIBKO CO CTOPOHBI JIMHI'BUCTOB-CTOPOHHUKOB S3bI-
KOBOTO IypH3Ma, HO M CO CTOPOHBI TOCYJIapCTBa, YTO MpuBeno K Tomy, uto 30 okrs6ps 2023 roxa
Cenar ®pannuu NpuHSI B IEPBOM YTEHUH 3aKOHOMPOEKT, 3aMPEUIAIONINNA HHKIIO3UBHOE MHCh-
MO BO BCEX CIIy4asX COCTaBJICHUs JOKYMEHTOB Ha (hpaHiry3ckoM si3bike (Assemblée nationale,
Proposition de loi Ne 834, 2023).

B cdepe obpazoBanus Takoe Hammcanue ObuT0 3ampenieHo B 2021 rogy Kanom-Mumienem
brankepom, munucTpom ob6pazoBanus ¢ 17 mas 2017 mo 20 mas 2022 rona. [pesunent Opannum
OMMaH10371b MakpoH, BbICTyNas Ha OTKPHITUM MeXIyHapOIHOTO 1eHTpa (paHIly3CKOro si3bIKa
B 3amke Bumnep-Kotpe 30 oktsa6ps 2023, 3assmn: «Il faut ... d’en garder (de la langue frangaise,
npuM.aBT.) aussi les fondements, les socles de sa grammaire, la force de sa syntaxe, et de ne pas
céder aux airs du temps. Dans cette langue, le masculin fait le neutre. On n’a pas besoin d’y
rajouter des points au milieu des mots ou des tirées ou des choses pour la rendre visible». («Hamo
COXpaHUThH 0a3y, OCHOBBI TpaMMAaTHKH, CHITy CHHTaKcuca ((ppaHIly3CKOro s3bIka, IPUM. aBT.), HE
YCTYIaTh BEIHBIO BPEMEHH. B 3TOM sA3bIKE MYKCKOU POJ ABIACTCA HEWTpanbHbIM. Ham He Hamo
100aBIATh TOYKH B CEpEeMHE CIOB, A€(DHUCH WX €€ YTO-TO, YTOOBI CAENATh UX YATAEMBIMUY
(Discours du Président de la République a I’occasion de I’inauguration de la cité internationale de
la langue francaise, 2023).

Taxum 00pa3oM, MBI BUIMM, YTO AUCKYCCHS HA TEMY MHKITIO3UBHOTO HAIIMCAHWS BO (DpaHITy3-
CKOM SI3bIKE TO-TIPEKHEMY aKTUBHA, YTO MOATBEPKIACT BIUSHUE COIIMATLHBIX N3MEHEHHH B 00111e-
CTBE Ha S3bIK BHE 3aBUCHMMOCTH OT MHEHUSI PEINIAMEHTHPYIOIINX €r0 O(ULIUAIbHBIX HHCTHTYTOB.

Yto0b1 paccMOTpeTh (yHKIMOHUPOBaHKHE (OPM C TEHIEPHOH crenuduKanyeil u TeHaepHon
HeUTpanu3anmen i 0TOOpaKeHHUs B S3BIKOBOM IUIAHE JIONIeH ¢ HeOMHAPHOW TeH/IEPHON HIEH-
THUYHOCTBHIO B HAIIIEM MCCIIEI0BAHUH ObLIIO BEIOPAHO J[BA BHICHINX YUeOHBIX 3aBeeHus OpaHuum:
ynusepcuter Copbonna (Sorbonne Université), rocynapcTBeHHbIN, cBeTCKUiA, 1 [Taprxkckuii ka-
tommdeckuii nHCTUTYT (L Institut catholique de Paris), 9acTHbIA, mOM MPOTEKTOPATOM KaTOJIHYE-
ckoit LlepkBu. YauBepcurer CopOoHHA, OCHOBaHHBIN B 1257 romy, SBISETCS OITHUM U3 CTapei-
IIUX BY30B B MHPE, €TO IO MPaBy MOKHO Ha3BaTh CUMBOJIOM BBICHIEr0 00pa3zoBanus B0 OpaHIuu.
[Mapmxckuil KaToOMMYEeCKU YHHUBEPCUTET ObLI BbIOpaH HaMH, MOCKOJIBKY SIBISIETCS YaCTHBIM,
HEroCyJJapCTBEHHBIM YUPEKICHUEM C PETMIMO3HBIM YKJIOHOM U C OCHOBATENIbHOW MOAJECPHKKON
karosmueckoit Llepksu n Cesroro [Ipecrona.

Jlns ananmsa ObUTO BHIOpAHO TpH pasziena caiita. [lepBblid pa3men comepKUT HOPMaTHBHBIE
aKThl YHHBEpPCUTETA, B JAHHOM CJyyae MpaBuiia BHYTPEHHEro pacropsjka yHusepcutera Cop-
OOHHBI, a[peCOBaHHbIE BCEMY YHUBEPCUTETCKOMY cooOIecTBy. BTopoil paszien ¢ npukazamu Ha
00BsIBIIEHHE KOHKYpPCa Ha 3aMelIeHHe BAKAaHTHOW JODKHOCTH Mpodeccopa Ik OIEHTA, MPETo-
JaBaTeNA-MCCIEI0BATENS U aIMIHICTPATHBHO-TEXHUUECKOTO TIEPCOHAA, PEHA3HAYEH KaK CTO-
POHHHM COMCKATENSAM, TaK U IEUCTBYIOIIMM pabOTHHKAM YHUBEpCHTETa. TpeTuil pa3aen npexie
BCEro aJpecoBaH a0UTypUEHTaM, OCKONBKY «Parcoursup» — 310 oOpa3oBaresnbHas miardopma,
1e/b KOTOPOM — coOpaTh B equHOM 0a3e 3asBKM OyaylIuX CTYJEHTOB Ha JajbHeiliee oOyueHne
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B BhICHINX y4eOHbIX 3aBefieHuAX Dpanimu (Ppanirysckuii uHcTUTYT B MockBe. Parcoursup, n.d.).
N3yueHne TakuM 00pa3oM yKa3aHHBIX pa3/iesioB caiiTa, aipecoBaHHBIX Pa3HbIM YUaCTHUKAM KOM-
MYyHHUKAllUM B YHUBEPCUTETCKOM COOOLIECTBE, II03BOJIUT HAM OXBATUTh BCE I'PAaHU YHUBEPCUTET-
CKOT0 JUCKypca, IOAYEPKHYTh €10 0COOEHHOCTHU U pazHOOOpa3ue.

B xone ananu3a Ob111 BBISBICHBI CIEAYIONINE TEHICHIINN PAa3BUTHS HCCIIELyeMoro peHoMeHa
3a iepuoz ¢ 2020 no 2023 rr.:

Tabnuya 1. Pe3ynsTaTsl aHanu3a 0QUINAIbHON JOKYMEHTALUHK 110 BEIOPAHHBIM THITAM
Vuusepcurera CopOOHHBI
2020-2023 rr.

Tun noxymenra Koa-8o | ®opwmsi ¢ renepnoii . .
. . | Mcnoab3yemMble NpuéMbI reHepHoi crenudpukanumn
HeliTpasn3anueii
Réglement intérieur de | OTCYTCTBYIOT Des étudiantes, des étudiants et des usageres, des
Sorbonne Université usagers; toutes les personnes fréquentant I'université;

la présidente ou le président; les cheffes et les chefs de
service; les enseignantes-chercheuses, les enseignants-
chercheurs, les enseignantes et enseignants, les
chercheuses et les chercheurs; les collaborateurs ou
collaboratrices; la médiatrice ou le médiateur

Recrutements 103 (2020) OTCYTCTBYIOT Les candidates et candidats, les personnes candidates,
139 (2021) 6 postes de technicien-ne, Zootechnicien F/H,
121 (2022) Electricien — Electricienne, Assistant, -¢ ingénieur,
117 (2023) -e en gestion financiére, Chercheur ou chercheuse
480 postdoctoral(e), Technicien ne en gestion
administrative, Chargé, -e de gestion administrative.
Rapport public 4 OTCYTCTBYIOT Les candidats, les ¢leves, les bacheliers, tous les
«Parcoursup+» pour la candidats, les candidats ressortissants de I'U.E,
faculté des Lettres boursiers du secondaire, les étudiants, les bacheliéres

et bacheliers, il est conseillé aux candidat(e)
s, I’étudiant(e), les candidates et candidats, des
candidat(e)s, aux candidat(e)s

W3 npoaHanu3npoBaHHBIX KCTOUHUKOB MOXHO C/IE€aTh BBIBOJ, 4TO 3a epuoz ¢ 2020 mo 2023
ol BKIIOUMTENHHO B YHUBepcuTeTe COpOOHHBI HAOMIONANIUCH CIIEAYIOIINe TeHICHIHN:

1) OcHoBHBIM TIPUEMOM TeHIepHOI creruukanuy B [IpaBunax BHyTPEHHETO pacmopsaka
Cop6onnbl, mpuasTHIX 3 Hrons 2018 roma (Sorbonne Université. Reglement intérieur de Sorbonne
Université, 2018), crano gyomupoBanue GopM Ha )KSHCKUIH U MYKCKOH PO/,

2) B pazgene odpunmansHoro caidta Yauepcurera Copoonnsl «Recrutements» («Tpymoy-
crpoiictBoy») (Sorbonne Université. Concours et recrutements, n.d.), nadunas yxe ¢ 2020 rona,
MOXHO OTMETHTh AKTUBHOE HCIIOJNB30BAHUE PA3IMYHBIX MPHUEMOB TCHACPHON CHEIMpHUKAIN
B Ha3BaHUSX NPOodeccuii U TOIDKHOCTEH, HO CJIOXKHO BBIICIUThH EIHMHOE TPABIIIO MO T€HICPHO-
KOPPEKTHOMY HammcaHuto: [ poste d’ingénieur-e, 6 postes de technicien-ne, responsable du pole
intégration et développement F/H , une post-doctorante ou d’un post-doctorant, enseignantes-
chercheuses et enseignants-chercheurs, chargé-e de la gestion des Ressources Humaines,
opérateur — opératrice logistique, électricien — électricienne, chauffeur / manutentionnaire F/H,
zootechnicien F/H. 3nech MOXHO OTMETUTH U AyOnupoBaHue GOpM Ha KEHCKHIA U MYKCKOU POJ
1 Ha000POT, HanHcaHue yepes aeduc okoHdaHus/cydpukca KEHCKOTo pojia UIIH MPOCTO yKa3aHHe
JXK/M nocne hopmMbl My,KCKOTO pojia.
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B 2021 u 2022 rogax momoOHast TEHACHIUS COXPAHSIETCS, HO MOXHO TaKK€ OTMETHTbh, UTO
B ONMCAHMM BAaKAHCHU Yallle UCIONb3yeTcs AyOnupoBaHue (HOpM W OKOHYAHWU (HAmpumep:
ingénieur, -e de recherche, chef, -fe de projet ou expert, -e en ingénierie des systemes d 'information,
technicien, ne en gestion financiere, assistant, -e, ingénieur, -e en gestion financiere), a B 00IUX
CIIUCKAaX BCEX BAKAHTHBIX JOJDKHOCTEH, pa3MENIEHHBIX B CBOAHOM Tabnuiie — Tonbko momerka F/H,
MOCKOJIBKY JaHHBIM MPUEM SKOHOMUT MECTO B OIPAaHMUYEHHOM TEKCTOBOM IpocTpaHcTse. B 2022
TOJly BCe IPOaHATN3MPOBAHHbBIEC HAMHU OOBSBICHHUS, TAK UM HHAYE, T€HIEPHO-CIIEIU(PUIIUPOBAHEL.

B 2023 romy noMumo yxe nepeurciaeHHbIX BbIllie NPUEMOB (un doctorant ou une doctorante,
gestionnaire financier et comptable F/H, des lectrices et lecteurs et maitresses et maitres de
langue, chercheur ou chercheuse postdoctoral(e)) ucrionp3yercs CIEAyIONNN BapUaHT HaIKCa-
HUS C HIDKHUM TOMYEPKUBAHUEM WK Je(DHCOM BMECTO MHTEPITYHKTA: technicien _ne en gestion
administrative, chargé, -e de gestion administrative.

3) B mpaBuiax 3amicy Ha EpBBIi Kypc U TOPSIKE CIa9d BCTYMHUTEIbHBIX 9K3aMEHOB Ha (hH-
JIOTIOTHYECKHUiT (haKyIbTeT Yepes creluanbayto miargopmy «Parcoursup+» (OpaHiry3ckuii HHCTH-
TyT B Mockse. Parcoursup, n.d.), aipecoBaHHBIX B IEPBYIO Ouepeib a0UTYPUEHTaM U CTYAECHTaM,
B 2020 u 2021 romax ucmonb3yercst oMrMHaKoBas GpopMa JOKyMeHTa 03 TeHIepPHOH criennguka-
1K ¥ TyOnupoBaHus popm/okoHuanuii/cyddurcos: les candidats, les éléves, les bacheliers, tous
les candidats, les candidats ressortissants de I'U.E, boursiers du secondaire, les étudiants.

B 2022 rony B OONBIIMHCTBE CIIy4aeB MCMOJb3YIOTCS T€ ke mpaBwia, uyto u B 2020-2021
rofiax, HO TAKXKe BCTPEUAIOTCS HEPAaBHOMEPHO pacipeeNEHHbIe (POPMBI C TeHIEPHOH crieruprKa-
ueit: les bacheliéres et bacheliers, il est conseille aux candidat(e)s, I étudiant(e), les candidates et
candidats. [Tpy 5TOM CTOUT OTMETHTb, YTO Ha3BAHUE TOJKHOCTHU MPE3UICHTA, KOTOPYIO 3aHUMAET
eHmuHa — He (pemunusupyercs: «Nathalie DRACH - TEMAM, Président de I’établissement
Sorbonne Universitéy.

B 2023 romy mpuémsl renpepHoi crenudukanuu TyOnupyloT HCMONb30BaHHBIE B 2022
rony: les étudiants, tous les candidats, des candidat(e)s, aux candidat(e)s, des candidates et
candidats, les bachelieres et bacheliers n p. OHAKO MO TEKCTY AOKYMEHTa OHU PacIpeeNeHbI
HEpaBHOMEPHO, B COCEHUX MPEIJIOKEHUAX MOTYT BCTPEUAThCs OJHOBPEMEHHO KaK TeH/EpPHO-
crienupUIMPOBaHHBIE (OPMBI, TaK U C UCTIOIB30BAHMEM MYKCKOTO POJIa MHOKECTBEHHOTO UHC-
Jla B Ka4eCTBE MHKIIO3UBHOTO. B 11€10M, MOXXHO OTMETUTb, YTO B JIOKyMEHTAX, aJpPECOBAHHBIX
abuTypUeHTaM/CTyIeHTaM, 10 CpaBHEHMIO ¢ pasznenoM «Recrutements» («TpymoycTpoiicTBOY),
NpUEMBI TEHIEPHO-KOPPEKTHOTO HAMMCAHUS BCTPEUAIOTCS pexe, UX (hOpMbI MPOIIe U MEHEe pas3-
HooOpa3Hbl. [IpusHaku (eHoMeHa reHaepHON HeUTpanIu3alui 1 BbIXo/a 38 OMHAPHYIO CUCTEMY
TeHJIePa TMOTHOCTHIO OTCYTCTBYIOT.

B cuity orpaHu4eHHOCTH paMKaM# CTaThbi U HEBOSMOXKHOCTH MPEACTABUTH BCE BCTPETUBIIIH-
ecsl IPUMEPBI, HIKE MbI MPUBEEM Hanboee nokasarenbHbie ciaydan 3a 2020-2023 rr., 3aduk-
CHPOBaHHBIE B IPOIECCE aHAM3a JOKYMEHTOB B BHIOPAHHBIX pasfeiax cailTa W MX apXUBHBIX
BEPCHH, XPAHAIINXCS B MEKTPOHHOM 0a3e https://archive.org/ (Internet Archive, n.d.).

Tabauya 2. Tlpumeps! Gopm ¢ renaeproi cnenudukanueit ¢ 2020 mo 2023 rr.

Ton Jluareucruyeckuii npuém
Pasnea caiita «Recrutements»
2020 Les candidats, 1 poste d’ingénieur-e, ingénieur-e¢ d’études, 6 postes de technicien-ne , responsable du

pole intégration et développement F/H , chargé-e de la gestion des Ressources Humaines, opérateur —
opératrice logistique, électricien — électricienne, secrétaire administratif , Adjoint administratif, chauffeur /
manutentionnaire F/H, zootechnicien F/H.
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Ton JlunrpucTuveckuii npuém
Pasnen caiita «Recrutements»
2021 Des enseignantes-chercheuses et enseignants-chercheurs, des professeures et professeurs, une post-doctorante

ou un post-doctorant, médecin de médecine préventive universitaire F/H , assistant de direction F/H, chargé-e
de la gestion financiére.
2022 Responsable du Bureau d’Accueil des Doctorants F/H, jardinier F/H, ingénieur de recherche, chef, -fe de
projet ou expert, -¢ en ingénierie des systémes d’information, technicien, ne en gestion financiere, assistant, -e
ingénieur, -e en gestion financiére, expert en calcul scientifique F/H, 2 postes d’enseignantes contractuelles ou
d’enseignants contractuels.
2023 Gestionnaire financier et comptable F/H, technicien ne en gestion administrative, chargé, -¢ de gestion
administrative et d’aide au pilotage opérationnel, un doctorant ou une doctorante, des lectrices et lecteurs et
maitresses et maitres de langue, chercheur ou chercheuse postdoctoral(e).

Paspnes caiita «Parcoursup+»
2022 Nathalie DRACH - TEMAM, Président de 1’ctablissement Sorbonne Université — Lettres, Arts, Langues,
Sciences Humaines et Sociales, les bachelieres et bacheliers, il est conseille aux candidat(e)s, les candidates
et candidats.
2023 les étudiants, tous les candidats, des candidat(e)s, aux candidat(e)s, les candidates et candidats, les bacheliéres
et bacheliers.

Bropoii paccmarpuBaemblil Hamu BY3 — [laprkckuii katonnueckuil ”HCTUTYT. s aHanmmsa
OBLI0 BEIOpAHO TPU pasfiena caiTa, Kak u B cirydae ¢ CopOoornou. [1epBrlii pasien coaepKut Hop-
MAaTUBHBIC aKThl YHHUBEPCUTETA, B TAHHOM Clydae XapTuio [[apmKcKoro KaTomM4eckoro MHCTHTY-
Ta, aJ[peCOBAHHYIO BceMy YHHUBepcuTeTckomy coobmmectsy (Institut Catholique de Paris. Charte de
I’Institut Catholique de Paris, 2013). Bropoii pa3nen ¢ mpukazamu Ha 0ObsSBICHHE KOHKYpCa Ha 3a-
MEIICHIE BAKAHTHOM JIOJDKHOCTH a]MUHUCTPATUBHO-TEXHIYECKOTO MIePCOHAA TIPETHA3HAYCH KaK
CTOPOHHMM COMCKATeJIsIM, TaK U IeUCTBYIoIMM padoTHuKkaMm yHuBepcurera (L’ Institut Catholique
de Paris recruite, n.d.). TpeTuii pa3nen aapecoBaH aOUTypUEHTaM H CTYACHTaM, TOCKOJIBKY COnep-
KuUT nHGopMmarmio o nocrymneHud B BY3 u crunenausax (L' Institut Catholique de Paris. Bourses
et financements, n.d.). Takum 00pazom, H3ydeHUE pa3HBIX PA3AeIOB CalfTa, MpeIHA3HAYCHHBIX JUIs
OCHOBHBIX yJaCTHUKOB KOMMYHHKAI[MU YHUBEPCUTETCKOTO COOOIECTBA, TIO3BOJIUT HAM OXBATUTh
pa3Hble TPAaHU YHUBEPCUTETCKOTO IUCKYpCa, TOAYEPKHYTh €10 0COOCHHOCTH U pa3HO00pasue, TeM
CaMBIM JIOTIOJTHHB Hallle HCCleI0BaHue JaHHbIMU BY3a U3 uacTHOTO Cexropa.

B xone anani3a ObUIM BBISBIICHBI CIIEAYIONINE TCHICHIIMN Pa3BUTHUS UCCIIETYEMbIX (heHoMe-
HOB 3a nepuon ¢ 2020 mo 2023 rr:

Tabnuya 3. Pe3ynprarhl aHan3a oQULIUATLHON JOKyMEHTAUU
o BeIOpanHbIM TuTaM Karonmyeckoro YHuBepcuteTa

Tun fokymeHnTa Kous1-Bo 2020-2023 rr.
®opmbl ¢ renepHoii | Mcnoab3yemble IpuéMbl reH/iepHoii HeliTpa-
HelTpaau3anuei JIM3aLHH
Charte de I’Institut Catholique 1 OrcyTcTBYIOT les enseignants aident, les étudiants
de Paris
Recrutements des postes 20 (2020) OTCyTCTBYIOT Assistant(e) bibliothécaire (H/F),
administratif 75 (2021) Conducteur(trice), Chargé(e) de développement,
50 (2022) Assistant Pédagogique (H/F), Webmaster junior
38 (2023) et assisant(e) marketing digital.
183
Modalités et Droits 8 OTCyTCTBYIOT Les étudiants, aux meilleurs étudiants,
d’inscription a I’ICP / Bourses I’étudiant, la personne indiquée, travailleurs
indépendants

Professional Discourse & Communication Vol. 6 Issue 3,2024 17



M.C. MupeTuHa, A.A. 3apy6umHa OpurnHanbHaa ctaTba

W3 mnpoaHanu3MpoBaHHBIX MCTOYHMKOB MOXKHO CJieJaTh BBIBOA, 4TO 3a mepuon ¢ 2020
1o 2023 rox BKIFOYUTETBHO B [[apmKCKOM KaTOIMYeCKOM MHCTUTYTE HAOIIOIAIHNCH CISTYIOIINE
TEH/ICHIUN:

1) B Xaprtuu Ilapmxckoro xaronudeckoro mHctutyta (Charte de I'Institut Catholique de
Paris), yrBepxaéunoit 29 susaps 2013 rona ['enepanbhoii accambneeit Enuckono-ocHoBarenei
JTaHHOTO Y4eOHOTO 3aBe/ieHHs, He 00HApPYKEeHbI (DeMUHU3UPOBAHHBIE (DOPMBI, @ TAKKE MYKCKOU
pon cuntaercs unkmo3uBHbIM (Institut Catholique de Paris. Charte de I’Institut Catholique de
Paris, 2013).

2) B oObsBIeHUAX 0 HAOOpe HA AAMHUHUCTPATUBHBIC JODKHOCTH W B TPEMONABATEIbCKUI
mrar B pazaene caita «L’ICP recrute» («Pabora B IlapmkckoM KaTOTM4ECKOM HHCTHUTYTE»)
(L’Institut Catholique de Paris recruite, n.d.) B 2020 romy 4yacto McHonb3yeTcs TyOnupoBaHHE
OKOHYaHMH Ha MYKCKOH W JKEHCKWH pon: assistant(e) bibliothécaire (H/F), conducteur(trice),
assistant(e) pédagogique (H/F), a Taxxe reniepHas crneruukanus (H/F) nocne Ha3BaHUS JTOTK-
HOCTH (BMeCTe ¢ AyOMMpOBaHHBIM OKOHUaHWEM Wi 0e3 Hero). OmHako B 2021 roxy ay0OmupoBa-
HHE BCTPEYACTCS BCETO TPUIXKIbL, OCHOBHBIM MPUEMOM SIBISIETCS YKa3aHHE HAa3BaHUS JOKHOCTH/
npodeccuu B My>KCKOM poJie ¢ To0aBIeHreM crieinduKaIiy B CKoOKax: responsable administratif
et financier (H/F), maitre de conférences en Droit Privé (H/F), stagiaire - chef de projet marketing
(H/F). BctpewaroTcs TakKe Ha3BaHHs BO MHOKECTBEHHOM YHMCIie 0€3 TeH/IEpHON crienu(uKaInu:
enseignants vacataires. B 2022 u 2023 rogax cTaHOBUTCS HOPMOU IyOIMKaLUsl BAKAHCUH B MYyXK-
CKOM pojie, HO ¢ 00s3aTeNbHON TeHAepHOH cnemudukaiueil B ckoOkax (H/F) mocne Ha3BaHUS
TOJKHOCTH.

3) B paznenax caiira «Modalités et Droits d’inscription a I’'ICP/Bourses» («Ilopsnox 3anucu
B [lapmxckuii kKaTonnueckuil ”HCTUTYT U 11ata 3a o0yuenue/ Ctunenaumny) (L Institut Catholique
de Paris. Bourses et financements, n.d.), koTopsie afpecoBaHbl B MEPBYIO o4yepenb aOUTypHEH-
TaM U CTyJeHTaM, 3a Bech nepuop ¢ 2020 mo 2023 rox OTCYTCTBYET reHAepHas Crenu(puKarms
U I00bIe CBA3aHHBIE C HEil MPUEMBI, UCTIONB3YETCS CTaHIapTHOE 00paleHHe KO BCEM yUaluMcs
B MYXXCKOM pOJIe MHOKECTBEHHOTO uucia les étudiants.

[IpuzHaku peHomeHa reHAepHON HEHTpaNu3alui U BBIXOA 32 OMHAPHYIO CUCTEMY TeHIepa
BO BCeX TPEX pasesnax MOJTHOCTHIO OTCYTCTBYIOT.

Hwxe mbl mpuBeniém Hamboee mokasarensHbie crydan 3a 2020-2023 rr., 3apukcupoBaHHbBIC
B TIPOIIECCE aHANIU3a JJOKYMEHTOB B BHIOPaHHBIX pa3Jesiax caiTa U UX apXUBHBIX BEPCHM, XpaHs-
IUXCS B AIEKTPOHHOM 0a3e https://archive.org/ (Internet Archive, n.d.).

Tabnuya 4. Tpumeps! popm ¢ reneproit cnetupukanuei ¢ 2020 mo 2023 rr.
Paspneu caiita «Recrutementsy
T'on JInHrBucTHYecKuii npuém
2020 assistant(e) bibliothécaire (H/F) , assistant(e) pédagogique-pole enseignant (H/F), chargé(e) de
communication web, maitre de Conférences en Histoire Contemporaine, référents fonctionnels, en
CDI a temps plein, stagiaire (gestion de projet/communication) (H/F), technicien de maintenance
(H/F), assistant(e) pédagogique (H/F), assistant(e) pédagogique - pole enseignant (H/F), chargé de
communication interne (H/F), conducteur(trice) de machine reprographie, directeur de Campus (H/F),
technicien multimédia événementiel, chargé de clienteles étudiants individuels (H/F), responsable éditorial
et Relation presse (H/F), assistant(e) pédagogique (H/F), assistant(e) pédagogique (H/F).
2021 enseignants vacataires, chargé(e) de développement de la formation professionnelle, chargé(e) de
développement de la formation professionnelle, gestionnaire paie et contréleur de gestion sociale,
assistant(e) pédagogique (H/F), assistant(e) pédagogique (H/F), responsable administratif et financier
(H/F), coordinateur audiovisuel événementiel (H/F), assistant pédagogique - pole Langue (H/F), ingénieur
formation (H/F), responsable administratif et financier (H/F), Surveillants de bibliothéque (H/F).
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Paznea caiita «Recrutementsy
Tox JlunrpucTuyeckuii npuém

2022 gestionnaire ADP (H/F), assistant ICP-HUB (H/F), stagiaire Animation et Valorisation de la vie du campus
(H/F), chargé de mécénat (H/F), alternant technicien audiovisuel (H/F), chargé(e) de projet événementiel
(H/F), webmaster junior et assisant(e) marketing digital, assistant chargé de promotion (H/F), chargé(e) de
projet événementiel (H/F), administrateur de bases de données / intégrateur d’applications (H/F), chargé(e)
de projet évenementiel (H/F), chef de projet Marketing (H/F), responsable du Pdle Scolarité (H/F),
responsable d’études (H/F), chargé de communication (H/F).
2023 catalogueur — Fonds ancien en langue arabe (H/F), directeur de la Communication et du Marketing (H/F),
adjoint de direction (H/F), assistant administratif en bibliothéque (H/F), chargé de mission aux initiatives
étudiantes (H/F), chargé de communication (H/F), adjoint au responsable du Pdle Services et Logistique
(H/F), assistant pédagogique (H/F), assistant pédagogique volant (H/F), responsable des relations
donateurs (H/F), chargé de communication (H/F).

Pasnen caiita «Parcoursup+»
2020-2021 | Cawmsre pacnpoctpanénnsie Gpopmsl: les étudiants, aux meilleurs étudiants, 1’étudiant.
2022-2023 | oOpareHunst He U3MEHIINCH, K YATaTeNsIM oOpalieHue yepe3 «Bb» Bo MHOKECTBEHHOM vucie: Vous y
trouverez aussi le lien vers le portail de candidature en ligne /Contactez la personne indiquée, travailleurs
indépendants.

[TogBons utor mo IlapuKckoMy KaTOIM4ECKOMY UHCTUTYTY, CIIEAYeT OTMETUTb, YTO MPUME-
POB reHJepHOI crienuduKanuu He 00HapyKeHO, (HOPMbI MYKCKOTO POJia CUMTAIOTCS MHKIIIO3UB-
HBIMH, a (GOpPMBI C TeHIEpPHON crenu(uKaIeil BCTPETHINCh TOBKO B pasfene, apecOBaHHOM
aIMUHUCTpaTUBHOMY nepconany BY3a u npodeccopcko-npenoaaBareabckoMy cocTaBy. Bozmoxk-
HO, IaHHOE SIBJIEHUE MOJKHO OOBSICHUTD PEIUTHO3HON MOAOIIEKON U jKeJTaHEM COOTBETCTBOBATD
KaTOJINYECKUM LIEHHOCTSIM MHCTUTYTA.

Teneps paccMoTpuM 0COOEHHOCTH MTATBSHCKOTO YHUBEPCHTETCKOTO AUCKypca. B mepByro
ouepe/lb CTOUT OTMETHUTB, YTO S3bIKOBas monuTuka Mranuu B o0acTy reHIepHOro peryaupoBaHus
3aMeTHO oTinyaeTcs oT dpaHiyy, 31ech UMEET MECTO HEKOTOPOE «3aI03/1aHnue» pepopMupoBa-
HHUS TAaHHOM Cephl.

VCIIOBHO MO>KHO BBIZIEIUTH TPU OCHOBHBIX «BOJTHBDY PAa3BUTHS TCHIECPHBIX H3MEHEHUI B UTa-
JIbSTHCKOM SI3bIKE:

1) Hauanpnblii stan, konen 1980-X romoB: MIMpOKOE pacmpoCTpaHEHHE UEH JTHMHTBUCTA
Anbmbl CabaTHHM 0 HATUYMU M HEOOXOTMMOCTH YCTPAHEHHS CEKCU3Ma B UTANIBSHCKOM S3bIKE
(Sabatini, 1987); mosiBieHre NEPBBIX OPUIUATHHBIX PEKOMEH AN TI0 HECEKCUCTCKOMY HCTIOJb-
30BaHUIO A3bIKAa B OCHOBHOM B MMHUChbMEHHOM peun. UyTh mozxe 3Ta padora Oblia OTpeAaKTUpOBa-
Ha U BKIIoYeHa B KHUTY «Cekcu3M B HTalbsHCKOM si3bike» («Il sessismo nella lingua italianay)
(Sabatini, 1987), toe comepkanich KOHKPETHBIE IPUMEPBI U TIPETIOKEHUS U YCTPAHEHUS T€H-
JI€PHBIX CTEPEOTUTIOB, TPUBEICHBI CIIUCKHU CIIOB, KOTOPBIE CIIEIOBAJIO ObI M30€raTh U BApHAHTHI UX
HeUTpanabHOM 3aMeHbl. HecMOTpsi Ha MHOTOUKMCIIEHHYIO KPUTHKY, IMEHHO 3Ta paboTa OTKpbLIa
JUCKYCCHIO O HEOOXOIUMOCTH OOHOBIEHHS UTANIBSIHCKOTO A3bIKa C TOUKH 3PEHHUS FeH Iepa.

2) Bropoii stam, koHer; 90-x Hagano 2000-x romoB: akTHBHAS (EMHHH3AIMS S3bIKA TOCIE
Berymuienust Mramu B 1998 romy B eBpomneiickyto accormanuio « ATHENAy, koTopas o0beauHsia
pazIuYHble MHULIMATHUBBI KEHIIMH B 00J1aCTH BBICIIET0 00pa30BaHus Ha TeMy “‘women’s studies”.
UranbsHckas GpeMUHUCTCKAsE IMHTBICTUKA TIPOAODKAET CBOE Pa3BUTUE M HA CETOHSIIHUIN ICHb.
B Teuenne nocneaHero AeCATUIETHSA SPKUM ITPEICTaBUTENEM TOTO HaNlpaBaeHus ABseTcs Yeun-
must PoGycrennu, kotopas pazpaboTana peKOMEHAAINH M0 TeHIEPHOMY SI3bIKY B IMUHUCTPATUB-
HbIX TekcTaX «CIpaBOYHUK MO UCIIOJIB30BAHUIO POJIa B aIMUHUCTPATUBHOM si3bike» («Linee guida
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per 1’uso del genere nel linguaggio amministrativo») (Robustelli, 2012) n «Kenmunsi, rpamma-
tika 1 CMU. TIpeanoxeHus o UCIOIb30BAHUIO UTABSIHCKOTO si3bIKay («Donne, grammatica e
media. Suggerimenti per I’uso dell’italiano») (Robustelli, 2014), nuznannsie coBMecTHO ¢ AKaje-
muelt nemna Kpycka u angpecoBaHHbIC KypHATUCTaM U aIMHHUCTPATUBHBIM CIYKAIUM C LETbIO
MOMYJISAPU3AIUH UCTIOIb30BaHMS (PEMUHUTHBOB B UTATBSHCKOM SI3BIKE.

3) Tperuit stan, HaunHas ¢ 2020 roma: pa3BUTHE HEOWHAPHOUW T'€HIEPHON HEHTpanu3anuu
A3bIKa 3a MpenesaMu TeMaTHYecKuX cooOmiecTB. CaMbIM pacrpoCTpaHEHHBIM HHKIIO3MBHBIM
OKOHYaHHEM CTaHOBUTCS CHMBOJII «IIBA» - «d», KOTOPBIH MpH 0OpaIeHHH K TPYIITE JIUI] 3aMeHs-
eT CTaHJapPTHOE MHOKECTBEHHOE OKOHYAaHHE MY)KCKOTO POJia Pa3HBIX YacTed peur U apTUKIICH.
ABTOPOM JaHHOTO JIMHTBUCTUYECKOTO PEIICHHs MPUHATO CUMTATh JUHrBHUCTA Bepy 'eno, koTo-
past B cBoeil pabore «OKeHCkuil poJ] eJMHCTBEHHOTO yncia — peMUHu3M B cinoBax» («Femminili
singolari — il femminismo ¢ nelle parole») (Gheno, 2020) roBopuT 0 MOTPEOHOCTH BHIXO/A 3a
OMHApHYIO CHCTEMY TpaMMaTHYeCKOTO pOIa, BBUAY COIMAIBHBIX TPOIECCOB W CTPEMIICHHUS
K MHKJTFO3UBHOCTH B SI3bIKE, @ TAKKE TMPEATaraeT KOHKPETHbIE TMHIBUCTUYECKHE PEIICHHS TAHHOM
pOOIEMBI.

MnuiunpoBaHHbIe 001IECTBOM HU3MEHEHHS IPUBEIHU K TOMY, 4T0 B 2022 roy BIEpBbIE 32 MHO-
TOBEKOBYI0 HCTOPHIO UTABSHCKOM Jekcukorpaduu ciosaps “Il Vocabolario Treccani” (Dizionario
dell’ItalianoTreccani. Parole da leggere, 2022) 3adukcupoBa )xeHCKHE Ha3BaHUS podeccuit, Ko-
TOpBIE 110 AHAPOLEHTPUCTCKON TPAJULIMU 10 CUX MOP HE UMEIH JIEKCHYECKOH CaMOCTOSTEIbHO-
CTU: notaia, chirurga, medica, soldata, architetta u opyaue.

B Hacrosiiee Bpemst UTaNbsTHCKHE OOIIECTBEHHBIE OPTaHU3AINH BEAYT AKTHBHYIO JEATENb-
HOCTb M0 MPOJIBIKEHHUIO U MCOJIB30BAHIIO WHKIFO3UBHOTO SI3bIKa B Pa3HBIX chepax KU3HU 00-
mectBa. OgHako HU MuHHCTEpCTBO 00pa3zoBanus, HU Akagemus jaemia Kpycka Hu pasy opu-
IMaJIbHO HE MOJIeprKaiu MoA00HbIe MHUIMATHBEL. HecMOTpst Ha 3TO, MPUMeEPBI HCTIOIb30BAHUS
HEOMHAPHBIX SA3BIKOBBIX (DOPM CETOIHS MOYKHO BCTPETUTH B CAMBIX Pa3HBIX C(hepax: TeIeBUICHHUE,
W3/IaTeNbCKAs IEATENLHOCTD, KYPHAIUCTHKA, Oorocdepa, monuTrHKa, ¥ B TOM 4HCiie 00pa3oBa-
TeJIbHAS CUCTEMA M HAYYHOE COOOIIEeCTRO.

CToNT OTMETHTb, YTO UTAIBbSHCKOE 3aKOHOAATENhCTBO B 00NacTH 00pa30BaHMs, HAYMHAs
¢ 2021 roma, mpeaycmarpuBaeT o0s3aTeNbHOE HATNYUE B KJKIOM TOCYIAPCTBEHHOM YHUBEPCHTE-
te ['ennepnoro pernamenta («Piano di uguaglianza di genere» / GEP (Gender Equality Plan), ato
SIBJISIETCS YACThIO CTpaTernueckux uenen mporpammsl Agenda 2030, npuHATON NPaBUTENHCTBOM
EBpocoro3a, a tarxke nmporpammbl Horizon Europe (2021-2027). [laHHBINH periaMeHT JOJDKSH
BKJIIOUATh B CeOs pa3IMUHbIC BBl KOHKPETHBIX IIENeH, 3a/1ad ¥ MEPOTPHUATHI ISl YCTPaHEHHS
TEHJICPHOTO HEPABEHCTBA MEXKIY MYKUMHAMH U KEHIIWHAMH BHYTPU YHUBEPCUTETCKON CTPYKTY-
pbI, B TOM YHCJIE U HA S3BIKOBOM YPOBHE. B HEKOTOPBIX YHUBEPCHTETAX MPUHSTHI OT/IEIbHbIE pe-
KOMEH/IALMH 110 WHKJIIO3UBHOMY MCIIOb30BAHUIO A3bIKA B PAMKaX YHUBEPCHTETCKOTO JUCKYpCa,
1 TOJTLKO B €IMHUIIAX MOXKHO OOHAPYKHUTH OTIETbHBIC YIIOMUHAHHS HEOMHAPHBIX (HOPM.

BBuy Bcex 3Tux (pakTOpoB M COIMOKYIBTYPHBIX Pa3MHINAil MEXKIY CTPAaHAMU MBI MOKEM Ha-
OnonaTh onpeeaEHHbIN TMHIBUCTUYECKUHA KOHTpacT: DpaHuus yxKe HaXOTUTCS Ha TOM 3Talle,
KOTJIa MHKIIFO3UBHOE HANMCaHKe TTyOOKO MPOHUKIIO B KU3HB 00mmecTBa, a Uramus, B cBOIO oue-
penp, emg naneka oT opUIMANILHON TOAIEPKKH HEOMHAPHBIX JIIONEH CO CTOPOHBI TOCYIapCTBa
Ha S3BIKOBOM ypoBHE. [103TOMY 17151 TOTHOTHI MPOBOANMOTO HAMHU MCCIIEIOBAHUS B KaU€CTBE J10-
MOJTHUTEILHOTO BBICHIEr0 Y4eOHOT0 3aBEACHUS JUIs aHaIi3a ObL1 BEIOPAH YaCTHBIN YHUBEPCUTET
nomuabl Aocta (Universita della Valle d’ Aosta, Université de la Vallée d’ Aoste), pacrionoxeHHbIIH
B ropozie Bamne-/I’Aocta B Utanum.
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Oco0eHHOCTBIO ATOTO PETHOHA SBISAETCS KaK ero reorpaduyeckoe MoJ0KEeHHE B MOTPaHIY-
HOIl UTano-ppaHKo-IIBEHIIAPCKON 30HE, TaK M A3BIKOBAS MOJIUTHKA CO CBOEH 0CO00M MCTOpHEH.
Ha cerogusmHuil 1eHb 3T0 €AMHCTBEHHBIN pernoH Mrtamuu, rae GpaHIy3ckuil S3blk uMeeT opu-
IMAJbHBINA CTaTyC HapaBHE C UTaTbSHCKMM. OCHOBHBIM HOPMAaTHBHBIM JTOKYMEHTOM, PEryIHpy-
OIM B3aWMOJICHCTBHE JIBYX SI3BIKOB HA TEPPUTOPUH JAHHOTO PETHMOHA, SIBIAETCS CHCIHATbHBIN
CTaTyT aBTOHOMHO#1 o0mactu, mpuHsAThIi e B 1948 romy. Crares 38 rnacut: «B Bamne-J[’Aocta
(paHIy3CcKuil A3bIK IPUPABHUBACTCS K UTANBsIHCKOMY» (Statut spécial de la Vallée d’Aoste, n.d.),
OJTHAKO, COTJIACHO TIOCTIENYIONIUM ITyHKTaM, HOJOXKEHUE SI3bIKOB He SBISETCS aOCOMIOTHO MapH-
TeTHBIM. Hampumep, Bech CyeOHBIN TOKyMEHTOOOOPOT JIOJKEH BECTUCH TOJHKO HA UTAITBSTHCKOM.
Yo kacaercs oOpa3oBarenbHOi chepsl, cortacHo HopMaM CTaTyTa, BO BCEX THIAX LIKOJI PETHOHA
KOJIMYECTBO €KEHEENbHBIX 00pa30BaTeNbHBIX YaCOB I H3YUEHUS UTAIIBSIHCKOTO U (hPaHILy3CKO-
To SI3bIKa JOJKHO OBITH PAaBHBIM, a TIPEMOJaBaHKUE IPYTHX MPEAMETOB Ha (PAHITYy3CKOM SBISETCS
¢bakynsraruBHBIM. Ha mpakTHKe Takyo OMIMHIBAILHYIO MOJIET MOKHO BCTPETHUTH TOJIBKO B PaM-
KaxX Ha4aJbHOM M CPEIHEH IIKOJIBI, HOCKOJIBKY BBIIIECYKa3aHHBIM HOPMATUBHBIM aKT HE yCTaHAB-
JIUBAET 00s13aTebHbIE SI3bIKOBBIC HOPMBI B paMKaX YHUBEPCUTETCKOro oOpa3oBanus. Ha Bcelt Tep-
putopun Mtanuu y4eOHbIi mporece B BHICIIMX MIKOIAX BEAETCS HAa OQUIMATBHOM A3bIKE CTPAHBI,
00 Ha aHTIHCKOM.

Tem He MeHee KyIbTypOIOTHIeCKHEe 0COOCHHOCTH PErMoHa BHECIU CBOM KOPPEKTHBBI B Op-
ranuzanuio paborsl Yausepcurera Bamne-/I’Aocra, crienaB ero cBoero popa MCKIOYEHHEM U3
oOmiero mpaBuna. 31ech OMIMHTBAIbHAS MOJENb «UTANBSHCKUI-PPAHILY3CKUil» MpUMEHsIeTCs
NPH TIOATOTOBKE MEJarOTHYeCKUX KaapoB, uTo 3akperuieHo B pernamente (Universita della Valle
d’Aosta / Université de la Vallée d’Aoste. Statuto di Ateneo, 2006) camoro yausepcutera. Kpome
TOTO, «C LIEJbI0 MPOABMKEHUS KYIBTYPHOTO U HAYYHOTO COTPYAHMYECTBA C (PPAHKOSA3BIYHBIMU
crpanamu» (Tam xe) mpenofaBaHue TUCIUIUIMH HA QPAHITY3CKOM A3bIKE BEAETCS MPUTIAIIEHHbI-
MH CTIEUATTMCTAMHU-HOCUTEIISIMH, @ CAM YHUBEPCHUTET SABISIETCS OQUITMATBHBIM MapTHEPOM Mex-
AyHApOAHOI opranu3aiyu OpankoPoHuH.

BBuy TOro, 4to YHUBEpCUTETCKUI JUCKYPC MPEACTABISAET COOO0H CI0KHYI0 MHOTOIPAHHYIO
MOJIeIb, HE OTPAaHUUYECHHYIO TOJIBKO aKaJeMUUECKOH ero YacThi0, HO M BKIIOYAIOIIYIO B ceds pas-
JINYHBIC MHTEPHET-UCTOUYHUKH (CAlT yueOHOTO 3aBe/IeHNS, OUITHATBHBINA aKKAYHT B COIMATBHBIX
CeTSIX W Tp.), /UTs aHaIKu3a O(hUIMaTbHON YacTH JaHHOTO YHHBEPCUTETCKOTO TUCKYpca ObLIO MpH-
HATO PEIICHUE PACCMOTPETh TaKKe KOHTEHT-HAMOIHEHHE HOBOCTHOTO paszedna caiita «Gli eventi»
(Universita della Valle d’Aosta / Université de la Vallée d’Aoste. Eventi, n.d.) Ha ¢paniry3ckom
A3BIKE C LIebI0 00OHAPYKEHUS MPU3HAKOB (heHOMEeHA HEOMHAPHO reHIepHOIl HeHTPaTbHOCTH.

Jlns uccnenoBanus ObLTH BBIOPAHBI CIIEAYIOIINE THIIBI JIETOBBIX JOKYMEHTOB, aKTyaJIbHBIX
ais mepuona ¢ 2020 o 2023 rox:

1) Statuto di Ateneo — Konexc Yuusepcuteta (Universita della Valle d’Aosta / Université de
la Vallée d’Aoste. Statuto di Ateneo, 2006).

2) Tlpuxasel Ha 00BsIBIECHNE KOHKYPCa HA 3aMEIIEHNE BAKAHTHBIX IOJDKHOCTEH TperoiaBare-
neit — Avviso di istruttoria per il conferimento di contratti per attivita didattiche (Universita della
Valle d’Aosta /

Université de la Vallée d’ Aoste. Avviso di istruttoria per il conferimento di contratti per attivita
didattiche, n.d.).

3) Ilpuka3zsl 0 Hauane HabOpa CTYJEHTOB HA Pa3JIMyYHbIE CIIENUATBHOCTH U KypChl IOTOIHU-
TenpHOro 00pa3oBanus — Bando per I’ammissione degli studenti (Universita della Valle d’Aosta /
Université de la Vallée d’ Aoste. Bando per I’ammissione degli studenti, n.d.).
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Kak Obuto ckazano panee, HaumHas ¢ 2021 roma KaIbplii UTATBSHCKUAN TOCYIapCTBEHHBIH
YHUBEPCHUTET JIOJDKEH UMETh [ €HIEpHBIN pernaMeHT, HO 3Ta HOpMa He SBISAETCS 00s3aTeNbHON
JJIsL YaCTHBIX Y4EOHBIX 3aBEIEHMHM, YTO TaKKe MOATBEPKIACTCS OTCYTCTBHEM B YHHUBEPCUTETE
Bainne-JI’ Aocta nokymenTa nogo6Horo tuna. OTaenbHble peKOMEHJALUN 10 TEHAEPHOMY Hallu-
CaHMIO TAKXKE HE OOHAPYKEHBI.

B xoze ananm3a ObII0 BRISBICHO CIIEAYIOIEE KOTUIECTBO IIPUMEPOB MCIOIB30BAHMS TeH/IEP-
HBIX MapKepoB B BEIOPAHHBIX THIAX JET0BbIX JoKyMeHTOB ¢ 2020 no 2023 rox:

Tabnuya 5. Pe3ynprarsl aHann3a oQULIUATLHON JOKyMEHTAUU
10 BEIOpaHHBIM THIIaM YHUBepcuteTa Banne-/I’Aocta

Tun nokymenTa Kos1-Bo 2020-2023 rr.
®opMBbI ¢ reHIePHOI IIpumeuanue
HeliTpaan3anuei
Statuto di Ateneo 1 OTCYTCTBYIOT Hcnomnp3yercs MyKCKOW poI MH.. B Kade-
CTBE MHKIIFO3UBHOTO: 1 professori, gli studenti,
i ricercatori, 1 collaboratori.
Avviso di istruttoria per il 67 OTCYTCTBYIOT Hcnonb3yeTcs MyKCKOH pojT MH.U. B KaUueCTBE
conferimento di contratti per MHKITI03UBHOTO: 1 candidati, i soggetti, i professori,
attivita didattiche i docenti, i titolari
Bando per I’ammissione 34 OTCYTCTBYIOT Hcnonbs3yercs MyKCKOH pojJ MH.U. B KaUeCTBE
degli studenti MHKITIO3UBHOTO: 1 laureati, i candidati, gli studenti,
1 partecipanti, gli uditori
Annunci d’evento sul sito 210 OTCYTCTBYIOT Bmecte ¢ My>KCKUM pOIOM MH. Y. UCTIONB3YIOTCSI
(oOBsIBNEHHS B HOBOCTHOM (heMUHHUTHUBBI U TyOIMpoBaHue GOpM Ha My*k/KeH
pyOpuke caiita) pox: la Rettrice, la direttrice, la professoressa, il/
la giovane vincitore/trice u ap.

W3 npoaHanu3upoBaHHBIX HCTOYHUKOB MOXKHO CZEJaTh BBIBOJ, 4TO 32 nepuoz ¢ 2020 no 2023
rojl BKJIIOUMTENHHO B O(HIMANBHBIX JOKYMEHTaX YHuBepcuteTa Bamne-/I’Aocra Habmoganuch
CIEYIOLINE TSHICHIINH:

1) B Komekce yHmBepcuTeTa OTCYTCTBYIOT Kakue-muOO TeHAepHbIe Mapkepsl. JlOKymeHT
HE pPeaKTHPOBAJICSA C MOMEHTa ero nepBoii myonukanuu B 2018 roxy.

2) B npukazax 00 OTKPHITMM KOHKYPCOB Ha 3aMELIEHHE BAKaHTHBIX MPENOAaBATEIbCKHUX
JOJDKHOCTEH B TEUEHHE BCETO aHAIM3MPYEMOTO HAMH MEPHOJIa UCTIONB3YETCs CTaHaapTHast (op-
Ma JIOKYMEHTa, TJIe TI0 00IeMy MpaBuUiTy UTATbSHCKOTO S3bIKA UCTIONB3YETCSI MYKCKOU PO MHO-
’KECTBEHHOT'0 YMCJIa B KaY€CTBE MHKIIIO3MBHOTO. B Ha3BaHMsAX mpodeccHil/10mKHOCTEN 10 UIONIs
2021 roma He MCTIONB3YIOTCSA (PEMUHU3UPOBAHHBIE (OPMBI, 3aTE€M BIIEPBBIE BCTPEUACTCS CIOBO
«Dott.ssa» psSI0OM ¢ UMEHEM COTPYAHHITBI. DTO €AMHCTBEHHBIN PUMEp TTOT0OHOTO POja, KOTOPBIN
MOBTOPSETCS HA MPOTSHKEHUH Heckonmbkux JeT (2020 — 0, 2021 — 11, 2022 — 19, 2023 - 16). [Ipu
3TOM HaMMEHOBaHME JOJDKHOCTH «direttore» Bcerma ynoTpebsseTcs B MyKCKOM poJie HECMOTpS
Ha TO, YTO JOJDKHOCTHBIM JIUIIOM siBJIsieTcst skeHiuHa — «I1 Direttore del Dipartimento di Scienze
umane e sociali Elena Cattelino».

B mpukasax, azpecoBaHHBIX COMCKATENsIM, KOTOPBIE OMKHBI OyIyT MpPEernoaaBarh (paHirys-
CKHH SA3bIK JTMOO0 HEKOTOPBIE MPEMEThI Ha (PPAHIY3CKOM, HUKAKUX UCKITIOUEHUH B TIJIaHe oOpalie-
HUI HE 0OHapYKEHO.
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3) B exeromnbix nmpukazax 00 OTKPHITHH NPUEMA Ha PA3TMYHBIE CIICIMATLHOCTH YHUBEPCH-
TETa ¥ KypPCHI JIOTIOJTHUTEIBHOTO 00pa30oBaHus (hOPMBI C TEHICPHOM HEWTpaIn3aluei Takxke He 00-
HapyxeHbl. DeMUHUTUBBI KCTIONB3YIOTCS TOJIBKO B HA3BAHUM JIBYX JIOJDKHOCTEH: Prof.ssa u Dott.
$Sa, HO OHM HE MHOTOYHUCIICHHBI, UX pacIpe/ie/ieHHe HEPaBHOMEPHO, CHCTEMHOCTh B UCIIOJIb30Ba-
HHUU KaKOTO-T100 TpaBuiia TeHIEPHOTO PABHOBECHS B UCIIONB3YEMOM SI3BIKE OTCYTCTBYET.

Tabnuya 6. KonnuecTBO MCMONIB30BaHHBIX (DEMUHUTHBOB
B TekcTax 10kyMeHToB ¢ 2020 mo 2023 rr.

Ne T'ox Prof.ssa Dott.ssa
1 2020 5 8

2 2021 3 7

3 2022 4 9

4 2023 5 10

JIuHTBUCTHYECKUE N3MEHEHUS B popMe 0OpalleHuii K CTyIeHTaM B JAHHOM THUIIE JIOKYMEH-
TOB HaOmonaroTcs Tonbko B [pukaze ot 09 nosOps 2023 roma (Universita della Valle d’Aosta /
Université de la Vallée d’Aoste, n.d.), roe BmepBble ucmons3yercs ayonupoBaHue (Gopm Ha
MY)KCKOW W Ha KEHCKUU poj: studenti/studentesse e uditori/uditrici; i candidati/le candidate; i
candidati/e ammessi/e; dei/delle partecipanti,; altri candidati/altre candidate.

4) HoBocTHas pyOpuka Ha OQUIIMATIbHOM CaliTe YHMBEPCUTETa TPEACTABISAET COO0U psn
OOBSIBICHHUI O Pa3MYHBIX MEPONIPUITHAX U COOBITHAX, CBSI3aHHBIX B OCHOBHOM C KYJIBTYPHBIMU
acmekTaMu 00pa30BaTeNbHOM JEATENPHOCTH. VIMEHHO B 3TOM paszziesiec MOKHO BCTPETHTH CO00-
IIEHNUs Ha (PaHIy3CKOM s3bIKe 03 TepeBojia Ha UTANBSHCKUI. B pesynbrate aHanmsa apxusa
HOBOCTHOM JIeHTHI 3a niepuof; ¢ 2020 no 2023 roj BKIIOUYUTEIBHO MOKHO OTMETUTH CIEAYIONIHE
TCH/ICPHBIC ACTICKTHI B UCCIIETYEMbIX TEKCTaX:

- 2020 rom: Mo CpaBHEHUIO C TPOAHATM3UPOBAHHBIMU paHee O(PUIMATBHBIME JOKYMEHTAMH
YHUBEPCHUTETA, B TEKCTaX 00bABICHUI ()eMUHU3MPOBAHHBIE (POPMBI UITH TyOIHMPOBAHUE HA MYXK-
CKOI1 1 )KEHCKHUH poJl BCTpeyatoTcs Topas/io yale, HabmoaaeTcst KoHTpacT. Hamprumep, 10KHOCT
PEKTOpa U JUPEKTOPa TEX K€ UCIIOMHUTEIBHBIX JIUII, YTO M B JIOKYMEHTAX, yKa3aHbl B )KCHCKOM
pone: la Rettrice, la Direttrice; dacto Bctpeuarorcsi ¢popmbl la delegata, la referente, Prof.ssa.
Kpome Toro, mpu obOpalieHnu K CTyIeHTaM Takke MOKHO BCTPETUTh AyOnupoBanue dhopwm: il/la
giovane vincitore/trice, i ragazzi e le ragazze (Universita della Valle d’Aosta / Université de la
Vallée d’Aoste, n.d.), uTo B opuuHanbHEIX JOKyMEHTaX BIEPBBIC BCTPEYACTCsS TOJIBKO B KOHIIE
2023 roxa.

- 2021 rox: no-mpexxHeMy MpeodIagaeT UCIONb30BaHUe 00IIEr0 MYKCKOTO pojia 1mpu 000-
3HAYEHUH IPYTII JIUII, HO TAKXKEe BCTpEUatoTcss QEMUHUTHBEL: [a Rettrice, la delegata, le ricercatrici,
Prof.ssa, studiosa, fondatrice. B 00bsBIeHUSIX HAa (PAHITY3CKOM S3bIKE OBLTM OTMEYEHBI CIIETY-
tomue Gopmer: Directrice, les intervenat(e)s, Déleguée. JlybmupoBanue Gpopm mpu oOpamieHum
K CTYZICHTaM OTCYTCTBOBaI0. MOXXHO C/1eNaTh BBIBO, YTO €IMHOTO PABHJIA TEHIEPHO-KOPPEKTHO-
IO HAMMCaHUs HE MPUMEHSIOCh, (POPMBI pacrpeielieHbl HepaBHOMEPHO.

- 2022 rom: «professoressa» CTAHOBUTCS HOPMOW M MCIHOJIB3YETCS B KaKIOM OOBSBICHUM
PSZIOM C UMEHEM TPETo/IaBaTeNs-KeHIINHBI; HaOmoaaeTcs 0oee 4acTOTHOE MCIOb30BaHKE (e-
MUHHTHBOB B HA3BaHUH JIOJDKHOCTEH, KPOME TEX, UTO YKE BCTPEUAIUCh PaHbIIIe, MOKHO OTMETUTh
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HOBBIE QOPMEL: autrice, laureata, sociologa, antropologa, critica. lybnmapoBanue GopM 1o 0THO-
IICHHIO K CTYJCHTAaM HMCIOJIB3YETCSl BCETO IBAKBL: ciascuno/a e invitato/a u studenti/studentesse.
B 00bsBieHnsX Ha (paHIly3CKOM SI3bIKE YACTO OIYCKAETCs Ha3BaHUE OJKHOCTU M YKa3bIBa€TCA
TOJIbKO UMS1 YETIOBEKa.

- 2023 rox: He OTIMYAETCS 3aMETHBIMU M3MEHEHUSMHU B IIaHE TE€HJIEPHOTO HAIMCAHUS 10
CPaBHEHHUIO C MPEIBAYIIMMHU roJlaMu. B criicok uconp30BaHHBIX (PeMUHU3UPOBAHHBIX (POPM Ha-
3BaHu# mpodeccuit no6aBwINCh: mediatrice, formatrice, funzionaria, saggista, attivista, esperta,
collaboratrice, ecopsicologa, antropologa, dipendente socia. JlydbnupoBanue (GopM UCTIONIb30BAHO
eMHOK/IBI TI0 OTHOUICHHIO K CTYICHTaM: ciascuno/a é invitato/a. B oObsSBIeHUAX Ha (paHITy3-
CKOM SI3bIKE HE OTMEUEHO CIOCO00B TeHICPHON HENTpaInu3aluy Wi crienu(uKaim, Kak B mep-
BOM YacTH McclieoBaHus Ha 06a3e QpaHIly3CKUX BbICIIMX YueOHbIX 3aBesieHuid. Harpotus, yacto
BCTpedaeTcs crienyromuii gpopmat obpamenus k rpyme auil: «Tous les étudiants, les professeurs,
le publicy. HecmoTpst Ha TO, 9TO Ha TMPOTSHKEHHM HECKOJBKUX JIET TPEBATHPYET OOpaiieHune
K JKEHIIIMHAM B POJIM MPETIOAABATENS U PEKTOpA professoressa W rettrice, B HEKOTOPBIX 0ObsBIIE-
HUSX MO-TIPEKHEMY BCTPEUACTCS MX MYXKCKOW BapHaHT, YTO TOBOPUT O CYObEKTUBHOM PEILICHUH
COTpPYIHHUKA MCIOIb30BaTh TAKyI0 (OPMY MPH COCTABICHUH WM MyOIMKAIlMKM HOBOCTH Ha CalTe
1 00 OTCYTCTBUM €AMHOTO NPaBHJIa TeHIEPHO-KOPPEKTHOTO HAIUCAHUS.

Tem He menee, 20 okTa0ps 2023 roga B Yausepcurere Bae-J[’ Aocta Oblia mpoBeieHa KOH-
(bepeHuus Ha TeMy MHKIIO3MBHOTO Hamucanus non HasBaHueM «Dear all, Ch(é/e)r(e)s tou(te)s,
Car*(@), 9) tutt*(@, o) — Lingue, genere, inclusivita» (Universita della Valle d’ Aosta / Université
de la Vallée d’Aoste. «Dear all, Ch(¢/e)r(e)s tou(te)s, Car*(@, o) tutt*(@, o) — Lingue, genere,
inclusivitay, n.d.) mpu ydacTun mpencrTaBuTeel Takux y4eOHbIX 3aBeICHHH, Kak boToHCKMiA yHU-
BepcuteT, YHuBepcuteT CopOOHHBI, a Takke nupektopa Axagemun jaema Kpycka. B HazBanuu
camoii KoH(pEepEHIIMHU HCTIONb3YIOTCS Pa3IMYHbIe BAPHAHTHI TeHICPHO-HEUTPATLHOTO HAMTHCAHUS C
nyOnMpoBaHUEM OKOHUAHUI Ha PpaHITy3CKOM sI3BIKE: Ch(€/e)r(e)s tou(te)s v ¢ 3aMEHOM OKOHUAHHIH
Ha CHMBOJIBI, TIOMYEPKUBAOIINE HEOMHAPHOCTD TCHAEPA, B UTATBSIHCKOM: car*((@), a) tutt*((@,
TEM CaMbIM aKIIEHTHUPYS BHUMaHUE Ha pa3HO00pa3uu BO3MOKHBIX BapHaHTOB Ha muckMe. [Ipose-
JieHUE OJ00OHOTO MEPOTIPHUSTHS TOBOPUT 00 aKTyaTbHOCTH JAHHOU TEMbI B HAYYHOM COOOIIECTBE.

Taxum o6pa3om, U3 MPOBEIEHHOTO UCCIIEIOBAHUS YHUBEPCUTETCKOTO JUCKypca Ha IpuMepe
VYuauepcutera Bamie-/[’ Aocta MOXXHO clienaTh BEIBOJL O HATMUUK 3aMETHOM PA3HUIIBI B SI3BIKOBOM
TE€HJICPHOH MOJUTUKE TI0 CPABHEHUIO C TAKUMHU (DPAHILy3CKUMH BBICIIMMH y4EOHBIMU 3aBE/ICHUSI-
MH, Kak YHuBepcuteT CopOoHHBI U [laprKcKuii KaTOMMYeCKUi MHCTUTYT.

OcHOBHOE OTIMYUE 3aKJIIOYACTCS B OTCYTCTBHH EAMHBIX HOPM IO T€HAEPHO-KOPPEKTHOMY
HAMMCAHUIO, a TAKKE MO-TIPEKHEMY €1a00 pa3BUTON KyJABTYphI yIOTPEOICHHS TeHACPHON CTICIIN-
¢ukanun (peMUHUTHBBI UCTIOb3YIOTCS HE BCEr/a; AyonupoBanue (opM BCTPEUAETCS OUEHb Pel-
KO; B PACCMOTPEHHBIX KOPITyCax MPeBaIUpyeT MYKCKOH pOJT B KauecTBE OOIIEr0 HHKIIO3UBHOTO).
Kpome Toro, mpusHaku GeHOMEHA IreHIePHON HEUTpaTM3aIlii 1 BIXOA 32 OMHAPHYIO CUCTEMY
TeHJIEPa TMOTHOCTHIO OTCYTCTBYIOT.

OIHaKo CTOUT OTMETUTb HEKOTOPbIE Pa3linyMs BHYTPU CaMOTO YHUBEPCUTETCKOTO JUCKYp-
ca, KOTOpbIe MOKA3aIuCh HAM MHTEPECHBIMH. B paccMOTpEeHHBIX OQUIMATBHBIX JOKYMEHTAX, MO
CPaBHEHUIO C HOBOCTHOM JICHTOH caiiTa, IpuMepbl HHKIFO3UBHOTO HAMTMCAHUS BCTPEUAIICH TOpa3-
0 Pexe, OTHO U TO e Ha3BaHHE JIOJDKHOCTH B Pa3HBIX HCTOYHUKAX MOTJIO UMETh pa3Hyio Gopmy
(il direttore — B mpukasax, Ho la direttrice — Ha caiiTe), 4TO MOATBEPK AT MHOTOTPAHHOCTh MOHSI-
THS YHUBEPCUTETCKOTO JICKYpCa, a TAKXKE BAPUATUBHOCTD HCTIONB3YEMOTO S3bIKa B 3aBUCUMOCTU
OT UCTOYHHKA BHYTPH OTHOW YHUBEPCUTETCKON CHCTEMBL.
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4. 3AKJIIOYEHUE

B nenowm, ananu3 marepuaina uccie10BaHus MO3BOJISET CENaTh Cleqyonye BbBogbl. Cpas-
HUB (QyHKIMOHMpOBaHUE (GOpM € reHIepHO crenuduKanueil B HOpMATUBHBIX aKTaX, XapTUsX,
UHTEpHET-cTpaHuLax BY30B 1o pa3nuuHbIM paszjenaM, 0XBaThIBalOIIUX Kak nepconan BY3a, Tak
U TIOCTYNAOIIUX/CTYICHTOB U APYTUX BHEIMIHUX MApTHEPOB, MOKHO CJENATh BBIBOA, YTO BBIOOD
¢opM ¢ rennepHoil cienuduKanueil 3aBUCUT OT TUIA BBICHIETO y4eOHOTO 3aBeAeHus (rocyaap-
CTBEHHOE/HETOCY/IapCTBEHHOE). B M3ydeHHBIX TOKYMEHTaX/TeKCTaxX ObUIM BBISABICHBI pa3InyHbIC
BH/Ibl CPEJICTB BBIP)XEHHs TeHJepHOH crenudukanuy (1yoiaupoBaHue OKOHYAHUH Ha KEHCKUN
U MYXCKOH pop, ny0onaupoBaHue (OpPM KEHCKOIO M MY’KCKOIO POZa C UCIOJIb30BAaHUEM TOUKH,
KpPYIJIBIX CKOOOK, yepe3 Kocylo uepty, ¢ ykazanueM H/F umu F/H nocne Ha3Banus Bakancuu B op-
Me MYXCKOTO poja  mpouee) U chopMyITUpOBaHbl OCHOBHBIE BBIBOJbI MO KaXKIOMY BBICIIEMY
y4eOHOMY 3aBe/IeHHI0. BaKHO OTMETHTh, YTO HU B OJHOM pa3jieie, HU 10 OJHOMY BbICIIEMY
y4eOHOMY 3aBeJICHHIO0 HE ObLIO OOHApYKEHO NMPU3HAKOB (pEeHOMEHA reH/IepHON HeHTpanu3anuu
¥ BBIXOJ1a 32 OMHAPHYIO cucteMy renzepa. Mcxons u3 BellecKka3aHHOTO, B OOJIBIINHCTBE CIyYacB
B rocygapctBeHHbIX BY3ax ®paHiuu akTUBHO MCHONB3YIOT (OPMBI C TEHACPHON crerupuka-
M€l B YHUBEPCUTETCKOM AUCKYpCE, B OTIMYUE OT YACTHBIX, HETOCYNAPCTBEHHBIX, [JI¢ JaHHbIC
(opMBI BCTpEUarOTCs TOJIBKO B paszielie ¢ NpHUKa3aMu Ha OObsIBICHUE KOHKypca Ha 3aMEIeHHe
BAKAHTHOM JTOJDKHOCTHU IPENojaBaTess-ucciaea0Barels, I0UeHTa U npodeccopa, a Takke aaMu-
HHUCTPATHUBHO-TEXHUYECKOTO MepcoHana. Takum o0pa3oM, HHCTUTYIMOHAIbHAS NoauTHKa BY30B
rOCYIapCTBEHHOTO ceKTopa BO PpaHuyn UAET Bpa3pes3 ¢ JEHCTBUAME I'OCYJapCTBa B OTHOIICHUH
MHKJIFO3MBHOTO HAIIMCAHUS BO (DPAHILy3CKOM SI3bIKE, TOUHEE TOBOPS, O €r0 UCKOPEHEHHUH.

AHanu3 reHJepHO-TMHTBUCTHYECKOM cuTyauuu B YHuBepcutere Bamne n1’Aocta mokasain,
4TO 3/1€Ch HAOMIONAETCS TEHACHIMS K MUHMUMH3AIlUK UCTIONB30BaHUS IPUEMOB TeHAEPHOM CIIeIH-
(uKaIyu, OTCYTCTBYET €AMHOE MPABUIIO 110 TEH/IEPHO-KOPPEKTHOMY HAITMCAHHIO, @ MYKCKOH poJ|
MHOXKECTBEHHOTO YHCJIa IPUMEHSAETCA B OOJBIIMHCTBE CIIy4aeB B KAU€CTBE MHKIFO3UBHOTO 00pa-
1eHus K rpymnmne aui. HecMoTpst Ha 0cOOEHHYIO TMHTBUCTHYECKYIO CHTYAIUIO 1 reorpaduieckoe
HIOJIOKEHUE UTANIBSIHCKOTO PETMOHA, TIE PACIIOI0KEH YHUBEPCUTET, BCE T¢ aKTUBHBIE H3MEHEHHS
B 00J1aCTH TeHJIepHOI MONUTUKH, Tpoucxoasuye Bo dpaHiuy, He BHECIN KaKUX-TM00 H3MEeHe-
HUI B MECTHBI YHUBEPCUTETCKUI JUCKYpC, B TOM YUCJIE ¥ B Ty €r0 4acTb, KOTOpas MyOInKoBa-
Jach Ha (PPaHILy3CKOM SI3bIKE.
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Abstract: This article examines inclusive writing in the university discourse of France
and Italy from a comparative perspective. The research aims to analyze the use of gen-
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(a private university located in a region where French is the second official language). The
study is based on a corpus of archival texts and documents, selected through continuous
sampling from electronic versions on archive.org between 2020 and 2023. The authors
draw conclusions about the specificity and frequency of inclusive writing in these institu-
tions. The findings indicate that, in France, despite the country’s language policy efforts
to ban inclusive spelling at the official level, public universities actively use it, in contrast
to private institutions, where gender-specific forms are primarily found in job vacancy
sections. The authors conclude that the choice of using gender-specific or gender-neutral
forms is often left to the discretion of the individual or institution. The study also explores
the most common methods of expressing gender specification, including the duplication
of feminine and masculine forms, the use of feminine endings/suffixes in brackets or
separated by a hyphen, and the marking of positions/professions with “(M/F)” after the
masculine form. The potential implications of these practices are analyzed. In Italy, the
study reveals a strong connection between French and Italian university cultures but finds
no evidence of inclusive writing within the Italian university discourse. Despite the ac-
tive development of gender equality programs at the state level, there remains an uneven
tendency toward gender specification in Italy. The authors conclude that the methods of
expressing gender specification play a significant role in shaping the university discourse
in both France and Italy. They also note the complete absence of gender-neutral language
or any moves beyond the gender binary in the universities studied.
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Abstract: This scoping review aims to provide a comprehensive overview of the contemporary
studies regarding ethnic and national identities written in the Russian language. The study reveals
major contexts and patterns of the operationalization of the concepts. The scoping review is based
on the framework outlined by Arksey and O’Malley, with qualitative content analysis as its primary
method. Samples from 114 papers were analyzed to find existing approaches to identity studies and
conceptualization. Explicit and implicit identity definitions and identity attributes were mapped and
coded. The research found that scholars tend to provide original definitions and relate identity to con-
sciousness. Implying the idea of a person’s uniqueness, identity is often regarded as rooted in mem-
ory, hence the number of mentions of memory studies and memory politics in the reviewed articles.
Another finding is that multiple and/or complex identities are widely investigated, and these identity
types are given original names, mostly compound. With a great number of identity types, there is still
a common understanding of identity as a constructed, dynamic phenomenon. The study concludes
that identity is a common value-charged notion for Russian academic discourse, with national and
ethnic identities being at the heart of the ongoing studies. The paper concentrates on identities of large
groups, which is viewed as a politically sensitive issue, closely intertwined with the view of identity
as a factor and resource of the development of society. Main topics are politics, history, representa-
tion, dynamics, plurality, communication, cultural factors, and territory. The analysis of the identity
studies contributes to professional discourse by illuminating how concepts of ethnic and national
identities are operationalized and communicated in the Russian-language academic community, thus
enhancing cross-cultural understanding and facilitating more effective professional communication
in related fields. Given the limitations, the findings identify the main patterns of concept usage, point
to research gaps, and provide a basis for future research.

Keywords: identity studies, national identity, ethnic identity, scoping review, constructivism,
conceptualization, identity types.
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1. INTRODUCTION

Identity is not a novel concept; its first use dates back thousands of years, becoming popular-
ized in the 1960s by Erik Erikson. Over the past decades, the concept has been widely explored
and utilized across various disciplines (see Brubaker & Cooper, 1999 for an extensive citation of
relevant literature), with some considering identity a vital term (Gleason, 1983, p. 910), demon-
strating its interdisciplinary nature. Yet, contemporary research still struggles to fully capture the
meaning of identity.

Coming up with a unified approach to the subject matter is another burning issue. If identity
is a predicate that applies to a person or a group to perform their social categorization, it may take
numerous forms, hence the diversity of identities with modifiers (such as “ethnic identity”, “or-
ganizational identity”, etc.). This trend has evolved over the years stemming from John Locke (or
as well from the Greco-Roman conception of persona) and dramatically evolving in the 20th and
21st centuries. Moving towards an integrative view of the term “identity” means streamlining the
existing literature against several dimensions, including constructivism/essentialism, individual/
collective, fluid/stable (or identification/identity). Following such thinkers as Stuart Hall, Judith
Butler, Michel Foucault, Cornel West, etc., we argue that identity’s conceptualization in a certain
discourse has implications on social dynamics, politics, etc. In the vein of a scoping review, this
article is based on sources from various academic fields from history and philosophy to linguistics
and political studies. Its relevance is determined by the contribution to a better interdisciplinary
understanding of social and political actions connected with identity.

Today the concept of identity is value charged and relies on the researcher’s cultural perspec-
tive. This study aims to review written in Russian and newly published literature on ethnic and
national identity, to investigate how it is operationalized and referred to as applicable and appro-
priate. For this cause, we set out to outline an overview of the prevailing identity discourse in
studies published in Russian and covered in the elibrary.ru database using the scoping review ap-
proach (Arksey & O’Malley, 2005). To analyze the results of the review we bring together different
analytical lenses to clarify operational definitions of identity, presented in the reviewed studies
implicitly or explicitly, to understand how identity/identities are conceptualized, thematized, and
theorized. Since we work with studies written in Russian, one of the challenges is to translate the
meaning and wording of the original articles in an adequate and unbiased manner. We establish
and consolidate key working characteristics of the concept and look for gaps in identity studies
performed by Russian-speaking authors.

Another line of the study is to consider broader contexts and themes where the identity con-
cept is applicable and examine how the concept finds its realization. Critique, if any, is an integral
part of the discourse and is highlighted in this study, be it overuse, misuse, ambiguity, vagueness
of the term, or obvious gaps in research. We contribute to the conceptual map of identity in modern
Russian literature and lay the ground for further research of global identity studies worldwide.
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2. MATERIAL AND METHODS

Following the established methodology of conducting a scoping review (Arksey & O’Malley,
2005; Levac et al., 2010), we started by posing a broad research question: How are the concepts
of national and ethnic identity represented in today’s Russian academic discourse? To answer the
question, we consider only the texts published in the Russian language. It should be noted that
in Russian there is a number of similar terms of non-Latin origin that can serve to substitute the
one used in the English language, ranging from moowcdecmeo, moscoecmeennocms and camocmo,
camooco3Hanue to auunocms, however, we only reviewed works that utilized the international
term uoenmuyHocmo.

We searched the elibrary.ru database for the recent Russian language studies on national and
ethnic identities to see how these terms are conceptualized and operationalized. The scope of the
study was limited to the papers, in which this term was significant enough. Boolean search tech-
niques were utilized. Inclusion criteria were as follows: the keyword in the title of the article (to
ensure its weight in the publication), publication year (2020-2023), publication language (Rus-
sian) and mentions of “ethnic identity” and “national identity” in the keywords and/or abstracts of
the articles. We extracted 455 articles that met the inclusion criteria and used computer software to
randomly pick a quarter of the articles for full review. With no thematic restrictions to inclusion,
articles in the final sample mostly came from journals on History, Philosophy, Sociology, and Po-
litical Science.

The study was conducted by using qualitative content analysis (Titscher et al., 2020). We
started the analysis with a full-text reading of each of the articles by two of the researchers. The
authors collaborated to organize the study profile of the reported papers and developed a matrix to
collect all the relevant information from the extracted full-text articles. A codebook was designed
and filled. To ensure intercoder reliability the authors charted the data independently. The key qual-
itative results were agreed upon through the process of peer review and discussion and included
explicit and implicit definitions and keywords, themes, approaches, and descriptive codes. In the
vein of thematic analysis (Braun & Clarke, 2006) empirical data were used to identify and review
themes. Explicit and implicit definitions were subject to conceptual and semantic analysis.

The strength of this review is that it considers the identity concept as presented in today’s
research in the field of identity studies and beyond written in Russian where the term identity is
explicitly used. This causes a wide variety of research topics and provides a clear vision of the
authors’ most common ideas of what identity is and how it relates to their field of studies.

3. RESULTS

The sample includes original (authors’) explicit definitions of identity or type(s) of identity,
ranging from group (“identity is citizenship and living mode” (Nechaeva, 2020, p.157)) to per-
sonal (“identity is sociopsychological foundation of a person” (Porshneva, 2020, p. 142)) type.
Definitions vary in terms of their consistency with classic works on identity. Some conform to
it (“identity is a sociocultural category indicating unity and continuity of goals, motives, and at-
titudes of a person aware of his/her agency” (Sharkov & Yakushina, 2020, p.401)), others are
rather arbitrary (“identity means being able to succeed in sciences despite one’s alien background”
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(Salmin, 2020, p. 1339)). Being a major research subject in the sampled papers, the notion of
identity is included in keywords as a separate term or as a part of a collocation, e.g.: subethnic
(cybamuuyeckas), pan-ethnic (o6wesmnuuecxas), ethnic-cultural (amuoxyremypras), transethnic
(mpancamuuueckas), transnational (mpaucrhayuonanvhas), superstate (nHaozocyoapcmeennas),
national-state (HayuonanvHo-eocyoapcmeennas), civil-state (epaswcoancko-eocyoapcmeennas),
state-civil (eocydapcmeenno-epasicoanckasn), civil-political (epasicoancko-nonumuueckas), etc.
Almost half of the reviewed articles regard identity as a construct. Multiple (double, overlapping,
etc.) identities are widely mentioned. Identity as consciousness and self-consciousness (cosnanue
and camocosznanue/camoocosnanue) takes a major part in the current research (found in a third
of the articles), with consciousness both listed as a keyword in the papers and/or being a part of
identity definitions.

The most common types of identities named in the reviewed articles are national, including
subnational and transnational, and ethnic, including transethnic and post-ethnic (mentioned in 40%
and 29% of articles respectively). Apart from national and ethnic identities, the most frequently
mentioned types of identity included regional and subregional (22%) and social (19%). It is also
worth mentioning such types of identity as collective (17%) and group (13%), including commu-
nity and microgroup, as well as civil (13%), political/macropolitical (11%) and local (8%). Similar
results come from the analysis of keywords: the most frequent types of identity in keywords are
ethnic, national, regional, political, city, and civil.

Russian identity (poccuiickas) can refer to either national or civil identity types. This termino-
logical uncertainty is dealt with in one of the articles by Drobizheva (2020) and is touched upon by
Batagova (2021) and Victorova et al. (2022) but the usage of the term is not consistent across the
reviewed sample. Similar confusion is observed with various territorial identities, such as local,
regional, city, northern, etc. Ten varying names for this group of identities were found across the
sample. One more confusion comes from compound terms for identities, such as ethnocultural,
civic-political, sociocultural, etc.

Another problematic issue detected is inconsistency in the use of the terms “identity” and
“identification” (Sidorenkov et al., 2020). Both are used to imply either an incessant process of
placing oneself in the societal framework or an interim result of such a process.

The thematic analysis has shown that reviewed papers on ethnic and national identity com-
prised a number of distinct themes and topics, including politics (state, nation, elites, memory
politics, identity construction), history (experience, trauma), representation (image, narrative), dy-
namics (change, crisis, fluidity, stability, conservation, actualization), plurality (double, multiple,
overlapping identities, identity levels, wholesomeness, and fragmentation), communication (in-
ternational relations, contact, the Other, uniqueness), cultural factors (religion, language, cultural
practices), and territories.

The semantic analysis of the papers presented numerous attributive collocations with the word
“identity”. Grouped in accordance with closeness in meanings and usage, they make the following
major groups: the first group refers to types and subtypes of identity; the second describes partic-
ular identity bearers; the third gives attributes to the very notion of identity and includes miscella-
neous — oftentimes novel and even counterintuitive — attributes such as (multi)layered, universal,
symbolic, artificial, etc.

The spread between the most and least commonly mentioned types of identity points to the
fact that more stable and conclusive social identities are the major objects of investigation. Mean-
while, identity crises, the actual transformation of identity, its transition to a new one, and the
mechanisms and implications of ongoing change are often overlooked.
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The collective type of identity includes both “group identities” and “microgroup identities”. It
is important to note that there is a visible asymmetry of the research focus: identity is only viewed
as a group-level phenomenon (the micro group being the minimal level), and in the reviewed sam-
ple there are no mentions of group identities as perceived by its individual identity bearers.

4. DISCUSSION

We found that the articles in the sample can be divided into two categories: with or without an
explicit definition of identity. Those without such a definition use the term intuitively and some-
times quite arbitrarily, relying on a conventional understanding of the word. At the same time, the
works in the sample follow the generally accepted identity paradigm of viewing identity as a com-
plex, double, and complementary phenomenon. The reviewed articles see identity as an indication
of both distinction from the out-group and belonging to the in-group. This double meaning of iden-
tity was first outlined by Morin (1992, p. 201) and developed in further research, see, for example,
Filippova (2018, p. 61-70). Identity was operationalized to serve the purposes of the authors.

The majority of articles that refrain from giving it an explicit definition treat identity as a
concept that is “manifold, hard to define, and evades many ordinary methods of measurement”
(Huntington, 2004, p. 21). Some authors mention various approaches to identity and admit its
elusiveness (Petrova, 2021), while many utilize the term in its narrow meaning of self-perception:
such reductionism affects the heuristic potential of the very concept of identity (Kuznetsov et al.,
2021). However, the analysis of the texts reveals that choosing a simplified definition of identity is
an instrumentalization of the term in its application to the study of a different concept or phenom-
enon, rather than a lack of consistent understanding of identity per se.

Given the vagueness of the identity definition in today’s academic thought, it is of special
interest to see what types and contexts make it possible to refer to the concept of identity and see
what it commonly implies. Besides national, ethnic, political, and cultural identities, other identi-
ties which lacked explicit definitions include ethnocultural, state, Soviet, territorial, and historical,
class (cocnosue), and social identities. We observe the usage of “particular” (ocobas) (Fedorov,
2020; Godovanyuk, 2020; Makhmutov & Litvak, 2020) or “own” (coocmeennas) (Godovanyuk,
2020; Nechaeva, 2020; Shamionov, 2020) identity collocations presuming that there are identities
other than “particular” or “own”, which rather paradoxically contradicts the common understand-
ing of the concept yet falls in line with seeing identity as complex, multifaceted, and diverse with
its frontier both opening and closing (Morin, 1992, p. 201).

Notably, a number of papers introduce the concept of branding other than product or brand
identity associated with marketing in business. In these cases, identity is viewed as a brand — an
image of the entity constructed and manageable to its advantage (Foster et al., 2011), for group
identities — to promote a certain vision of the entity within and outside the community. In the
sample, branding is an identification strategy for highlighting, constructing, or concealing certain
aspects of the reality or history of a place/territory to increase its attractiveness and make more
viable the community built around it. Implementing branding strategies is characteristic of territo-
ry-bound identities, such as city or region, especially ethnic minorities that constitute the majority
in their region.

Concealing and highlighting certain aspects of identity is an indication of using the notion of
identity as a promising tool for promoting oneself rather than an objective self-image. The ultimate
goal of promoting and emphasizing one’s identity is to achieve its acknowledgement and accep-
tance so as to be able to tap into special rights and freedoms a unique entity would have. By accept-
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ing and taking on a constructed image an individual or community, whatever big, gets a reference
point of what they presumably are and should be (prospective dimension of identity and collective
memories (Szpunar & Szpunar, 2016). This positive image lies at the core of identity politics and
the strategies of identity construction and self-identification.

It was found that incorporating a certain idea or image into one’s consciousness is key to con-
structing an identity around it. Two major ways of identity construction in the reviewed articles are
forming and instilling an idea of uniqueness — similar to L. S. Vygotsky’s sociogenic construction
of self (Vygotsky & Cole, 1978) — and/or an idea of one’s unique history and past — following
E. Erikson’s understanding of identity construction comes from previous experiences (1979), as
reflected in collective memories (Olick & Robbins, 1998). Memory studies, particularly those de-
voted to cultural, collective, and mediated memories coupled with the philosophy of history appear
to be very close disciplines investigating the formation of identity (Reading, 2011). A third of the
reviewed articles consider memory as part of identity and two-thirds of articles deal with historical
aspects of identity formation.

Identity strategies are closely related to mythological thinking: mythological views are one
of the top identity frames (Kurganskaya et al., 2022). Identity and myth are intended for internal
use, even when initiated by elites, they mostly speak about “who we are”, rather than “who we
are not” or “who Others are”, indicating self-centeredness. Identity myths are myths in cultural
memory (Erll, 2011, p. 34). Making a narrative around powerful facts or personalities, incorporat-
ing a special vision of them into the image of the self and the worldview, makes identities flexible
and propagable, which explains their fluid and dynamic nature. Identities and myths evolve over
time to serve the identity bearer, give comfort, and perspective, and substantiate the need for in-
dependence. Narrative or narration is the major form of building a coherent, inherently consistent
identity and presenting its image in a reproducible and adaptable form (Chernyavskaya, 2008).
Whereas identity myths targeting out-groups are rare and imply stigmatizing, take, for example,
the persecution of the Kalmyks that included allegations of cannibalism as part of their tradition
(Guchinova, 2020).

Building on the memories of a traumatizing experience, such as loss or discrimination, how-
ever distant, is a way to enforce identity and consolidate the community or nation (Kazarinova,
2020). In the majority of cases, it is a violation of rights, privacy, and boundaries that change
contact with the Other from an act of communication into a conflict. Identity bearers immediately
respond to a threat: they tend to unite and fight the attack by actualizing their identity. Long-term
implications may include the menace turning into one of the foundation stones to build and rebuild
identity on.

Contact with the Other or reference to the Other is an indispensable part of identity-building
(Neumann, 2004, p. 25-70). And it is not necessarily an aggressive opposition of We versus They.
Most often this is the way to highlight the demarcation line between in- and out-groups. Those
within the boundaries have a claim for sovereignty, freedom, and acknowledgement. Those outside
the boundaries are the audience for projected identity and contact with them necessitates a claim
for autonomy. Contact is a prerequisite for developing one’s identity. It is only through meeting
with the Other that one sees what really makes their identity stand out, what distinguishes them
from the rest (Silantieva et al., 2020, p.107-108). The difference of potentials within and outside
a community as a unifying category makes up tension that brings identity to life. The essence of
such difference, the differentiation criterion provides the scaffolds for a powerful narrative, a seed
for a viable myth.
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Identity boundaries are symbolic and permeable (a person moving to another town might both
retain the city identity of his hometown and acquire the city identity of the new dwelling). The fact
that whether one can or cannot claim an identity may rest upon as little as one’s self-image or stated
wish, which leads to the idea that there is no obligatory minimum foundation for a “full-fledged”
identity (there is some inconsistency in the reviewed works with identity sometimes viewed as “in-
tegral” (yenocmnas) (Shindel’ et al., 2022), “full” (noanas, nonnoyennas), “partial” (vacmuynas),
or “fragmentary” (¢ppaecmenmapnas) (Alexandrova et al., 2020)). It brings forth the importance of
deliberate and targeted identity politics that treats identity as a project and mostly concentrates on
the resources of asserting and promoting the identity rather than on its substantiation.

The constructivist approach to identity is clear in the context of national identity politics, with
education (obpasosanue and eocnumanue) as an integrating strategy. Education is viewed as an
invariable instrument of identity politics across times: equally aimed at consolidating or erasing
ethnic identity, forming imperial or civil identity a century ago and today. Education in these ca-
pacities is widely acknowledged — it is studentship that forms national loyalty (Hoffman, 2016, p.
1-16).

National identity and identity politics as factors of nationalism are widely investigated. It is
generally presumed that nationalism is a pinnacle of national identity (Sitnikov, 2023; Telin & Fili-
monov, 2020), especially when promoted by the media (Aleshkovski & Bocharova, 2020), most
powerful when it takes an ethnic dimension and therefore can be seen within one country in the
form of regional nationalisms (Nechaeva, 2020). A peculiar feature of the studies revealed within
the framework of this review is the concept of “identitet” (udenmumem) (Lunkin & Filatov, 2020),
which is analogous to national identity as consciousness and feeling of belonging to one nation.

“Overlapping”, “double”, etc. identities exemplify the research paradigm where identity is re-
garded as inherently multiple. More than a third of the reviewed articles mentioned multiple iden-
tities. Identities of different types and levels may coexist, overlap, reinforce, actualize, and com-
pete. Sometimes they can be seen as various roles one must take on and perform simultaneously
or in succession, but rather multiple identities are associated with different domains of belonging
and self-actualization, which might be attributed to situational identification (Ostroglazova, 2023).
Some authors conclude that an integrating identity or macroidentity (Drobizheva, 2020) comes
into play when multiple identities are considered and weighed against each other. However, this is
not always the case with national and ethnic identities, as well as with national and regional iden-
tities: while it is hard to distinguish, for instance, between the national identity of Spanish regions
and the national identity of Spain (Kozhanovsky, 2020), identity-bearers make a clear distinction.
They opt for a priority identity (Khokholkova, 2020), appropriate it, and promote its name. Similar
confusion occurs in authors’ theorizing about identity: for example, T. V. Razina (Razina, 2022)
argues that Russian (poccuiickas) identity belongs to a higher level than national and ethnic iden-
tities, whereas P. V. Fadeev considers them as competing identities (Fadeev, 2022).

Naming, or linguistic marking, is a key feature of many identities. Two aspects matter: 1)
how identity bearers name themselves: ethnonyms are of particular interest since they appear with
the formation of conscious group distinction (Kameneva et al., 2022); 2) what names say about
identities — such as urbanomia when the name does not construct but represents an identitarian
background (Razumov & Goryaev, 2020). The more complex and diverse the structure of the pop-
ulation is the more nuanced linguistic markers are needed to identify its parts (Atnagulov, 2021).

Conflicting identities, within one subject or identities of various bearers, breed crises and force
the search for a new balance, which usually implies a re-evaluation of one’s identity and possi-
bilities of change. The growth of digital technologies has brought about new identities — digital,
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virtual, net/web (cemesas), etc., which added to the wide variety of identities — and led to several
notable consequences: a specific sociocultural space emerging in online communication leads to
different representations of ethnic identities online and offline (Urusova & Chotchaev, 2023); the
division of identities into real and virtual resulted in hybrids (Volkov, 2022); ethnic identities of
migrants were reinforced (Melnikova et al., 2021). The mechanics and implications of identity ac-
tualization, or rapid growth of the weight of identity or its part(s), are key to modern research and
are topical for almost a fifth of the reviewed articles.

Identity is a very receptive phenomenon that follows suit of global trends (Bauman, 2008)
and becomes dynamic to the extent of fluidity. The article about virtual representations of African
identity (Khokholkova, 2020) gives an example of today’s identity challenges: the need for an
umbrella identity to cover the many identities one might associate with. This integrating identity
thus should be stable enough to eliminate frequent and/or perpetual identity crises and to serve as
an easy showcase for the world to see and acknowledge it. Self-presentation is a key function of
identity today. It is most obvious at the grassroots level — where people name themselves with cer-
tain names and consciously demonstrate certain qualities (Boichenko et al., 2020) to present them-
selves under a publicity name and be taken for who they think they are (see: declarational identity
(Kozhanovsky, 2020)), receiving all the rights a stand-alone entity would have. The performative
nature of identity (Molodychenko, 2020) implies expressing oneself with a set of specific resourc-
es, for example, linguistic ones, such as dialects. One gets a positive feedback loop: when the
message is received and provokes feedback (acceptance or resistance) it reinforces the identity.

5. CONCLUSION

In this paper, we have conducted a qualitative analysis of 114 papers following the methodolo-
gy for a scoping review to explore how identity is conceptualized and operationalized in academic
literature written in the Russian language. The aim of the study was to get an insight into the way
Russian researchers regard the phenomenon of ethnic and national identity and employ the re-
spective terms. Results provide a unique perspective on identity studies and the functioning of the
identity concept in the Russian-speaking community. The scope and thoroughness of the review
make it a reliable source for further comparative research as well as for the study of the changes
that took place in identity research over the years.

We conclude that identity is a widely used term in the Russian academic discourse. As a po-
litically sensitive and debatable concept worldwide, identity is not less so in Russian academic
research. There exists a wide array of approaches to the subject with no conclusive definition and
usage. We observe that the authors of the sampled papers do not cleave to one definition or a clear
set of types of identities, instead, they coin new terms (mostly compound) for types of identity,
or at least come up with novel attributes to instrumentalize the term and suit the purposes of their
work. This further increases the ambiguity and complexity of the concept.

We identified and described the main themes and types of identities covered in the reviewed
papers. Our findings suggest that collective identities are mostly politicized. Identities of big groups
that mostly inhabit the same areas, such as national, ethnic, or territorial, prevail in the research.
One of the major findings of the review is that liberal, psychological, or politically sensitive iden-
tities (gender, minority) are left out and make up a research gap.

With all the main topics and notable ideas outlined, we may propose a general conceptual defi-
nition of identity. It is seen as a complex phenomenon of social life. In Russia, the mainstream ap-
proach to identity implies that identity is “a resource of societal development” (Semenenko, 2020).
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To some extent, all the studies conceptualize identity as a construct, subject to internal and external
regulation. It is dynamic, changeable, and easily forms new hybrid types or invariants. Identity
mostly exists in groups of people, especially the ones sharing a territory, and thus is heavily polit-
icized. At the same time identities that lie mostly in the personal dimension and refer to individual
rights and interests are left out or tend to be ignored. This approach points to the fundamental dis-
similarities in the understanding of identity between Western and non-Western scholars, since the
former largely focus on individualistic self-concepts (Yin, 2018), though both perspectives view
identity as a value-charged political asset. The findings yet again mark the contestability of the
identity concept and a noteworthy gap between various worldviews and propose further research
by identity specialists, philosophers, and political and cultural scientists.
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Abstract: This article examines the representation of the FAMILY concept in English and Chi-
nese newspapers. The research material was gathered from ten information sources and included 200
news articles, selected through continuous sampling using the keyword FAMILY / 3. The articles
were analyzed to identify relevant issues and categorized based on their thematic content. In each
article, key content elements—words and phrases that carry significant semantic meaning—were
identified and used for cognitive matrix modeling. The findings reveal cognitive asymmetry in how
the FAMILY concept is portrayed in English and Chinese media. In English-language media, the con-
cept is centered on fundamental semantic components that form the cognitive core of the FAMILY
concept, such as family members and their relationships. The representation also extends to areas like
family activities, children, finances, employment, family pets, and legal issues. In contrast, Chinese
media emphasizes the government’s role in educating the younger generation on family behavior,
fostering a new generation of families that adhere to the country’s ethical norms, traditional cultural
values, and moral standards. The central aspect of the FAMILY concept in Chinese media is the sig-
nificant governmental support and societal focus on family needs and moral education, with family
being viewed within the broader context of societal relations. The observed asymmetry is attributed
to cultural, economic, social, and political differences. In capital-oriented social systems, the family is
seen as an independent unit capable of self-sufficiency without substantial government intervention.
This study is particularly relevant for understanding the role of professional discourse in shaping
public perceptions of family across different cultures, highlighting how media narratives reflect and
influence broader societal values and professional communication practices.

Keywords: cognitive study, categorization, conceptual area, cognitive context, multidimension-
ality of representation, cognitive matrix analysis, family.
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1. INTRODUCTION

Concept is seen in cognitive linguistics as a mental framework for the systematization of
knowledge units which, combined together, form a linguistic worldview as a result of cognitive
human activity. The conceptual scope extends beyond dictionary definitions and individual inter-
pretations. More complex cognitive structures are frames, scenarios, matrices, conceptual systems
and worldviews (Boldyrev, 2020). Concept is based on a certain system of images, abstractions,
notions, stereotypes, values, beliefs, and is generally considered as a phenomenological unit. Ac-
cording to R. Langacker and L. Talmy, conceptualization is a long historical process of perception
and mental reflection on past events and forecasting the future (Filyasova, 2024). The cognitive
approach allows linguists to investigate various emerging contexts and develop a dynamic picture
of the surrounding world and its reflection in people’s minds en masse (Kochetova, 2006), for
example, the representation of the binary opposition HERO — ANTIHERO as cognitive matrices
with the indication of isomorphic and allomorphic features (Samofalova, 2019).

Cognitive linguistics has a considerable explanatory force for understanding language func-
tioning mechanisms (Kibrik, 2019) being incorporated into the psychological organization of the
human mind, on the one hand, and the generalized public mind, on the other hand. Language as a
major means of public organization and management contains a certain degree of ideological ca-
pacity and political influence through mass media and various communication channels (Riemer,
2019). Language possesses multiple techniques which produce a persuasive effect in mass media
sources and contribute to developing concepts that provoke particular cognitive and emotional
reactions in audiences (Khramchenko, 2023).

The conceptual analysis is closely related to the process of conceptualization itself and is
aimed at uncovering an individual or mass conceptual system; in either case, the methods involve
language analysis. Conceptualization presupposes the identification of discrete frames of reality
representing certain cultural values and beliefs. Concept as a mental construct includes seman-
tic and thematic fields, thus creating conceptual matrices and even larger mental structures, and
requires extensive semantic investigation of multiple contextual representations and developing
generalized abstractions.

2. MATERIAL AND METHODS

The aim of this article is to study the similarities and differences in the conceptual representa-
tion of FAMILY in the Chinese and English media. Being one of the fundamental social units, the
concept of FAMILY was analyzed in the media environment as a phenomenon deeply integrated
in the public mind, as a result of a generalized abstraction from specific contexts. For research pur-
poses, the following Chinese media sources were searched: Xinhua News Agency (est. in 1931),
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People’s Daily (est. in 1948), The Beijing News (est. in 2003), Guangming Daily (est. in 1949),
and China Daily (est. in 1981); whereas the English media sources were as follows: The Mirror
(est. in 1903), The Independent (est. in 1986), The Guardian (est. in 1821), iWeekend (est. in
2017), and Daily Mail (est. in 1896). These newspapers are reliable information sources with the
status of official national publications, yet they demonstrate a certain degree of variety for mapping
a concept of FAMILY in a veracious and trustworthy manner, avoiding potential specifics of only
one source'.

Media newspaper articles in the Chinese and English languages served as the material for the
research. The total number of media articles under analysis, selected by the continuous sampling
method, was two hundred (a hundred articles in the Chinese language, and the same quantity in the
English language), over the time period of 2022-2024. The material was collected by the keyword
‘family’ / ‘3REE’. The main criterion for the article search was the presence of the word FAMILY
in the titles of the articles, which meant that they were definitely devoted to the topic “Family” be-
cause stylistically such texts follow the inverted pyramid structure, which means that the main in-
formation is presented first, at the beginning of the article. Further methods included key semantic
nodes identification, their thematic categorization, keyword and word combination identification
and cognitive matrix development.

Specifically, the Chinese and English texts were considered as two corpora based on one
common feature: both of them were devoted to the topic FAMILY and belonged to the same jour-
nalistic text genre aimed to inform readers about events happening locally and globally. All of the
articles in each corpus were analyzed, counted by topic, and then classified into thematic catego-
ries depending on the main topical issue addressed by the journalists. The percentage of the articles
in Fig. 1 and 2 shows the quantity of articles dedicated to each topic. Furthermore, each article was
examined to identify information-intensive keywords and keyword combinations that carried se-
mantically the most relevant data and revealed the contents of the article. On average, about seven
keywords and word combinations (2-9 words long) were identified in each article. The cognitive
matrices were created on the basis of those keywords and word combinations. Ultimately, Tables
1 and 2 contain the most typical lexical representatives of the semantic contents of the articles.

The theoretical value of the cognitive matrix modelling in two languages lies in the fact that
we can compare not only the topics covered in media newspaper articles from two different cul-
tures, but also receive the understanding of similar and/or related issues, contrast approaches to
finding solutions, and eventually, juxtapose different worldviews. This research seems to be rel-
evant with the view of the current trends towards revisiting and revising the FAMILY concept
under the influence of the changing social and technological conditions which induce academics to
search for optimal models of social organization and structure. The comparison and juxtaposition
of the same concept of FAMILY from historically and culturally different countries — Great Britain
and China — might shed light on some conceptual aspects and provide insight into the national
linguistic worldviews.

! Because the material was collected continuously, there were no exceptions or exclusions for any topics discussed in relation to the family,
such as government support or others. It must be pointed out that our research is apolitical, and the mentioning of the government’s role in
family support is determined by the principles of scientific research - objectivity and fairness towards material collection.
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3. THE FAMILY CONCEPT OVERVIEW

The FAMILY concept is the fundamental unit of a society deeply integrated into the social
structure. Its core information content includes methods of formation — consanguinity, adoption
or affinity, and roles like spouses, children, parents, and siblings. Its interpretation field embrac-
es household, social functions and responsibilities. The conceptual sensory image is described
as emotional and psychological security, love and companionship. The social content is formed
through behavioral rules, a code of conduct, moral values, social regulation, subordination and
self-regulation as a necessary stipulation of successful social integration and adaptation. Family is
also supposed to provide help for sick and disabled family members. FAMILY as a social concept
represents its prototypical meaning since family balances social and individual interests. Eventu-
ally, family is viewed as a driving force for social development (Elsayed, 2024).

Linguistic research into the FAMILY concept in the Chinese language reveals such interpre-
tations as harmony, house, wealth, health, and job, including the following oppositions: senior vs.
junior, masculine vs. feminine (Wu, 2009). A more recent tautological experiment shows some
dynamics in the modern concept: mental and physical comfort, spiritual relationships among rel-
atives, happiness, love, passion, security, support, humanism, and responsibility (Zhao, 2022).
According to the analysis of Chinese proverbs, idioms and sayings, the concept prioritizes fami-
ly relations, marital harmony, procreation, brotherly friendship, and harmonious family relations
(Sun & Chzhan, 2023).

Labour is represented as a basic family value in English fairy tales (Nurieva & Nikolaeva,
2020). The interpretation field of the concept in the media discourse on the radio involves furni-
ture, gifts, toys, holidays, entertainment, leisure, sports, and automobiles (Sudina, 2021). In the
English political discourse, the FAMILY concept is exploited in English public speeches, in which
a country is compared to a family, a leading figure — to father, and citizens — to children (Jioeva
& Strelnikova, 2016). American news headlines include such signs of the concept as the need for
help and support, home, health, parenthood, violence, unity, pets, and consumption (Borisenko,
2021). A corpus analysis of the concept in the Chinese and English languages revealed a number of
differences: while the Chinese concept is more collectivist, underlining the importance of celebra-
tions and unity, the English concept is more individualistic and incorporates business and religious
aspects of social life (Bingbing & Kamensky, 2023).

Research into public support that is provided to families in European countries shows that es-
sential social aspects that FAMILY needs are as follows: education, child protection and welfare,
community development, physical and mental health, work, and help for the disabled and addicted
(Jiménez et al., 2024). Family is especially significant for children and adolescents who are in the
active process of self-concept development (Yu et al., 2024).

4. RESULTS AND DISCUSSION

The findings help reveal a number of common features as well as a few discrepancies. The
differences presumably lie in the approach to the media rhetoric which varies from country to
country. Arguably, the convergence of journalistic communication and cultural framework results
in a distinct mode of information delivery, accentuating some topics while ignoring others. The
FAMILY concept in the English media revolves around the conceptual area of family members,
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their relationships and family activities (Fig. 1). The traditional model of a nuclear family in the
British culture is changing as fewer people tend to get married and there are more single-parent
households. Economic pressure and the need to live on a stringent budget seem to be serious
causes making people avoid family responsibilities and devote their complete time and energy to
pursue their careers and earn enough income in order to cover their bills and provide their children
with promising futures. The material constituents of the concept include such areas as household,
family finance and job, which, taken together, make up 20% of the entire matrix. A specific area in
the English media is devoted to violations of the law (10%), which brings negative connotations to
the matrix. Social communications account for 6% of the collected articles. Basically, the FAMILY
concept is represented in a self-sufficient manner which underlines the importance of the family as
a social unit. Let us consider the conceptual areas in more detail (Table 1).

Fig. 1. The cognitive matrix of the English FAMILY concept

The English Matrix

Social
Communications: Job: 3%
6% Family Members :
20%

Family Finance : 7%

Violation of the
Law: 10%

Family
Relationships : 16%

Family Activities:
16%

A closer analysis of the relations inside the family shows a rather unsupportive and, in certain
cases, unhealthy environment, which can be proven by cognitive features which clearly carry
negative evaluative properties: bitter feud, anger, outrage, complicated relationships, difficult con-
versations, intrigues, menaces, infidelity among others. For example:

» Father sparks outrage for wanting to sell daughter's car to pay for other childs college

tuition.

* Bride fuming after receiving family friend’s ‘disrespectful’ RSVP for her wedding.

The adverse intrafamilial attitudes are corroborated by some facts of outright blatant violence
and violations of the law. The interpretational components of the conceptual area include such ex-
amples as fatal shootings, sword attacks, murder, victim, death lawsuit, and death penalty.
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Table 1. The English FAMILY concept matrix components

Family members

Family relations

Jobs

* in-laws;

* brother;

* close relatives;
* grandmother;
* stepfather;

* siblings;

« foster carers.

* bitter feud;

* anger;

* reconciliation;

« complicated relationship;
* outrage;

« difficult conversations;

* intrigues.

« oil worker;

* bank worker;

* extensive work;
« aid workers;

* part-time work;

* family business;
* business dynasty.

Family finance

Household

Violation of the law

« financial responsibility;
* life savings;

« family’s budget;

* fundraising;

« financial advice;

* mortgage;

« financial plight.

* rare books;

* pet octopus;

* most prized assets;

* private family cemetery;
* house renovation;

* family garden;

* old furniture.

* victim;

* murder;

* death penalty;

* death lawsuit;

« fatal shooting;

« insufferable smuggery;
* sword attack.

Children

Social communications

Family activities

« starving kids;

e children’s resentment;

* unique name for daughter;
« child development;

* adult children;

* imaginary pets and books;

* human rights investigation;
* charity donations;

+ a national day of mourning;
* the care system;

* socially accepted behavior;
* family friends;

« family day out;

« family package holidays;

* meticulously planned games;
* family ferry trip;

« gift giving;

* endless home improvements;

« subsidised childcare. * family driving rules. * cooking delicious homemade dishes.

In today’s uncertain economic climate, more and more families are feeling the pressure of
financial responsibility. For many, their life savings are no longer enough to cover unexpected
expenses or even day-to-day living costs. This has put a significant strain on the family’s budget,
causing stress and anxiety for many households. In order to alleviate some of the financial burden,
families have turned to fundraising as a way to supplement their income. One of the biggest finan-
cial hurdles for many families is the mortgage. With interest rates on the rise and housing costs
continuing to climb, some families find themselves in a precarious financial plight. It is essential
to carefully consider all options when it comes to housing and to seek out expert advice on how to
manage mortgage payments effectively. Overall, financial responsibility is an ongoing challenge
for many families, but with the right support and guidance, it is possible to weather the storm and
come out on top. By taking proactive measures and seeking out financial advice, families can work
towards a more secure financial future. For instance:

» ‘Ispend 8% of our family s money on our dog — the second highest bill after our mortgage’.

» [ spent my life savings on an extravagant Christmas holiday to avoid family.

Children present a serious matter of concern for families, especially in regions of unrest such
as Gaza: Brit killed trying to feed starving kids in Gaza ‘forever a hero’says heartbroken family.
In a heartbreaking turn of events, a recent study has brought attention to the growing number of
starving kids in the territory. Many children are going hungry due to a lack of access to nutritious
food. This issue is not only a matter of physical health, but it also has significant implications for
child development.
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In a more positive light, one British family made headlines for giving their daughter a unique
name that symbolizes strength and resilience: ‘My family hates my daughter's name - they say it
isolates my baby from them’. The parents hope that this name will inspire their child to overcome
any challenges she may face in life.

Another important issue highlighted in the conceptual area is the lack of subsidised childcare,
which can make it difficult for parents to provide for their children. Many families are struggling
to make ends meet, leading to increased stress and financial strain: Why family-friendly policies
don t boost birth rates.

Many families opt for family package holidays, where they could enjoy a variety of activities
and entertainment. Those who prefer to stay closer to home choose to have a meticulously planned
day filled with games and activities right in their own backyard. Others embark on a family ferry
trip, exploring new sights and enjoying the open sea air together: How I packed for my family's
10-day holiday using only hand luggage by following 10 simple hacks.

Gift-giving is also a common theme among families, with parents and children alike showing
appreciation for one another through thoughtful presents: Enough! I'm no longer buying unwant-
ed Christmas gifts for my extended family members. Some families use their weekends to tackle
endless home improvements, working together to create a more comfortable and welcoming living
space for everyone. And of course, no family day out would be complete without cooking deli-
cious homemade dishes. Many families spend their weekends trying out new recipes and enjoying
the fruits of their labor together around the dinner table. Overall, it is a weekend filled with love,
laughter, and quality time spent with the family — a true reminder of the importance of cherishing
these moments together.

In general, the cognitive matrix of the English FAMILY concept reflects the classical family
model and its semantic components — family members, their problems and activities. Children are
separated into an independent category based on a significant number of articles devoted to off-
spring. Family finance and violation of the law seem to be two major areas of family concern. The
former is an indispensable constituent of the family budget; the latter — is the adverse consequence
of interfamilial relations, destructive social behavior or military conflicts.

In the Chinese culture, according to Confucian tenets, the family institution is supposed to pro-
vide a sense of identity and substantial support. Currently, family is viewed as a key idea of social
peace, civility, and national strength (The National People’s Congress of the People’s Republic of
China, 2016). Social cohesion is achieved through active government involvement and preserving
traditions related to many aspects of social life. The conceptual areas of FAMILY serve as a seman-
tic background for the main postulates and unfold in compliance with the current understanding
of the concept in China. As can be seen in Fig. 2, government support plays a pivotal role in the
FAMILY concept solidification in the Chinese media and, conceivably, represents the foundation
stone of the society.
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Fig. 2. The cognitive matrix of the Chinese FAMILY concept

The Chinese Matrix

.. Home Appliances:
Traditions and 4o,

Social Festivals: 5% Government
Communications: support: 20%
8%

Household: 9%

Family Education:
15%

Family Members :
12%

ALl Family Values: 149
Family Problems: amily Values: 14%

13%

The next two conceptual areas, devoted to family education and values per se, serve as the
extension to the governmental policy of support and guidance, aimed at fostering the idea of the
modern family based on harmonious relations among family members, providing economic and
emotional support for their children. The organization of family education centers contributes
considerably to the promotion of family values at the national level, which disseminates useful
practices of family peace and prosperity. The material aspects are represented by only 13% of the
articles and include the topics of running households, family farms and introducing cutting-edge
home appliances. The media articles examining external family communications make up just
8%. The obtained matrix indicates the importance of a certain type of cognition that places the
emphasis on the internal family atmosphere, educational component, foundations and principles,
most crucial for developing healthy family-oriented relations among young people, whereas the
material side and external relations take only the fifth place. Therefore, the FAMILY concept in the
Chinese media is evolving from traditional cultural norms, social values and positive emotional
disposition. Let us consider the areas in Table 2 in more detail.

Table 2. The Chinese FAMILY concept matrix components

Government support Traditions and festivals Family values
* welfare training; « festivals of ethnic minorities; * hard work, diligence and thrift;
* people’s livelihood protection; * First Strawberry Family Competi- | moral code and happiness;
« support the purchase of houses; | tion; * love, respect, and integrity;
* emergency response mechanism; | * martial arts;  warmth, communication and support;
« allocation of medical resources; | kung fu; + growth and development;
» safeguard of the legitimate rights |¢ Chinese New Year family films; * stability and wealth;
and interests of minors; * Science and Technology Gala * harmony and integrity.
* social and economic assistance Festival,
for families. * Exquisite Pillow Making Compe-

tition.
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Family problems

Family members

Household

« fire safety;

* ageing population;

* domestic violence;

« family disputes;

* anxiety;

* deviant behavior;

* the change of customs.

e children;

* parents;

« the disabled;

« relatives;

* abducted children;
* autistic teenagers;
* separated siblings.

* hygiene;

* free sports equipment;

* cleaning supplies;

* family farms;

* collective ownership;

* tobacco planting;

» safe household equipment.

Social communications

Family education

Home appliances

* public family activities;

* organization of civilized practical
activities;

* large-scale planting;
 community labor;

* volunteer service;

» Women’s Development Founda-

» moral education;

« the family guidance service system;
* health skills teaching;

* family health promotion;

* online parent school course resourc-
es;

« family education salons;

* home entertainment technology;

* Al robots;

* smart homes;

* cleaning robots;

¢ lawn mowers;

* swimming pool machines;

* general-purpose humanoid robot for

tion; home.

« discipline inspection.

« family construction projects.

The Chinese government implements national and regional programs to ensure the well-being
of the residents and protect people’s livelihoods, such as welfare training and emergency response
mechanisms such as the timely allocation of medical resources. Furthermore, social and econom-
ic assistance for families in need is readily available. Thanks to these initiatives, these programs
are known for their care and support for the residents while their well-being is a top priority.
For example: JIEF B BB | “FIRRREZKEN , FRETFERREES KT,
BNBESURERR , FERE. TERE. TERK. [General Secretary Xi Jinping
pointed out: “We must adhere to the core socialist values as our guide and establish a new era of
family values”].

Family problems include both acute and less noticeable issues which cannot be easily iden-
tified. For example in arid regions, the risk of spreading wildfire is quite high, and local citizens
may face issues concerning fire safety. Reports of domestic violence and family disputes occur
occasionally, leaving some members of the community feeling anxious and unsafe. Some blamed
the change of customs and values for this deviant behavior, while others believed it is a new issue
resulting from foreign, such as Japanese, media that need to be addressed. For example: 1 B 7
W, KEBNATRERRERLEHANER  NREEINWNEANREETER  H
EHRERIATRRTRE, FRERERRAZE , ESFHMEBEFNHA , NHLE
EENTA, LR, 2B 2NE, EXSUREMBER. 7. FHREXRHA, [4r
the beginning of the program, Zhang Yumei introduced the background of the introduction of my
country s anti-domestic violence law, explained the connotation and types of domestic violence,
and pointed out that domestic violence is not limited to couples, children and other family mem-
bers, but also includes other people living together, such as lovers, daughters-in-law, sons-in-law,
parents-in-law and other people who have custody, support, foster care, etc. who live together].

The Chinese government introduces programs that focus on moral education and the develop-
ment of health skills within families. These initiatives are known as the family guidance service
system, and its mission is to provide parents with the tools and resources they need to raise happy
and healthy children. Through a combination of online parent school course resources, family
education salons, and family construction projects, they hoped to empower families to build stron-
ger and more connected relationships. For example: 1 188 , —3Z M “MEERK , F&HFK
K AEBHREX AN DR FDEHREELRTERTEXUIEET. [On January 18, a
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family culture seminar salon event on the topic “Being a Smart Parent and Accompanying Your
Childrens Growth” was held at the Jingning County Cultural Center in Pingliang City, Gansu
Province].

As for the household, there are projects aimed at collective ownership development in rural
lands, contract relations stabilization, abandoned land reclamation, and transforming scattered de-
velopment into large-scale operations. One of the priorities is the deployment of advanced tech-
nologies for agricultural mechanization for small and medium-sized farmers. Artificial intelligence
is actively introduced into the agricultural sector and considerably reduces the burden on farmers.

Overall, the conceptual areas related to the FAMILY concept are united by the main idea
of organizing educational courses, discipline maintenance, family values promotion, addressing
family problems such as care for the disabled and senior members, providing medical assistance,
prevention of deviant behavior, family disputes and violence.

The obtained results demonstrate a wider conceptual matrix scope in comparison with
H. Bingbing and M.V. Kamensky’s semiotic field of core collocations in the minimal context of
the family-related vocabulary (Bingbing & Kamensky, 2023). The difference can be explained
by wider contexts where FAMILY occurs in the media environment and the range of problems
discussed by journalists is related to the family. Similarly, Wu Xinyu considers family relations in
the narrow context of an extended family, which undoubtedly provides useful insight into lexical
representation and cultural specifics in Chinese and Russian families. Nevertheless, her research
is conducted in a specific area and does not deal with any broader social relations (Wu, 2009). Ac-
cording to Zhao Yuanze, family in the Chinese culture is a more emotional and personal phenome-
non than public or social, compared to some European countries (Zhao, 2022). Our results, which
revealed that the concept of FAMILY in the Chinese press is strongly intertwined with the Chinese
government protection, can be attributed to the Chinese cultural specifics which directly indicate
family as a highly-valued and appreciated unit. It was found that in the printed media, FAMILY is
integrated into a larger-scale context and, therefore, is associated with multiple topics and issues,
discussed by correspondents, and could fall within those themes which at first glance seem to be
indirectly associated with family, such as household or home appliances.

5. CONCLUSION

The FAMILY concept has both similar and different semantic components in the English and
Chinese media; however, it is largely characterized by the conceptual asymmetry explained by
different cultural norms, social values, and political rhetoric. The axial area of the Chinese concept
is government support, which is expressed through the dissemination and promotion of family
values via family education courses, especially for families of young age; material and administra-
tive support for the household organization and management; active implementation of robotized
equipment and artificial intelligence technologies known for their labor-saving and cost-cutting
advantages. Meanwhile, the English concept appears to be much closer to the generally accepted
understanding of family, being focused on family members, relations and activities.

In the category ‘family members’ both English and Chinese conceptual areas include those
who need primary care and whose livelihood completely depends on others: orphaned babies, au-
tistic children, separated families, abducted children, and disaster-stricken families among others.
The media attention is directed to such family members to an almost equal degree. The difference
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between the cultures lies in the fact that the British media pay a considerable amount of regard to
the Royal Family, whereas the Chinese journalists hardly ever mention the government in terms of
their private families. For example:

* Royal Family snub Prince Harry and Meghan Markle's son Archie on his 5th birthday.

» King Charles was ‘supportive’ of Meghan Markle as he tried to welcome her into the Royal

Family.

* King Charles ‘sends clear message to Harry and Meghan’ as reconciliation thrown into

doubt.

The other nominatively coinciding conceptual area is household. As for the content, there are
both similar and different themes for public coverage. The former include house furniture, house-
hold items, caring for relatives and their health. The latter are caused by the differences in social
environment and social priorities. For Chinese families, the importance of household hygiene,
farm work, and consumption improvement are accentuated. The Chinese government takes action
to improve the financial well-being of its citizens. For English families, taking care of pet animals,
books, family cemeteries, parents’ houses, boats and other movable and immovable property is of
a more significant value.

Government support, obviously being the central conceptual core in the Chinese FAMILY
concept, acts as “a social safety net” that protects citizens from social and financial risks, in con-
trast with the British community, in which people have to struggle with financial problems at the
level of every single family, hence, the conceptual field “family finance” and “job” as a primary
income source become peripheral conceptual areas which still belong to the English FAMILY
concept. Secondly, the Chinese government’s involvement in the form of active family values dis-
semination and tight social control results in a safer environment, in comparison with the British
cognitive matrix that includes the field “violation of the law” related to open family issues and
conflicts.

As for the external family relations, or social communications, certain differences in the two
cultures can be traced in the content representation. While the English conceptual area is filled with
the discussion of social rules, e.g., traffic rules, etiquette, charity events, friendship, and human
rights, the Chinese area involves public voluntary activities, discipline monitoring, and organizing
family festivals, competitions, and sports events for families.

Overall, the results of the research demonstrate obvious discrepancies in the FAMILY concept
representation in the English and Chinese media landscape. The conceptual asymmetry can be
explained not only by different social and cultural environments but also by opposing axiological
principles in the journalistic rhetoric and media practice. To be more specific, what is considered
acceptable for the public mind in one media space might be totally rejected in the other media field.
Eventually, news presentation depends on the general cultural norms, social values, journalist stan-
dards, and national goals.
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Abstract: Online dating has become a popular stage to find a romantic partner. In such context,
interlocutors must employ language carefully to reveal their intentions, attract attention and as well
sustain intimacy with their potential partners. While previous studies have explored aspects such
as self-disclosure and linguistic strategies in impression formation, there remains a gap in under-
standing the structured interactions that occur between potential partners on dating sites. This study,
therefore, investigated the linguistic elements and interactional structures characterizing online dating
discourse, focusing on two popular platforms, Tinder and Tagged. Adopting Halliday and Hasan’s
Generic Structure Potential framework, the study examined conversations of thirty participants (po-
tential partners) whose relationship ranges between two weeks to three months. Findings revealed
seven key stages: Discourse Initiation (DI), Introduction (INTR), Question and Response (QAR),
Request (RQ), Admiration (AD), Declaration of Dating Intention (DDI), and Topic Formation for
Conversation (TF). Each stage is marked by specific linguistic features and serves unique functions
within the communication process. DI involves friendly greetings and endearments to initiate con-
versation and signal interest. INTR often includes declarative statements that provide personal infor-
mation, establishing familiarity and a good first impression. QAR facilitates information exchange
through questions and responses. RQ, predominantly by males, involves polite modal verb construc-
tions to move the conversation to more personal platforms or obtain further information. AD includes
compliments and positive affirmations to express appreciation and create a positive interaction tone.
DDI features direct and indirect questions about relationship status to clarify the intent behind the
interaction and define the nature of the potential relationship. Finally, TF sustains conversation with
statements and questions about daily activities and interests. This study contributes to the broader un-
derstanding of professional discourse by analyzing the structured linguistic strategies and interaction-
al patterns employed in online dating, demonstrating how individuals strategically use language to
manage impressions, negotiate intentions, and build relationships — skills also crucial in professional
communication.

Keywords: Generic Structure Potential, interaction patterns, online dating platforms, online dat-
ing discourse, genre, online communication.
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1. INTRODUCTION

Language is very important in all human endeavour. Whether for transaction or interaction,
language functions significantly in establishing and maintaining social relations and communicat-
ing personal attitudes (Brown & Yule, 1983). In human society, language not only enables people
to think, inform, share and uncover information, but it is also one of the major tools for initiating
and building social relations. Scholars (Okpeadua, 2016; Larson & Asbury, 2018; Zanden et al.,
2019) assert that language can be used to contact a relationship, initiate or sustain a conflict.

In the past, conventional methods such as letter writing, intermediaries, and the exchange of
flowers and gifts were commonly employed to convey expressions of affection (Thoen, 2006).
However, with the advent of technology and the Internet, various contexts through which rela-
tionships, whether platonic or romantic, can be initiated have been expanded and one of them is
social media. The domain of social media is vast and we can classify them into various typologies
based on their functionalities, purposes, and modes of interaction (Kaplan & Haenlein, 2010). One
of the typologies within social media encompasses online dating platforms, which serve as digital
spaces for individuals to connect and form romantic relationships. These platforms, such as Tinder,
Match.com, and OkCupid, provide users with tools and algorithms to search for potential partners
based on various criteria, including interests, preferences, and geographical location. Users create
profiles detailing personal information and photos and then engage in interactions such as swiping,
messaging, and virtual dating. Online dating platforms offer a unique space for individuals to ex-
plore romantic connections in a digital environment, offering convenience and accessibility in the
search for love and companionship (Finkel et al., 2012).

Online dating has become a well-known and popular strategy to find a romantic partner. Re-
search shows that the fastest-growing way for potential partners to meet is by online dating. More-
over, 22% of the couples that met in 2015 met online (Rosenfeld & Thomas, 2017) and 74% of the
singles in the US have signed up for a dating site (Tu et al., 2014). Reasons for the popularity of
online dating are the technological changes that have made dating through the Internet available
and efficient. The growing computer literacy has made internet dating more socially acceptable
(Qaisar et al., 2020). Saleem (2014) observes that dating sites are fast replacing the traditional
means of initiating a relationship. As a result of social networking sites that have infiltrated our ev-
eryday lives, meeting physically amongst youths in churches, parties, schools, and other areas has
been replaced by meeting online. Love cards and messages have been replaced by text messages,
pings, smiley symbols, and physical meetings have been replaced by video conferencing, skype
and other streaming platforms available online. Dating sites are remodelling the world of love and
romance by playing the role of matchmakers. This implies that dating sites will continue to be a
medium for people to meet easily, socialize and become acquainted online.

One of the most important elements of a relationship especially in online dating is language.
As posited by Lindh (2019) and Pie and Jurgens (2020), language serves a variety of functions in
relationships. It can be an index of relationship status, an instrument of relationship maintenance
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or change, or the embodiment of essential relationship characteristics such as autonomy and in-
terdependence. Meijer (2014) asserts that language use can severely affect the disposition and
impression of online potential partners towards each other. This is more so because online dating
is language-based. In face-to-face communication, nonverbal cues such as vocal intonation or ges-
tures account for more of a receiver’s perception of a sender’s effect than the actual verbal content
does (Huang, 2016; Nabila, 2019). In online dating, as in computer-mediated communication in
general, such nonverbal cues are absent. Here, linguistic traits of a message, with which a person
approaches a target, can serve as signals of the sender’s impression and attraction. Ireland, Slatch-
er, Eastwick, Scissors, Finkel, and Pennebaker (2011) noted that when people in relationships talk
to one another, their conversations often serve as the basis of their attraction. Language use and
various forms of interaction, according to Jacobson (2007), will help to build a growing intimacy
and lessen the uncertainty between two individuals who do not yet know each other well. All these
show that language is knitted into the fabric of an intimate relationship, especially in the digital
space which is frequently language-based. No doubt, over the years, with the increasing accep-
tance, popularity and usage of various dating sites, there have been rich scholarly studies commit-
ted to the issue of language use on such platforms. Most studies examined the aspect of language
error, linguistic behaviours and genuineness (Toma & Hancock, 2012; Meijer, 2014; Zanden,
Schouten, Mos & Krahmer, 2019; Zanden, Schouten, Mos, Lee & Krahmer, 2019). Some of the
works focused on interaction patterns in an intimate relationship which are different from online
dating (Pei & Jurgens, 2020; Robinson et al., 2020; Stasiuk, 2021) while other studies examined
the roles of linguistic cues and properties on impression formation, attraction and intimacy (Rosen
et al., 2008; Ma et al., 2018; Lee et al., 2019; Nabila, 2019; Lin et al., 2012). Thus, the structure
of online dating interaction has not been fully explored and cannot be effectively determined from
these studies. Little attention has been devoted to the linguistic approaches that interlocutors em-
ploy to interact and negotiate formalities, differences, attachment and intimacy on dating sites.
Therefore, this study attempts to fill this gap by cataloguing the patterns that characterize the inter-
actional structure of potential partners on selected dating sites. Specifically, this study attempts to:

a) catalogue the patterns that characterize the interactional structure of potential partners in

online dating discourse;

b) identify the linguistic elements that characterize the interactional structure of potential part-

ners in online dating discourse.

To achieve the aim, the study provided answers to two key research questions: 1) What are the
patterns of interaction among potential partners in online dating discourse? 2) What are the lin-
guistic elements that characterize the interactional structure of potential partners in online dating
discourse?

2. METHODOLOGY

The study adopted a linguistically focused approach to examining the structure of online dating
interactions. Data were collected from two selected social media dating sites: Tinder and Tugged.
These platforms were purposively chosen due to their popularity among Nigerian youths, which
ensures a rich source of interaction data relevant to the study’s demographic focus. The study
involved thirty participants (potential partners), whose relationships on these platforms ranged
from two weeks to three months. These included nineteen participants from Tinder and eleven
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from Tagged with a mix of genders and ages ranging from 18 to 30 years old. The relatively small
sample size was due to the challenge of obtaining consent from users to share their private conver-
sations for research purposes.

Participants were recruited through personal approaches, leveraging existing social networks
to identify individuals active on Tinder and Tagged. They were informed about the study’s objec-
tives, and consent was obtained to use their conversations for research purposes. Ethical consid-
erations were paramount in this study. Informed consent was obtained from all participants, who
were fully informed about the study’s purpose and methods. Participation was voluntary and only
those who consented and made their chats available were included in the study. Data confidential-
ity and anonymity were ensured by removing personal identifiers such as names and contact infor-
mation from the transcriptions and assigning unique codes to each participant. Data were securely
stored, with digital files encrypted and physical documents locked away. Access was restricted to
the researcher only.

A total of 600 conversations were analyzed, with an average of 20 conversation lines per
interaction. Conversations were captured via screenshots, transcribed verbatim, and anonymized
to protect participant privacy. The interactions ranged from initial greetings to more detailed ex-
changes, providing a comprehensive view of the interactional patterns in online dating. The tran-
scriptions were segmented into meaningful units of interaction based on turns and exchanges.
Personal identifiers were removed, and each segment was coded according to its functional role
in the interaction, such as initiating, responding, or requesting. The coded data were analyzed to
identify recurring patterns and structures in the interactions using the Generic Structure Potential
(GSP) framework developed by Halliday and Hasan (1985). GSP is a linguistic method used to
identify the underlying structure and functional components of interactions in discourse. This ap-
proach was chosen because it allows for a detailed examination of the interaction patterns and the
ways participants negotiate intentions in online dating contexts.

3. THEORETICAL FRAMEWORK

The theoretical framework for this study is provided by Halliday and Hasan’s (1985) Generic
Structure Potential. The Generic Structure Potential (GSP) theory, proposed by Halliday and Hasan
(1985), is a framework used to analyze discourse structures across various genres and contexts. It
suggests that within any given discourse, there exists a set of potential structures or patterns that
speakers or writers can draw upon to organize their communication effectively. These potential
structures are not fixed templates but rather flexible frameworks that speakers can adapt based on
communicative goals, audience expectations, and contextual factors. The term Generic Structure
(GS) is used by systemic linguists to describe functional structures of texts which re-occur often
in society. The Generic Structure adds to the meaning of the text which is interpreted based on the
stage it is at or what function it serves. Generic structures are socially shared, thus, readers are ex-
posed to multiple instances of generic structure and learn to recognise their structures. The knowl-
edge of the structure of a text makes reading easy as the reader already has an idea of the function
of each section (Omoniyi & Akinseye, 2020). Thus, according to Sunday and Fagunleka (2017),
generic structure refers to the staging of the genre, its attendant sequencing and formalization
within the cultural experience. It is how the elements of a text are arranged to match its purpose.
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Halliday and Hassan’s genre theory comprises two key elements: the Contextual Configura-
tion (CC) and the Generic Structure Potential. The Contextual Configuration is a systemic concept
that interprets the contextual variables of a communicative event, providing essential attributes
that define the structure of the text. It delineates the structure of the text by identifying the values
of these variables, allowing for statements about its organization. The Generic Structure Potential,
introduced by Halliday and Hassan in 1989, refers to the entire range of textual structures available
within a particular genre. It addresses the limitations of the contextual configuration by acknowl-
edging potential elements, whether optional, obligatory, or recursive, that may occur in discourse.
The Generic Structure Potential encompasses all textual elements relevant to the development of a
genre, aiding in the analysis and description of specific applications within a broader classification.
Therefore, while the contextual configuration is vital for establishing the structural unity of texts
and their relationship with context, the Generic Structure Potential elucidates the possibilities for
genre-specific textual development.

The concept of Generic Structure Potential (GSP) outlines both obligatory and optional el-
ements within a genre, as well as the sequence and recursion of these elements. It suggests that
a text’s generic type is determined by the presence of obligatory elements specific to that genre.
Melefa, Amoniyan and Adike (2020), echoing Halliday and Hassan (1985), emphasize the sig-
nificance of contextual configuration in determining the structural unity of texts and its correla-
tion with the context. They highlight the predictive capabilities of contextual configuration in text
structure, including identifying obligatory and optional elements, sequencing, and recursiveness.
GSP uses symbols like *, [ ], (), { }, and <> to denote sequence, restriction, optionality, iteration,
and recursiveness. These symbols aid in analyzing and understanding text organization, represent-
ing how elements are arranged and their stability, flexibility, and repetition within discourse inter-
actions. The GSP serves as a framework for comprehending the structural characteristics of texts
and their contextual configurations, providing insights into their organizational patterns.

In the context of online dating discourse, it is important to establish the GSP of online dating
interactions to understand the interactional structure of the discourse and to account for the oblig-
atory, optional, and recursive elements, as well as the sequence of these elements. The GSP theory
is applied to this study to understand the recurring patterns or structures that shape interactions
between individuals on dating platforms. These interactions typically involve the exchange of
information, the establishment of rapport, and the negotiation of romantic interest. By examining
the generic structure potential of online dating discourse, this study identifies common patterns of
communication and analyzes how users employ these structures to achieve their communicative
objectives.

4. RESULTS AND FINDINGS

The interaction patterns of potential partners in online dating sites are drawn using Generic
Structure Potential (GSP) analysis. Seven stages are identified in the discourse of online potential
partners. They are discourse initiation, introduction, question and response, request, admiration,
definition of relationship and topic formation. The generic structure of these elements is presented
below:

[DI] * (INTR)* [QAR” RQ" (AD) » DDI* TF]
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The above catalogue reveals that there are five obligatory elements and two optional elements
in the discourse. The obligatory elements in the discourse of online potential partners are discourse
initiation (DI), question and response (QAR), request (RQ), declaration of dating intention (DDI)
and topic formation (TF) while the optional elements are introduction (INTR) and admiration
(AD). The caret sign (") shows the sequence of the elements. The elements DI, QAR, RQ, AD,
DDI and TF are restrained in terms of positions of occurrence. This implies that DI can only occur
at the initial stage of the discourse after which INTR may follow. However, the restraints on QAR,
RQ, AD, DDI and TF as a whole signify that the elements can occur at any position but within the
constraints. Finally, the arrow shows the iteration of the element.

The framework of the interaction structure is given below:

Figure 1. Patterns of Interaction by Potential Partners in Online Dating

Discourse Initiation
- Friendly Greetings

Introduction
Self-Presentation
(Optional, Male)

Requests Question and Admiration
-for Contact Response Compliments
Info or - Info Gathering Positive
Picture/video Clarification Reinforcement
(Predominan Obligatory/Recurrent (Optional)

tly Male)

\
[ \

Declaration of Topic
Dating Formation for
Intention Conversation
Relationship -Creating and
Goals Maintaining
(Obligatory) Engaging Topics

4.1. Discourse Initiation (DI)

Before any significant interaction can take place between two people who are initially strang-
ers, there has to be an opening act which extends invitation to chat with the other interlocutor.
Discourse initiation in online dating sites covers the opening stage of the discourse. This is char-
acterized by a call for intention to interact with a potential partner. It mostly involves friendly,
informal or casual greetings to attract attention of the other interlocutor.
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It is important to note that greeting is a crucial aspect of human society. Through greeting,
two strangers can start a conversation and simple greetings do give the feeling of being connected
with others in some way. Greetings are a means for soon-to-be interlocutors to move from physical
co-presence into social co- presence (Pillet-Shore, 2008). This shows greeting plays an essential
role in initiating and sustaining a relationship. This initial stage sets the tone for the interaction by
creating a welcoming and approachable atmosphere. Friendly greetings serve to break the ice and
pave the way for more in-depth conversation, establishing the foundation for subsequent exchang-
es. The importance of this stage cannot be overstated, as it initiates the social bonding process and
lays the groundwork for a potential relationship.

The data revealed that greetings are used by both male and female online potential partners
to initiate discourse. ‘Hi’, ‘Hello’, ‘Hey’, ‘Good evening. How are you doing?’ are examples of
friendly and informal greetings that are used to initiate conversation and signal interest. Also, some
discourse initiators address the interlocutor directly by their names — ‘Good evening, Tayo’, ‘Hi,
Temi’ — partly to strike a kind of connection.

Similarly, some greetings are accompanied by endearments such as ‘baby’, ‘beauty’, ‘hand-
some’, ‘cutie’, ‘sweetie’, ‘pretty’, ‘honey’, and ‘dear’, which reflect the discourse initiator’s at-
tempt to express romantic tinge and to declare attraction with the potential partner in order to
receive a welcoming response. Though using endearments for a person one does not know well or
has a close personal relationship with could be considered offensive by some people, yet, the data
revealed that these endearments are signs of wanting to have a closer relationship with the soon-
to-be interlocutor. As revealed in the study, the use of endearments is adopted by male as well as
female potential partners.

Each time the two potential partners initiate a chat, even as a continuation of an ongoing con-
versation, there is often an attempt to greet the other interlocutor to signal interest in starting up a
conversation. Once the other person acknowledges the greeting, this is a basic, welcoming sign.
Thus, DI occurs at the initial stage of the discourse.

4.2. Introduction (INTR)

This is an optional element in online dating discourse and is peculiar to male interlocutors.
It is considered optional because some interlocutors do not use this element in the discourse. The
introduction is characterized by declarative statements providing personal information, such as
names, occupations, and locations, to potential daters in order to strike familiarity and establish a
positive impression. Male interlocutors in this category typically introduce themselves and share
basic personal information as a way of creating familiarity and making a good impression. In the
examples below, the original spelling and punctuation have been retained.

Example 1:

My name is Joshua
I am a student of Ul
I am based in Lagos.

The speaker in the above example attempts to intimate the potential partner with information

about himself as seen in “My name is Joshua’. He introduces himself in a simple declarative form
as a student as he may have perceived that the potential partner is also a student. Indexed by the
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phrase ‘I am based in Lagos’, the introduction here signals a way of presenting oneself to the po-
tential partner so that the other person can do the same.

Example 2:
Hello pretty. This is John from Port Harcourt. Went through ur profile and it really attracted
me. You look so beautiful and wonderfully created, will love to know you better.

In example 2, the speaker introduces himself and states his intentions to the other interlocutor.
Providing information that he already went through her profile communicates his interest to the
hearer. The lexical items ‘attract’ and ‘beautiful’ are indexical of his interest in the potential part-
ner. These words are to appeal to the emotion of the potential partner so as to give a response to the
conversation he has initiated. This implies that an introduction is meant to give a potential partner
a good impression about whatever the reason for initiating the chat and to familiarize potential
partners with one another. Ellison, Heino, and Gibbs (2006) noted the importance of self-presenta-
tion in online dating. By providing personal information such as names, occupation, and location,
interlocutors attempt to build a sense of trust and connection. This self-disclosure fosters a sense
of authenticity and reliability, which are crucial for establishing a meaningful connection. The act
of introducing oneself not only conveys basic information but also signals a willingness to be open
and transparent, essential qualities for building trust in a digital context.

4.3. Question and Response (QAR)

The GSP catalogue reveals that the question and the response are an obligatory element in the
discourse of online potential partners. This element does not have a fixed position as it can occur at
any position and recur throughout the whole conversation. The interlocutors in online dating dis-
course make use of interrogative sentences in their conversations as potential partners have to ask
questions about one another and clarify confusion. It is not surprising because at this stage there is
more to be known about one another.

Question and Response is an obligatory element as most conversations between the interlocu-
tors, especially at the early stage of the relationship, are in the form of questions and answers. Both
male and female interlocutors make use of this element which not only opens up communication
but also reveals interlocutors’ personalities, interests, values and goals. This study identifies two
types of questions, such as wh-questions and polar questions. Wh-questions are questions starting
with the ‘wh’-words, such as what, when, where, who, whom, whose, why and how, while polar
questions are questions that require yes or no answers. We have both instances of wh-questions and
polar questions in the online dating discourse. This facilitates information exchange, mutual un-
derstanding and uncovering personal details and preferences, thereby opening up communication
channels. Below are the examples of the question and response elements from the conversations.

Example 3:

M: Where are you testing from?

F: Ibadan

M: Ohh cool. I stay in Ibadan too. Where in Ibadan are you testing from?
F: Bodija

M: I stay around Ringroad. What do you do?
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F: I am a student and a fashion enthusiast/designer
M: Let me guess, do you school in UI?
F: Yes. What gives you the nudge? .....What about you? What do you do in Ibadan?

Through the question and response style, as seen in the above conversation, information about
the location and occupation of the interlocutors has been revealed. The male interlocutor who
assumed the lead role was able to make enquiries on the town the lady lives, the specific area as
well as what she does. The lady, on the other hand, provides responses and also takes turns in the
interrogative conversation. Exchanging roles of the interrogator in the conversation means both
are interested in knowing each other. Wh-questions (what and where) are majorly used to elicit
information. The responses to the questions give room for more questions which continue to open
gaps for communication.

Example 4:

M: How are you doing?

F: Not bad. You?

M: Quite well... how has your day been?
F: Busy. Market is kinda busy
M: You make the market runs?
F': Yeah. For business

M: Neat.. What's your business?
F: Well, I flatter ladies figures
M: meaning?

F: I’ make ladies dress

M: Oh, lovely.

In example 4, interrogative functions of the sentences have assisted the interlocutors in famil-
iarizing and negotiating meaning. The interrogative sentence led to the understanding of why the
female potential partner had gone to the market and the nature of the business she went to conduct
there. Asking questions and making follow-up questions to responses not only show interest but
also assist in getting clarification of intentions as seen in understanding the figurative sentence
‘flatter ladies figures’.

From the above examples, question and response is an obligatory part of any effective interac-
tion process in dating sites. Without this segment, formality may never be broken and familiarity
may not take place. This shows most sentences of interlocutors at the early stage are interrogative
in use. It uncovers the demographic information of the interlocutors and allows them to understand
each other in the way they want to be seen. This stage not only facilitates communication but also
reveals personal interests, values, and goals, essential for determining compatibility (Hancock et
al., 2007). Asking and answering questions allows individuals to explore each other’s personal-
ities, preferences, and compatibility more deeply. This exchange of information is pivotal in as-
sessing whether both parties share common interests and values, which is critical for the potential
success of the relationship.
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4.4. Request (RQ)

This is also an obligatory element employed mostly by male potential partners. Here, the
request according to the data gathered goes in two ways. First, the request could be for the phone
number of the potential partner, and second, the request could be for photos and videos of the po-
tential partner. Out of the thirty conversations examined, 28 requested the phone number with the
intention of calling and moving the chat to a different application which could afford a real-time
conversation. However, only 8 out of the data corpus requested for pictures and 3 for videos. It
means that the request is an obligatory element in online dating discourse. This is characterized by
the use of modal verbs to indicate a desire to move the conversation to a more personal platform
or to obtain further information (e.g., phone numbers, and photos).

Example 5:

M: Can we mingle?

F: Lets see how it goes
M: Can I have ur contact?
F: 08163524413

M: Whatsapp?

F: Yes

M: Okay. I will chat u up.

In the example above, the male interlocutor constructs the request as the one of possibility in
his use of modality. The modal verb ‘can’ helps him to construct the request as a permission in
which the lady has the choice to accede or deny. Modality is used here not only to express the at-
titude of the interlocutor towards initiating a romantic relationship with the potential partner (‘can
we mingle’) but to request her phone number after receiving an affirmation that both of them can
mingle. The request for the phone number then is to enhance the relationship. Having personal
contact with the potential partner will allow them to exchange calls and texts outside the dating
sites.

Example 6:

M: Whatsapp?

F: What happened to Whatsapp?
M: Can we move text to whatsapp?
F: Why not?

M: 08160683431

F:081...

Similarly, interlocutors exchanged contacts in example 6, not necessarily to call each other
but to change the chatting context. The male interlocutor’s intention of collecting the Whatsapp
contact of the potential partner leads to the emergent end of exchanging phone numbers with the
potential partner. This is also seen in the example below.
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Example 7:

M: Pls, can we talk better on phone?

F: You are asking for my phone number?

M: Yes. So we can talk better

F: Sorry, not so comfortable with that

M: want to be ur good friend and having ur number will make it easier
F: Okay. 081.....

M: Is it ur whataspp?

F: Yes.

M: we talk better there.

In example 7, the female hesitated in giving the contact but she eventually gave it out on the
basis that it will make being good friends easier. The major aim of the request for the phone num-
ber is to move or continue the chat on WhatsApp. This could be because most dating sites are guid-
ed by strict rules and violation could mean losing one’s account on the site. Once a person loses
their account, they lose access to the friends met on the site. In this case, based on the insecurity of
holding on to friends for long on dating sites, potential daters often seek to change the context of
chatting to WhatsApp, which is spontaneous, less formal and less regimented. Most interlocutors
on dating sites prefer to move their conversations to platforms like WhatsApp which offer real-time
chatting and the ability to easily transfer documents, photos, and videos. This transition often
occurs because dating sites can have more restrictions and less immediacy in communication.
As a result, dating sites serve as the initial point of contact for meeting potential partners, while
WhatsApp becomes the platform where these relationships are further developed and maintained.
This preference echoes the findings of McLaughlin and Vitak (2012), who emphasized the impor-
tance of multi-platform communication in maintaining online relationships. By transitioning to
more dynamic communication platforms, users can engage in real-time conversations and share
multimedia content, which enhances the interaction’s richness and immediacy. This move also
suggests a progression in the relationship, indicating a desire for more personal and direct com-
munication.

Also, a request for pictures and video is an element used mostly by male interlocutors. Based
on the fact that online potential partners could be distanced from each other and need enough
evidence in the mental frame to paint a vivid picture, thus, online potential partners often request
pictures. These pictures could be random pictures or a selfie in a specific posture and location.

Example 8:

Can you send me few pics. [ want to gaze at the beauty even more.
(Received two pictures)

OMG!!! You are So BEAUTIFUL. Can I get more? I don t mind video.

Example 9:
I will love to see you every minute of the day. Would u send me picture of you every day?

There is an overt request for pictures in examples 8 and 9. In example 8, the interlocutor felt
the need to see more of the “pretty lady” and requested her pictures. After receiving two photos, he
admired them, offered compliments, and then requested more. In example 9, requesting pictures is
a way for the interlocutor to get closer to the potential partner over time.
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4.5. Admiration (AD)

This is an optional element in online dating discourse. It involves passing compliments and
positive affirmations on the pictures or the little things interlocutors have heard about the other.
According to the data gathered, this is characterized by the use of words and phrases with positive
connotations to uplift the other interlocutor or to make the other person feel valued and to establish
a positive interaction tone. Communicating compliments aims to show love, appreciation, and
respect for the potential partner.

Example 10:

M: I must say you are really beautiful and kinda inclined to want to know you a little better
F: You have got the young lady blushing

M: Not my intention though but I am glad to put a smile on your face.

Example 11:
Wow! You look amazing! I really love the new outfit. It looks great on you!

Example 12:
I am so excited to chat with you. You're an inspiration!

Example 13:
Deyosola. Your name is so unique. Let me say it again. And I love the way it sounds. Sounds
familiar but not actually familiar.

Whether these words are genuine or exaggerated, interlocutors attempt to express affectional
compliments that could present them as someone who cares and pays attention to the details and
who is attracted to the potential partner. In example 10, the interlocutor has passed a compliment
on the physical appearance of the potential partner (observed in the profile picture) as beautiful.
The interlocutor in example 11 commented on the outfit while the interlocutor in example 13 saw
the name as unique. It appears as if each interlocutor seeks a particular thing to compliment the
other. Not to sound like mere flattery, the interlocutors focus on a particular aspect which they have
seen or observed to pass compliments and admiration. Compliments serve to make the potential
partner feel valued and appreciated, fostering a positive interaction dynamic. Expressions of ad-
miration can boost the recipient’s self-esteem and create a sense of mutual appreciation, which is
conducive to developing a romantic relationship (Derlega et al., 2008). The strategic use of com-
pliments can therefore enhance the emotional connection between the interlocutors.

4.6. Declaration of Dating Intention (DDI)

Declaration of Dating Intention is an obligatory element in online dating discourse. The defi-
nition of relationship which is given at some point in the discourse can be described as the focus
of the discourse. Many people on dating sites have a major singular intention for using dating apps
— finding a potential partner with which one can start a relationship (whether ending to be roman-
tic or platonic) (Zanden, 2021). For this to be achieved, it has to be mutually agreed on by both
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interlocutors. Hence, there is always an obligation for both interlocutors to define the nature of the
relationship when matched. Interlocutors, especially the male potential partner, want to define the
relationship from the start.

Data corpus revealed that interlocutors define their intentions in direct and indirect ways.
Direct and indirect questions about relationship status are asked to clarify the intent behind the
interaction and define the nature of the potential relationship. This is often initiated by male inter-
locutors to understand the female’s relationship status, intentions or the type of relationship they
want to start on the dating site.

Example 14:

M: Are you in a relationship?
F: No

M: Can we mingle?

F: Lets see how it goes.

Example 15:

M: Would love to meet you

F: Really!. No Wahala

M: I hope you are single so I can shot my shot!?
F: Lol. Yes, I am single

M: Greatest thing I ever heard today.

Both examples 14 and 15 are indirect attempts of the interlocutors to express their relation-
ship proposition to the potential partners. Indirectly inquiring about the relationship status in both
examples signifies that they have dating intentions. In example 14, the male interlocutor initially
made an enquiry on whether the potential partner was already in a relationship. With the negation,
he saw that as an opportunity to declare his interest in starting a relationship with her. Understand-
ing that the question ‘Can we mingle?’ is to ask if it was possible for them to start a relationship,
the potential partner took a neutral stand. She was neither affirmative nor negative about it. She
would rather wait and see the eventual turnout of things before she makes her final decision. Sim-
ilarly, the interlocutors in example 15 towed the same part. The male was keen about knowing
her status before he popped the question to her. Here, ‘Yes, I am single’ is taken as an affirmative
response which means he stands a good chance to start a relationship with her.

Example 16:

M: Pls, can we be friends if you don t mind?
F: Friends we are

M: More than dis....

F: I hope so.

Rather than inquiring about the lady’s relationship status, the male interlocutor in example 16
took the step of asking if they could be friends. The meaning of ‘friend’ is privatized in the male’s
case to mean a romantic relationship. The lady, who does not share the intended meaning of this
concept, has to agree that they are already friends. Then, the male explicates that he wanted them
to be more than friends. The meaning of ‘more than friends’ here seems to be mutually shared.
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However, some interlocutors do not ask personal questions about the relationship status of
the female. They first ask about the objectives of using the dating app. To them, figuring out the
motive would indirectly help in nudging them towards the kind of relationship they would initiate
with the person.

Example 17:

M: So what are you down for?
F: Friendship

M: You are not into hookups?
F: Idon't do hookup.

M: Okay. Good night.

Example 18:

M: What are you looking for on the site?

F: Why do people ask this question tho. Why don t we start with what you are looking for?

M: Hook ups dey her so before going into deep conversation gats know pplz notion. Me am in
for anything I meet I just don't hook up coz it's weird

F: Hmm. I see. A lot of guys that go ‘I'm not into hookups ‘ are actually looking for free hook-
sups. Disguise like they are looking for friendship

M: Its not like that. I just want to be sure.

In the above examples, the interlocutors attempt to negotiate the motive behind being on the
dating app. This is to indirectly express their interest and intentions on the sort of relationship they
want. In example 17, the male is frank about his real intentions, which are far from having platonic
relationships. This, he showed by asking the lady what she was down for. Interest was not mutu-
al. Here, ‘goodnight’ was a way for the male interlocutor to opt out of the conversation since the
intentions were not mutually shared. The female in example 18 considered this style as offensive.
She had obviously been asked that question a number of times by other male chatters. However,
the asker explained that he was looking for a friend rather than a sexual partner.

All the above examples are consciously seeking to express dating intentions and set bound-
aries from the start. Whether for friendship, dating or hookups, the interest is negotiated from the
beginning. Some whose intentions do not align quit chatting and those who find intentions mutual
simply continue interacting till they move the conversation from the dating site to WhatsApp.
The move does not mean coherence of intention between the two interlocutors is achieved, but it
means they have already broken the ice and can continue interaction on WhatsApp without any
formalities. This element reflects the goals of online dating users as noted by Whitty (2008), who
found that clear communication of intentions is vital for successful online dating experiences. By
explicitly stating their intentions, individuals can avoid misunderstanding and ensure that both
parties are on the same page regarding the relationship’s direction.

4.7. Topic Formation for Conversation (TF)

In order to keep the line of communication open, there are often conscious attempts to create
the topic by both interlocutors. This is an obligatory element in a successful conversation. This
element is used by both interlocutors who want to continue interaction. This is usually done im-
plicitly through jokes, opening up on the day’s occurrences and games. It contains statements and
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questions about daily activities and interests to sustain the conversation by introducing new topics
and keeping the interaction dynamic and engaging. This helps build rapport and deepen the con-
nection between the interlocutors.

Example 19:

M: How was work today?

F: Good. Been training a new lady who’ll be working with me so its been pretty busy at work.

What about yours?

M: Work has been pretty packed for me too. I need to cool off with a movie

F: You love movies?

M: I do. That's how I cool my head off after hard day’s work

F: What sort of movie do you like?

M: Action movies

F: What about it that cools you off?

M: Everything I guess! The shooting fighting, running.. you know these things are kinda re-
freshing for me

F: And I don t like them because of the fighting and killing!!

M: We should watch one together someday. Maybe find one that isn't highly rated.

Example 20:

M: How was your day?

F: Stressful. Tuesdays are not my fave this semester. Shours class, 6 at a stretch, personal
errands..

M: That's Nigerian education for you. If you could live anywhere else in the world, where
would it be?

F: Hmmm... Nigeria

M: Nigeria? Ain't you tired of the country yet?

F: Perhaps. But this is the country I have even known where I can predict the traits of her
people

M: Funny you. So you mean you can predict Nigerians’ traits?

F: To a considerable extend

M: We are complex individuals, I hope you know. Can you predict my individualities?

F: Specifically what should I predict about u?

M: You are the predictor. You tell me....

Both interlocutors in examples 19 and 20 open up about their daily experiences in their con-
versations. Through the discussion on how they spent their day, the interlocutors create topics
that eventually lead to the emergence of new knowledge. This implies that most times, the topic
is formed from what is culled from the daily events discussed. This element enables potential
partners to express their stances on various propositions in the discourse. They argue and agree on
various viewpoints, which allows them to overcome formality, build trust and sustain the attention
of each other. This element is essential for sustaining interaction and building a deeper connec-
tion, consistent with the findings of Sharabi and Caughlin (2017) on the importance of conversa-
tional engagement in online dating. Engaging in meaningful and stimulating conversations helps
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maintain interest and keeps the interaction dynamic. This ongoing dialogue allows both parties
to explore various aspects of each other’s personalities and experiences, thereby deepening their
connection and enhancing the potential for a lasting relationship.

S. DISCUSSION AND CONCLUSION

This study has investigated the interaction patterns of potential partners on online dating sites,
utilizing Generic Structure Potential (GSP) analysis. The findings reveal seven key stages in the
discourse: discourse initiation, introduction, question and response, request, admiration, declara-
tion of dating intention, and topic formation. These stages exhibit both obligatory and optional
elements, illustrating a structured yet flexible pattern of communication. Discourse initiation and
question and response are crucial for breaking the ice and establishing mutual understanding,
while requests often signify a desire to deepen the relationship by moving the conversation to more
personal platforms like WhatsApp. Introduction and admiration serve as optional elements that
enhance familiarity and express affection. Declaration of dating intention is pivotal in defining the
nature of the relationship, whether for friendship or romance, while topic formation ensures the
continuity of conversation by creating engaging and relatable discussion points.

Each stage is marked by specific linguistic features and serves unique functions within the
communication process. Discourse Initiation (DI) involves friendly greetings and endearments
to initiate conversation and signal interest. Introduction (INTR), though optional, often includes
declarative statements that provide personal information, establishing familiarity and a good first
impression. Question and Response (QAR) utilizes interrogative sentences to facilitate information
exchange and mutual understanding, while Request (RQ) involves polite modal verb constructions
to move the conversation to more personal platforms or obtain further information, predominantly
used by male interlocutors. Admiration (AD), also optional, consists of compliments and positive
affirmations to express appreciation and create a positive interaction tone. Declaration of Dating
Intention (DDI) features direct and indirect questions about relationship status to clarify the intent
behind the interaction and define the nature of the potential relationship. Finally, Topic Formation
for Conversation (TF) involves statements and questions about daily activities and interests to
sustain the conversation and build rapport. These linguistic elements are essential in constructing
the interactional framework within online dating discourse. They provide the means through which
potential partners navigate their conversations, express their intentions, and build relationships.

This study provides valuable insights into the linguistic elements and interactional structures
characteristic of online dating discourse on platforms like Tinder and Tagged. The findings high-
light how participants use greetings, introductions, questions, requests for contact information,
admiration, declaration of dating intentions, and topic formation to negotiate and establish poten-
tial romantic relationships. The findings of this study align with existing research on online dating
interactions. Pillet-Shore’s (2008) work on greetings, Ellison, Heino, and Gibbs (2006), Zanden
et al. (2019) on self-presentation, and Hancock, Toma, and Ellison (2007), and Larson and As-
bury (2018) on information exchange all support the identified stages. Additionally, McLaughlin
and Vitak’s (2012) insights on multi-platform communication, Derlega et al.’s (2008) findings on
admiration, and Sharabi and Caughlin’s (2017) emphasis on conversational engagement further
validate the structured yet flexible patterns observed in this study.

However, this study could neither cover all the dating sites, nor all the intimate conversations
of potential partners. Due to the nature of the intimacy of the data samples, many participants
were not interested in releasing their private chats. Those who released theirs did not give the
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whole conversations for the periods used and intimate conversations in successful relationships
with partners on the dating sites were rarely available. Thus, this study was only able to catalogue
interaction patterns of incipient relationships. This implies that there are other research outlets that
could still be explored. The relatively small sample size and the challenge of obtaining consent for
private conversations may impact the generalizability of the findings.

Despite these limitations, the implications of these findings extend beyond the realm of online
dating and offer valuable contributions to the study of professional discourse. Understanding the
nuanced ways individuals initiate and sustain conversations can inform best practices in fields such
as customer service, counselling, and online education. For instance, the strategies for building
rapport and trust observed in online dating can be applied to professional settings where establish-
ing a connection is crucial. Moreover, the emphasis on multi-platform communication reflects the
growing importance of digital literacy in professional interactions. By recognizing these patterns,
professionals can enhance their communication skills, which may lead to more effective and mean-
ingful interactions in their respective fields. Further studies are needed to determine the pattern of
interaction in successful relationships. Also, further studies could be carried out on other dating
sites beyond the two popular dating sites in this study. In addition, further investigations could be
made by comparing the interaction patterns and negotiation strategies of Nigerian participants and
participants of other ethnic and cultural backgrounds on dating sites.
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Annotauusi: Texaonoruu ruOpuaHOr0 00ydeHUs AKTHBHO BXOZIAT B HAYYHBIH THCKYPC COBpE-
MEHHOTO Ie/IarOrMYeCKOro MPOCTPAHCTBA, KAK BBI3BIBAS OMACCHHUS OOIIECTBEHHOCTH 32 Ka4eCTBEH-
HbIIl YpPOBEHb OTEUECTBEHHOIO 00Pa30BaHMUs, TAK U MOTyYast IIOJIOKUTENIbHbIE OTKIUKH, CBA3aHHbIC
C MOTEHIMAIoM IU(POBOI cpesibl 00yueHns, peaanu3yeMoil B THOPUIHBIX ayauTopusx. [1onoOHsIit
(opmar 00ydeHHs CITYKUT KaTalM3aToOpOM ISl YITy4IlIeHHs KauecTBa MPEeroaBaHys ¥ PacIIupeHus
JOCTYIIHOCTH 00pa30BaTeNbHbIX IIPOrPaMM, OJHAKO CYIIECTBYIOT O'PAaHHYECHHUs B BUJE MOTHBALUN
OHJIAMH-CTY/ICHTOB M I'OTOBHOCTH IIPENOJABATENEH UCHOIb30BaTh COBPEMEHHBIE I1EarOrMYeCKue
TEXHOJIOTUH B IH(POBOM MpocTpaHcTse. Llenb faHHOTO MCCnenoBaHus 3aKI04aeTcsi B TOM, YTO-
OBbI BBISIBUTB JJOCTOMHCTBA M HEJOCTATKHU, BO3HUKAIOLINE IIPH Pealn3aliy e[arorHuecKux MpakThK
B ruOpuaHOM (opmare. Hacrosiiee nccineoBaHue CTpOMTCS HA TEOPETUYECKUX U SMIMPUUECKUX
MeToziax. B Teopetrueckoil yacTu uccae10BaHus aBTOPbI IPOBENH aHAIN3 HAY4YHOU JIUTEPATyphI 110
TEMaTUKe Hay4HO! palboThl. B aMmmpuueckoil 4acTy MCCIe0BaHUs aBTOPBI IPOBEIU OHPOC 001IIe-
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CTBEHHOTO MHEHUS MPETIOIaBaTeNeid U CTYICHTOB BBICIIEr0 00pa3oBaHusi 00 00y4eHUH B THOPUII-
HOM (hopmare. Pe3ynbrarsl HCCIeOBaHUS MOKA3aIIH, YTO y THOPUIHOTO MOAX0/A €CTh ONpe/IeeH-
HBIC IPEUMYIIECTBA MIPH OPTaHU3AIMHU MAHEIBHBIX IUCKYCCHUI; IPUBICICHUH CTYICHTOB, KOTOPBIC
(m3nyecKn He MOTYT MPUCYTCTBOBATH B aylUTOPHH; OPraHM3aIK CETEBBIX MPOrpaMM O0ydeHwus,
IpOrpaMM JIOTIOJHUTEIFHOTO MPO(ECCHOHAIBHOTO 00pa3oBaHus M MOBBIIICHHS MPO(eCCHOHAITb-
HOM KBaJIM(PUKAIIMK [Tl OPraHU3AIUi, YaCTh COTPYIHHUKOB KOTOPBIX MPEINOYUTAIOT MOAKITFOUAThCS
OHJIalH. BBIABIEHO, 4TO OONMBIIMHCTBO BBIAEIEHHBIX MOMOXKHTEIBHBIX aCIEKTOB 0oNee 3HAYMMBbI
JUTS YIIPaBIEHYECKOTO CEKTOpa, HEXEIH U MPO(eCcCOPCKO-MPENoaaBaTeIbCKoro COCTaBa, O0bIIas
YacTh KOTOPOTO BBIPA3UJIa CBOM COMHEHHUS B 3((EKTUBHOCTH BHEAPEHUS THOPHIHBIX TEXHOJIOTHIA
Ha MOCTOSIHHOM ocHOBe. Cpeu SIBHBIX HEAOCTATKOB THOPHAHOTO 00YYeHHs BBIIETISAETCS MOBBIIICH-
Hasi COMpPOTHBIEMOCTh MPOGECCOPCKO-MPENONABATENBCKOTO COCTAaBa BHEIPEHUIO HOBBIX TEXHO-
JIOTHH, OTPAaHMYEHHOE MPHUCYTCTBHE B CBOOOIHOM JOCTYIIC HAYYHO-METOAMYECKON JIUTEPATYPB,
HEOOXOMMOCTh TOCTOSTHHOTO B3aUMOJICHCTBHS CO CITy)KOOH TEXHMIECKOH MOomIep kK. B ocobom
(oxyce BHUMAHHUS HAXOAUTCS OPTaHM3ALMS 3aHATHI 10 MHOCTPAHHBIM SI3bIKaM, B YACTHOCTH, UC-
T0JIb30BAHNE KOMMYHHKATHBHON METOIMKH TIPENOaBaHus B THOPUIHOW ayTUTOPHH — MOJICBEYH-
BAIOTCS TIPOOJIEMHBIE aCTIEKTBI, IPUBOAATCS MHEHUS WH(POPMAHTOB O CYIIECTBYIOIIMX TPAKTUKAX
¥ BOSHUKAIOIMX HETaTHBHBIX TEH/ICHIIUSX.

KioueBsie cioBa: rubpupHoe oOyuenue, nudpoBas AWAaKTHKA, CMELIIaHHOE 00ydeHue,
BBICIIIEE 00pa3oBaHue, 00ydeHHEe HHOCTPAHHOMY SI3bIKY, IU(pOBU3anus 00pa30BaHMS.

Jasi murupoBanusi: MupsoeBa, A.M., bocroranamsumu, E.P., Bago, A.A., Bonko-
Ba, A.A., I'ynos, A.IL., [Tnaronosa, H.U. (2024). Nukopnoparys rubpuaHoro oOyueHus B CUCTE-
My BBICIIETO 00pa3oBaHusL. JJuckypc npogeccuonanvroi kommynuxayuu, 6(3), 80-96. https://doi.
org/10.24833/2687-0126-2024-6-3-80-96

1. BBEAEHHUE

TEUECTBEHHAs CHCTEMa BBICILIET0 00pa30BaHust OEpeKHO OTHOCUTCS K Pa3BUTHIO JIMYHOCT-

HOTO MOTEHIIMANA ¥ aKKyMYIISLIHKA COBMECTHOTO YenoBedeckoro kanurana. Linudpossie pe-
(opMBI, KOTOPBHIE BHIBOIAT YHUBEPCUTETHI HA OCTPUE TEXHOIOTUYECKOTO TPOPHIBA, Ha CO-
BPEMEHHOM 3Tare HOCAT 'YMaHUCTHYECKHUI XapakTep — Bce OOMbIIIe HCCiIeioBaTeNel HaCTauBaloT
Ha YMEPEHHOM U OIPaBIaHHOM HCIOIb30BAHUU OHJIAWH-TEXHOIOT U B 00y4€HNUH B KOHTEKCTE BbI-
HOJHEHUs colpanusupyroniei pynkiuu Bysa. Lludposas qunakrtuka 6a3upyercs Ha JOCTHKEHHU-
SIX TPAJUIIMOHHOM TIEITarOTUKH, ¥ HANOOJBIIYI0 (P PEKTUBHOCTh MOKA3bIBAIOT OYHBIE ITPOTPAMMEI
00y4eHus1, TeM HE MEHEe, CIIPOSKTUPOBAHHBIE C YUYETOM HOBEHIINX TUCTAHIIMOHHBIX TEXHOIOT U
Pucku nosmHoro nepexosia B OHJIaMH-CpeAy NEPEBELINBAIOT OTEHIHAIBbHYI0 SKOHOMUYECKYIO
BBITO/TY OT YIPOIIEHHUS MOAEIH (YHKIMOHUPOBAHUS BBICIIET0 Y4eOHOTO 3aBE/ICHNS; aHATU3UPYS
y4eOHbIE TITaHBI CETIEKTUBHBIX YHHUBEPCUTETOB, 3aHUMAIOIINX JJOCTOWHOE MECTO BO BCEBO3MOXK-
HBIX PEHTUHIAX, BO3MOKHO KOHCTaTHPOBATh TEHJCHIMIO BBITECHEHHS OHJIANH-KYPCOB B MOJb3Y
nu00 KUBOTO OOLIEHHUS, MO0 UCHONB30BAHMS CMEIIAHHOIO LUKJIA B3aUMOJEHCTBUS CTYAEHTOB
U mpenofasatens. Penkue aynmutopuu He 000py0BaHbl KOMITBIOTEPAMH M TIPOEKTOpPaMH, Ha 00-
Jiee BHICOKOM YPOBHE OCHAIICHUS YaCThIM SBICHHEM CUUTACTCS HAIMYME MHTEPAKTUBHBIX JIOCOK
BMECTE C KaMepaMu, MO3BOJISIONIMMHI OPTraHU30BaTh THOpuaHOe 00yueHue, B paMKax KOTOPOTO
Heaaror OJHOBPEMEHHO B3aUMOJICHCTBYET C (PU3MUYECKHU MPUCYTCTBYIOIUMH CTYJCHTaMU U TOJ-
KJIIOYMBLIMMHUCS K 3aHATHIO OHJIAMH. B pamkax Hamlero ucciefoBaHus MPEANPUHUMAETCS I10-
NIBITKA BBISBICHUS] TOTOBHOCTH BBICIIIETO 00Pa30BaHMs K MOJTHOIIEHHOMY BHEIPEHUIO THOPHUIHBIX
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TEXHOJIOTHI Ha MOCTOSHHON OCHOBE. Llenb rccnenoBanus mpenoMiIseTcs B aHaIu3€e HETOCTATKOB
U JIOCTOMHCTB THOpUHOTO hopmata st 23GHEKTUBHON peanu3aiiy 00pa3oBaTe/IbHBIX MPAKTHK.
Oco0oe BHUMaHUE MBI 00palaeM Ha MPeroiaBaHue HHOCTPAHHBIX S3bIKOB B KOHTEKCTE BHEIPEHHUS
HOBEHIIHMX IIMPPOBBIX TEXHOJOTHIA, TaK KaK METOJMYECKHE MOAXO0/bI B COBPEMEHHOM JUCKYPCE
JIMHTBOJIUJIAKTHKHU TPEOYIOT OCMBICIICHHUS POOIEMHBIX 30H U CII0KHOCTEH MPH PeasTn3aIiii KOM-
MYHHKATHBHON METOJIMKHM, BHE 3aBUCUMOCTH OT COAEPKATEIHBHOTO KOMIIOHEHTA Y4eOHOTO Kypca.

2. OB30P JIMTEPATYPbI

[Tocne momHOrO mepexoia Ha AWUCTAHIMOHHBIA (opmar OOydeHHs B MEPHOA MaHAECMUU
COVID-19 crana o4eBUHA 3HAYUMOCTH OUHOTO B3aUMOJIEUCTBHUS CO CTyZeHTaMu. [ ubpuaHoe 00-
y4deHHE SABJSIETCS CETOJHS OJHUM U3 KIIFOYEBBIX HAINPABJICHUN MHHOBALMOHHOIO Pa3BUTHs 00pa-
30BaHUS, HECMOTPS Ha MOTCHIMATBHYIO KPUTHUKY, KOTOPOH OHO MOXKET MOJIBEPTaThCs CO CTOPOHBI
Hay4yHO-Tlelarornueckoii oomecrsenHocTy. Ha coBpeMeHHOM 3Tare HHTepec K M3y4eHUIo Tuopy -
HOT0 00y4eHUsI NPOSIBISET IUPOKUIA KPYT 3aMHTEPECOBAHHBIX JIHL, B YUCIIE KOTOPBIX UCCIIEI0BA-
TEJH, MPENoJaBaTesy, YIpaBlIeHIbl, IPEICTABUTENN BHICOKOTEXHOIOTMYHbBIX KOMIIAHUH, pa3pa-
0oTunky nporpaMmHoro obecreuenus. CopepikaHue NaHHOTO MOHATHS MO-MPEKHEMY OCTaeTCs
B Kakoi-To Mepe auckyccuoHHbIM (KauecTBo 00pa3oBaHus B pOCCHICKMX yHUBEpcUTeTaX, 2021;
bapannukos u zip., 2023). IIpu 3ToM rTuOpuaHbIA GopMmar ycTynaer 0O4HOMY OOYUEHHIO 10 PsTy
KPUTEPHUEB: aKTUBHOCTh CTY/IEHTOB, YPOBEHb BOBJICUEHHOCTH U MTPUHAIIEKHOCTH, YTO MOKET HeE-
TaTUBHO CKa3bIBAaThCS Ha pesynbrarax o0ydeHus (Sweetman, 2021). OTmedaercs, 9TO CTYICHTEHI,
KOTOpbIe 00y4aloTCsl AMCTAHIMOHHO, HCTIBITHIBAIOT TPYIHOCTH B IOCTIKEHUH 00pa30BaTeIbHBIX
1esel, moay4atoT 0osiee HU3KUEe OTMETKH, YTO B IIEPBYIO OUEPE/Ib CBA3aHO CO CHIKEHHEM BOBIIE-
YEHHOCTH TIPH TIEPEX0/ie B BUPTYyalbHYI0 oOpaszoBarenbHyto cpeny (Curry, 2016; Imoba, 2022).
OwnnaitH-00yyeHne He TOIBKO CO3aeT TPYAHOCTH /IS OT/AENbHBIX CTYICHTOB, HO U MPEMSATCTBYET
UX BOBJICUEHHUIO B TPyMIOBbIe hopmatel padboTsl. [lokazarensmu HU3KOM BOBIEUEHHOCTH CTYAEH-
TOB MOT'YT CUMTATHCS BHIKIIFOYEHHBIE KaMEPhl B XO/I€ 3aHATHUSI UM OTKA3 OT Y4acTHsl B OOIIerpy-
MOBBIX AUCKyccusX. L{udpoBbie TEXHONOTUM MM MHCTPYMEHTHI UMEIOT MOTEHIHAN B MOIepIKa-
HUU JUCTAHIIMOHHOTO M THOPHIHOTO 00yYeHHs, OHAKO BAKHBIM SIBIISICTCSI BOMPOC TOBBIMICHHS
BOBIIeYeHHOCTH cTyaeHToB (Garcia-Morales et al., 2021). T. Uny monarain, 4To npu MpOBEICHUN
JMCTAHLIMOHHBIX WM THOPHIHBIX 3aHATUH HEOOXOIMMO CO3/1aBaTh MPOCTPAHCTBO JUISl COLM-
aJIbHOTO B3aUMOJEUCTBHS CTYAEHTOB C LEJbIO MOBBILEHUS UX JIOSUIBHOCTH U CO3aHUS 4yBCTBA
npuHamnexsHoct (Chiu, 2021). JIpyrue yuensle BbICKa3bIBAIM HNPEAMNONOKEHNUS O 3HAYUMOCTU
IOMOpa, MHTEPAKTUBHBIX TEXHHK, & TAKKE JIEMEHTOB reiMU(pHUKAIMN B TIPOBEACHUH TTOJJOOHOTO
pona 3anatuil (Budhai & Skipwith, 2017; Erdogdu & Cakiroglu, 2021). [Ipunumas Bo BHUMaHue
TOT (aKT, YTO MPH MEPEXo/ie K OHIANH-00yUeHHIO KOHIIEHTPAIUs BHUMAHHS Y CTYICHTOB HUXE,
YeM Y OYHBIX CTY/IIEHTOB, OBBICUTH 3P (PEKTUBHOCTD THOPHIAHOTO OOYUEHHS MOKHO TPU TOMOIIN
MHTEPBAJIBbHOTO OOyUYEHMS WM MHTEPIUBUHIA, IPEAIONAraONIEro HCIoIb30BaHHEe pa3HOO0pas-
HBIX Y4€OHBIX 3JIEMEHTOB, CTPATETNYECKOrO IUIAHUPOBAHUS XO/a 3aHATHUS, UHTETPALIMU CUCTEM
BUPTYQJIbHON PEabHOCTH, a TaKkKe IMIUpuIeckux MetonoB ooyuenus (Firth, 2020; Radianti et
al., 2020; Koshti et al., 2022; Globa et al., 2022). Takum 00pa3om, 1t TPOBEACHUS THOPUTHBIX
3aHATHN HEIOCTAaTOYHO BHIOPATh MOAXOMAINIYIO TIaTGOpMy, HAJI0 YE€TKO CTPYKTYpHPOBATh y4yeo-
HbI MaTepua, IpOIMUCHIBATH CIIEHAPUH 3aHSTHS, Ha TIOCTOSHHOM OCHOBE OTCIIEKUBATh YPOBEHb
BOBJIEYEHHOCTH CTYJIEHTOB, 3apaHee MIPOAYMbIBAsl BAPUAHTHI MOBBILIEHHUS UX MOTUBALUH.
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HccnenoBarensmu He TOCTUTHYT KOHCEHCYC KaK B YaCTH OTPEACICHUS TIPUOPUTETHBIX TEX-
HOJIOTUH peanu3aiy THOPUIHOTO 00yueHusl, TaK U B BONPOCAX €ro BIUSIHUS HAa Ka4eCTBO 00-
pazoBanust (Vo et al., 2017; Scaringella et al., 2022; Ulla, Perales, 2022). Eme B nauane 2000-x
B pe3ynbTaTe MOBCEMECTHOTO PACIpOCTPAHEHUS! HHTEPHET-TEXHOIOTUH CTAl0 aKTHBHO O0OCYX-
JaThCsI CMEIaHHOE 00y4YeHHe, KOTOPOe Ha TOT MOMEHT CTaJIi Ha3bIBaTh HOBOW TPAJIUIIHOHHON MO-
nenbto (Ross & Gage, 2006). B mocenyronmx HayYHbIX ITyOTHKAIMSIX B3aUMO3aMEHSIEMO CTaJTH
UCIIONB30BAThCS JIBAa TePMUHA: TuOpuaHoe obyuenue (hybrid learning) u cmemannoe oOyyeHue
(blended learning) (Graham & Dziuban, 2008). Ha ToT MOMEHT ypOBEHb pa3BUTHS HUPPOBBIX
TEXHOJIOTHH HE MO3BOJISLT Oosee yeTko auddepeHimpoBaTh TaHHbIE MOHATHA. B mampHelmem
CMeIIaHHOe 00y4eHHe CTajio B OOJbIIel cTenenn 0003Hadarh hopMar oOydeHus, KOTOPBIH TO/I-
pazymeBall HHTETPALMIO Pa3HbIX 00pa30BaTeIbHBIX TEXHHUK: MEArOrMYEeCKUX MOAXO0A0B, Pa3iny-
HBIX UHTEPHET-TEXHOJIOTHH, B YACTHOCTH, TPYNIOBOM pabOThI, BUACOTPAHCIISALNINA, BUPTYaTbHBIX
aynutopuii u 1p. (Driscoll, 2002). Takum 06pa3om, MOKHO IPOCIEIUTD, YTO B COAEPKAHUH MTOHS-
THS «CMEIIaHHOE 00YUeHUE» BBIJEIAIOTCS JIBa KIIOUEBBIX BEKTOpA: MEIArOTMIECKUNA 1 TEXHUYE-
ckuil (Alammary et al., 2014). [lenarorndeckuii BKitouaeT B ce0s BOBICUEHHE PA3HBIX METO/IOB
00ydeHUs: NEeKIHs, CEMHHAp, CAaMOCTOATENbHAs paboTa. TexHudeckuil moapasymeBaeT B3auMo-
JeCTBUE C MpernojaBaTeneM Ipu MOMOIIN COBPEMEHHbIX TexHonoruid. B paborax P. 'appuco-
Ha u X. Kanyku (Garrison & Kanuka, 2004), I. Cmura u X. Kyprena (Smith & Kurthen, 2007)
MPOBOAATCS MONBITKU AU PepeHInay NOHITHIA CMEIIaHHOTO ¥ THOPUIHOTO hopmara Mo CooT-
HOLICHUIO J0Nel OHJaiH- u odmaiiH-o0y4yeHus. [pyrue yueHnble aHanu3upOBaId CHHXPOHHOCTh
¥ aCHHXPOHHOCTb B3aMMOJICHCTBHS YYaCTHUKOB 00pa30BaTeNIbHOTO Imporecca Kak (akrop aud-
(bepeHumay ruOPUIHOTO M CMEIIAHHOTO 00y4YeHus. Tak Kak TEXHOJIOTHH TOT/Ia HE MOTJIX €IIE B
MIOJTHOM Mepe 00eCTeunTh CHHXPOHHOCTD JIUCTAHIIMOHHOTO B3aUMOJICHCTBHUS, TO 3TOT (haKkToOp HE
paccmarpuBaics (Garrison & Kanuka, 2004). B nanbHeiiiem, HampoTHB, ¢ Pa3BUTHEM TEXHOJIO-
TUii psiJi y4eHbIX J00aBIsI B Ha3BaHUE TMOPUAHOTO 00YUEHHUs XapaKTEPUCTUKY «CHHXPOHHOEY,
TEM CaMbIM, JKeJas MOAYCPKHYTh 3HAYMMOCTh TPHHIMIA CHUHXPOHHOCTHU (synchronous hybrid
learning) (Khan, 2005; Margulieux et al., 2016; Raes et al., 2020). ['u6puanoe oOy4eHue Haxo-
JUTCS HA CTHIKE TPAAULUOHHOTO ayAUTOPHOTO 00y4YeHHUS U OHNAWH-00y4eHus, 00benHsAs B cebe
4epThl 000X Bu0B (AHanuH, CtpukyH, 2022). Mcmonp30BaHne TEPMUHA «THOPHIHBIN B 00pa-
30BaHUH TIOAPA3YMEBAET HECKOJIBKO CBOMCTB: CHHXPOHHOCTD YYacTHs U UCIOJNB30BaHUE MU(PO-
BBIX HOBLIECTB. [IpUHIIMIIOM CMEIIaHHOTO 00Y4EHHUS ABISETCS UCIOIB30BAHIE KAK CHHXPOHHBIX,
TaK ¥ aCHHXPOHHBIX (DOPMATOB Ha Pa3HBIX YPOBHSX.

B naHHOM KOHTEKCTE, 3HAUMMBIM TIPEICTABISAETCS OCO3HAHME MecTa THOPUITHOTO 00pa3oBa-
HHS B 00pa30BaTeIbHOM cpeie: B KaKUX YCIOBHUSX LENeco00pa3Ho MepexoanuTh Ha TUOPUIHBIN
(dopmar 00yueHus, Kakue IITF0Chl 1 MUHYChI HECYT B ce0e JaHHbIe HHTEPAKTUBHbBIE TEXHOJIOTUH —
MIMEHHO JIaKyHBI B JAaHHBIX BOTIPOCAX U 00yCIOBHIN HEOOXOAMMOCTh HAIIETO UCCIIEIOBAHUSL.

3. MATEPUAJI U METO/IbI

B pamkax opraHuzanuy Hay4HO-HCCIIEOBATENBCKON PaOOThl UCIOIB30BAINCH KaK TEOPETHU-
yecKue, Tak ¥ sMmnupudeckue metoasl. [Ipexne Bcero, ObUT IPOBE/IeH aHANIU3 HAYYHOHU JIUTEpaTy-
PBI 110 TEMeE, TOMUMO ATOTO MTPUMEHSITUCH METO/Ibl MHIAYKIWH, TCAYKIUH U KATETOPH3aINU. DMITU-
pudeckas 6aza rcciie/JoBaHHs OCHOBBIBAJIACH HA JIBYX KAaTETOPUIX HHPOPMAHTOB — OHOBPEMEHHO
ObLIM 3aMyLEHbl OHNANH-0MPOC CTYAEHTOB (511 uenoBek) u nonycTpyKTypUpOBaHHBIE HHTEPBBIO
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C IpernojaBareIsiMu By30B (27 4yenoBek). YYacTHUKaMH BBICTYIMIM MPEACTABUTENN TaKUX y4-
pexaennit, kak MITUMO, HUY BIID, MUPDA, bantuiickuii henepanbHblil yHUBEPCUTET UMEHH
Nmmanyuna Kanra, Poccuiickuii s3xonomuyecknit yausepeutet um. [.B. [Tnexanosa, PY/IH, Poc-
cuiickuit IIpaBocnasubiii Yausepcuret, Unimi (Milan University), CeueHOBCKUII YHHBEPCHTET,
PocToBckuil rocyjapcTBEHHBIN MEAMIMHCKUN yHUBEpCUTET. Cpeu 9TUX YHUBEPCUTETOB TOJIBKO
y 19% ne npemycmotpen rudpuanbiil hopmat nposeaeHus 3auatui (tad. 1). Cpean orpaHuyeHuin
UCCIIEZI0BaHNUs HA30BEM MAJyI0 IIPEJCTaBICHHOCTb 3apyO€KHBIX YHUBEPCHTETOB, a TaKkKe pas-
JMYHYIO TEXHUYECKYIO OCHAIIEHHOCTh M MaTepHajbHYI0 0a3y TaHHBIX YUPEKACHUIL.

Tabnuya 1. Hanmuue rubpuanoro ¢opmara o0ydeHus B By3ax.

19%

npejycmaTpHBatoT BO3MOKHOCTb
npoBeAeHus rM6pUAHBIX 3aHATHI

" He NMPeayCMaTpMBAKT FTMEPMAHLIM hopmar
npoBeAeH1s 3aHATHIA

81%

4. PE3YJIBTATBI U OBCYXXJIEHHUE

B ompoce cTyneHTOB ydacTBOBaJ M MOJIOABIE JIFOIH, KOTOphIe 00y4ainuch Ha O4HOW (hopme
o0ydeHus, B Bo3pacte ot 18 10 23 net. bonpmuncTBO pecnionnenToB (87%) ykazanu, 4To CTAIKH-
BAJIMCh ¢ TMOpUAHBIMU (hOPMaMK Ha HEMOCTOSIHHOM OCHOBE, OJIHaK0, 67% OT Bcell onpomeHHoM
ayIMTOPUH YKa3alli HA jKeJlaHWe TIePeHeCTH YacTh 3aHATHI B Takol ¢opmart, 18% BbIckazanuch
HeratuBHO, 15% - HelTpambHO (Tal. 2).

Tabnuya 2. KakoBo Ballie OTHOIIEHHE K THOPHIHOMY 0OyUEeHHIO (CTYAEHTHI)?

Kak Bbl oTHOCKTECH K TMOpHAHOMY dopmaTy oby4erua’?

400
350
300
250
200
150

0

HeitrpabHo OTpuuatencHo TMonoxuTeNbHO

CTpyKTypupoBaB yKa3aHHbIE B CBOOOJHON (popMe HEHOCTATKH U TUIFOCHI OpPraHU3aIMU TH-
OpuzHOro 00yuYeHUsl, ONUILEM ITIaBHbIE KATETOPUKM MHEHHH HAa KOHTPACTE BBICKA3aHHBIX CYXkKIIE-
HUIl. AOCOMIOTHOE OONBIIMHCTBO OMPOLIEHHBIX (86%) yKa3bIBaIOT HA THOKOCTb B OpraHU3ALNU
3aHATHN KaK Ha BOKHEHIINI apryMEHT B MONb3y rudpuaa (Tad. 3), mogdepkuBas BO3MOKHOCTD
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COBMEIIEHHS ¢ pabOTOM MO MPUYMHE COXPAHEHHUS BPEMEHH, BBIJISTICHHOTO Ha IOPOTY JI0 KaMITyca.
[IpotuBHuKYN THOpUAHOTO 00y4eHHs (76%) CUMTAIOT, YTO paccaabIeHHOCTh U OTCYTCTBHE KOH-
[EHTpaluK B 00pa30BaTeIbHOM IMPOIECCe, KOTOPhIE YacTO XapaKTepPHBI Ui 00ydeHHS OHIIAMH,
TIOAIPHIBAIOT YCTOU KAa4eCTBEHHOTo 00pa3oBaHusa. OKOJO TPETH OMPOIIEHHBIX CUUTAIOT, YTO CO-
BPEMEHHBIC TEXHOJIOTUH TTO3BOJIAT MOHATH KA4€CTBO OOYUCHHS, IPH 3TOM MPOTHBHUKH THOPHIA
CUMTAIOT, YTO Upe3MepHas HU(POBHU3AIMS U aKTyaTH3alusi Ha METOAaX MPEroJaBaHus, a He CO-
AepKaHUU 00pa30BaTENIHLHOIO Kypca MOTYT IPUYMHUTD BPEl OCBOCHHIO porpamMmbl (48%).

Tab6auya 3. TlpmarHBI CKIIOHHOCTH K UCTIONB30BAHHIO
rubpuHOTO popMara 00ydeHHs (CTYICHTHI).

Modemy Bol Bbl xoTenn oby4aTbca B rubpraHom dopmare celyac?

2L 0TBETORB

Ytobbl Nogkno8aTLCa oHNaliH, korga Gonewo 332 36.1%

Y106k NOAKMNKKYMATLCA OHNAMH, KOTO3 He XOYETCA BIXOAMTE Ha YKLy (Nnoroga, npobku uT.0.) 282 30.7%

Y106k NOAKMNKMETECA OHNANAH, KOTAA A B KOMaHOMPOBKE 184 20%

Y106kl B @YOMTODKK BLIN0 MEHbLLIE HADOOY 2 T7.8%
——

Opyroe 50 5.4%
—

Crout cyenarb akIEHT Ha TOM, 4TO OKOJO 54,5% ONpOIICHHBIX CTYJEHTOB MPENOWIn Obl
NPUCYTCTBOBATH HA 3aHATUAX OHNAiH. Takum 0Opazom, eciu BHEAPUTH CBOOOJHBIN THOPUIHbIN
(opmar 00yueHus, GOJIBIIMHCTBO CTYCHTOB MEpeiiieT Ha IUCTAHIIMOHHOE 00pa30BaHKe, YTO MO-
’KET HETaTHBHO OTPA3UThCs HA 00Pa30BaHUH IO MPUYMHE OTPOMHOTO KOJIIMYECTBA PUCKOB. B cBsi3n
C TUM CTOMT Y/ICJIUTh BHUMAaHUE COCTABICHUIO IPUYMH U MIPABIJI IIEpeXo/ia CTYCHTa Ha JIUCTaH-
[IUOHHOE 00y4eHHe Mpu padoTe B THOPUIHBIX ayAUTOPUSIX.

Tabnuya 4. MHenus CTYIEHTOB O MEPEX0/ie Ha TUCTaHIIMOHHBIN (hopmar.

Ecnu B Bawem By3ae Bbina Obl NpegycMaTpeHa BO3MOMHOCTE 0By YeHUA B rubpuaoHom dopmare, Bbl bl Npegnoyni
APWUCYTCTBOBATL Ha 3aHATMKW OYHO MNW AWUCTAHLUMOHHO?

OHnaiH 312 54.5%

OuHo 260 45.5%

B uenom, MHEHHUS CTYIEHTOB pa3/eHINCh, IPU 3TOM HUKTO M3 HUX HE YKa3aj Ha XKeJlaHue
TIOJHOCTBIO MepeiiTu B nudpoByto cpeny. Ha dhoHe pa3nmnyHbIX HHTEpHpETAIMil OMHUX U TEX Ke
(bakTopoB, Hamu ObLIA TPEATIPUHATA MOTBITKA HHTEPBLIOMPOBATH MPETO/IaBaTeNeH, KOTOPBIE Me-
JI1 TIPSIMOE OTHOIIEHUE K TPOBEICHUIO TAaHHBIX THOPUTHBIX 3aHATHUH, C IIENIBIO YCIIBIIIATh B CBO-
0O0ZHOM JIMajore BO3MOXKHBIE TIPUUMHBI IPUHATHS WIN OTTOPKEHUS TMOpUIaA, PaBHO KaK U OLle-
HUTH MOTEHIHAI MOJ0OHBIX TEXHOIOTHH [T MACCOBOTO 00pa30BaHMs.

Cpenu mpenonaBareneii 81% ONpOIIEHHBIX OTMETHIIN, YTO UMENHU OIMBIT PabOTHI B THOPH/I-
HOM popmare. OT™euas ItoChH 1 MEUHYCHI Takoro gopmara 13% ompomieHHbIX BhICKa3aIiCh “3a”
BBeJIeHHE TuOpuaHON GopMbl 00pa3oBaHMs B CBOEM By3€, U3 HHX IOJOBHHA HE MMEJa OIbITA

Professional Discourse & Communication Vol. 6 Issue 3,2024 85



A.M. Mup3oesa, E.P. Boctoranawswunu, A.A. Bapos, A.A. Bonkosa, A.M. lynos., H./. MnatoHoBa OpuvrmHanbHaa ctatbs

npenofaBanus B rudpue. 31% onpomeHHbIX BbICKA3adl HETaTUBHOE OTHOIIEHHE K BO3MOXKHO-
CTH TIpenofaBaHus B TubpuaHoM Gopmare. borbmmHCTBO %K€ - 56% oTHOCATCS K THOPUIHOM (op-
Me 00pa3oBaHus HEUTpaIbHO (Tal. 5).

Tabnuya 5. OTHOLIIEHNE HHTEPBBIOMPYEMBIX K THOPUIHOM Gopme o0yueHus (IpenogaBaTeu).

NONOXKMUTENbHOE
® oTpULaTeIbHoEe
HeMTpasibHoe

56% 31%

Cpenu MUHYCOB yalle BCErO yKa3bIBAJIKMCh: HU3Kas BOBJIECUEHHOCTH CTYAEHTOB, CHU)KEHUE
KauecTBa 00pa30BaHus, OTCYTCTBHE KOHTAKTa C MPENojaBaTeseM U MpenojaBaTens co BCel ay-
JAUTOpHEH, OTCYTCTBHE TPYNIIOBOW JUHAMUKH M BO3HHKHOBEHHUE “OIIYIIEHHUS HEOOsS3aTelbHO-
cTH mpeaMeTa”. 31ech CTOUT OTMETUTh 0COOCHHOCTH HAIPABICHHUH TIOATOTOBKU CTYACHTOB, TaK,
HampumMep, MpenojaBareay MeAuIuHCKUX BY30B oTMeuann HeBO3MOXXHOCTb B THOPUIHOM (op-
Mare nepeadyn YacTH NPAaKTUYE€CKUX HAaBBIKOB.

B kadecTBe m10coB BHEAPEHHS THOPUAHOTO (hopMaTa pecroHIEHTHI TPOSBIIIH OOJIBIIOE €U~
HOJYILIME, OTMETUB CIIEIYIOIINE: SKOHOMHS BPEMEHH U 3aTpar Ha J0pOTrY, HEMPEPhIBHOCTh 00Y-
4eHust (BOSMOXKHOCTh MPUCYTCTBOBATh HA 3aHATHAX B Clydasx 00Je3HH, KOMAHANPOBKU U T.1.)
¥ THOKOCTb pacicanusi 00y4eHusI.

[Ipu 3TOM HECKOJIBKO OIPOLIEHHBIX OTMETUIIO, YTO BOIPOC UCIOIb30BaHUS THOPHIHON (op-
MbI 00yueHHsl He SBISETCS HACyIIHOM mpoOiemoii oOpazoBanus. MHTepecHo, uto okomo 15%
PECIIOH/ICHTOB MOJYEPKUBAIOT, YTO THOpUAHAS (popMa 0OydeHHS TIOAXOAUT AJIs HPOBEACHUS J0-
MOJTHUTEIFHOTO MPO(hEeCCHOHANBFHOTO 00pa30BaHus, 3a04HON (OpMBI 00pa30BaHus, TIE€ YPOBEHb
OCO3HAHHOCTH ¥ BOBJICYEHHOCTH 00y4Jarouuxcs Bbilie. B MeHblel cTenexu Takas gopma moaxo-
auT s OakanaBpuaTa, Tak Kak He M03BOJET chOpMUPOBATH KOMMYHHKATHBHBIC HABBIKH 00y4a-
IOIIUXCS, KOTOPBIE B T'YMaHUTApPHBIX MPO(PEeCcCUsiX ABIAIOTCSA KpailHe BaXKHBIMH.

Bruin BeIIeIeHBI HECOMHEHHBIE TUTFOCHI THOPUTHOTO MOAX0/1, CPEAN KOTOPBIX:

1. Opranuzanus naHeNbHbIX TUCKYCCUH, MPUITIAIICHUE OHJIAH OOJIbIIEr0 KOJIHMYeCTBa HKC-
HIEpPTOB, KOTOPbIE MOT'YT CKa3aTh CBOE BECKOE CJIOBO B OOCYK/ICHUH Y3KOHUILEBOW MPOOIEMBI;

2. TlpuBnedeHue K mporpamMMaM CTyAEHTOB, KOTOpbIe (PU3MUECKU BPEMEHHO HE MOTYT TpHU-
CYTCTBOBATh B KaMITyce (IPOIyCKHU MO OOJIE3HH, JIONTOE TOMY4YEeHNE BU3bI HHOCTPAHHBIMH CTYACH-
TaM#, KOMaHJAUPOBKU PabOTAIOLINX CTYJCHTOB);

3. Bo3MoxHOCTH A1 MpeInpUHUMATENbCKOW aKTUBHOCTH YHHUBEPCUTETA MYTEM TPaHCIS-
UM COOCTBEHHBIX YHUKAIBHBIX HApaOOTOK, B3aMMOJCHCTBHUS B IPOrpaMMax JBOIHBIX AUIIOMOB,
CETEeBOTO COTPYAHMYECTBA, Opranu3aiyy koueperuuii, mporpamm IO u T.1.
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OtmeTHM, 4TO OONBITMHCTBO BBIIEICHHBIX MOJOKUTEIBHBIX ACTIEKTOB 00Jee 3HAYUMBI JIIs
YIPABIEHUYECKOTO CEKTOpa, HEXENH Ul MPO(eccOpCKO-NPEnoaBaTeIbCcKoro cocTaBa, Oonblias
4acTh KOTOPBIX BbIPa3uiia CBOM COMHEHHS B 3 (HEKTUBHOCTH BHEIPEHUS THOPUAHBIX TEXHOIOTHIA
Ha MMOCTOSIHHOW OCHOBE. EJIMHOIIACHO OIPOLIEHHBIE COMIACUINCH, YyTO 0Koso 20-30% BpemeHn
Ha TAKOM 3aHATHU YXOJAUT Ha KOHTPOJIb PabOTOCIIOCOOHOCTH 000PYIOBaHHUS, YTOUHEHUE MPOIIE-
JypHI BHIIOIHEHHS 3aJaHUsI IPH OOLIIEHUM CMEIIAHHBIX TPYII, PeIIeHHE TEXHUIECKUX MPoOieMm,
KOTOpBIE BO3HUKAIOT Ha CTOPOHE CTY/ICHTOB.

Tabnuya 6. BosamoxHble (POBbIE HHCTPYMEHTHI (aHAIN3 COBPEMEHHBIX MPUIIOKEHHHN )

[Tnardopmsr aust nposeaenus BKC MTC Link, Zoom, Teams,

B r'UOpH/IHON ayINTOpHH Supexc. Texemocr

TecTsl 1 OIIPOCH MyQuiz, Quizlet, Online Test Pad, Google Forms
CBsI3b CO CTyJICHTaAMH BK, Telegram

BupryansHbie ToCKH Miro, Ziteboard, Ocbopx

OO0s1a4HBIC CEPBUCHI Slunexc.auck, Google Drive

Cpenu BBISBIEHHBIX TIPOOIEMHBIX 30H BBIIEISIOTCS:

1. I'mobGanpHas mosblmeHHas comnporusiieMocts [IIIC BHenpeHHIO HOBBIX TEXHOJOTHM
¥ HEXEJIaHUE MEHATh CBOM LM(POBbIE NPUBBIYKM M YCTOSBLIMECS KOHTYPBI MEJaroruyeckoro
J3aiHa;

2. OrpaHu4eHHOE MPUCYTCTBUE HA MIMPOKOM PHIHKE WIH B CBOOOIHOM JOCTYIE HAy4HO-
METOIMYECKO JIUTepaTypsl, KOTOpasi MOMOKeT 3P(HEKTUBHO MPOEKTUPOBATH CLEHAPHU 3aHITHIA
C y4eTOM TMOpPHTHOTO MO/IX0/1a;

3. Heo0xoamMoCTh TIOCTOSSHHOTO B3aMMOJICHCTBHUS CO CITYKOOH TEXHUUECKOW TOIEPIKKH,
TaK Kak ceTeBoe 000py/lOBaHUE, PABHO KaK M HACTPOWKH, MOTYT COMBATHCS U TPEOOBATH BHIMA-
HYS CIIELUAJINCTOB;

4. Tlupokue BO3MOKHOCTH JUIsl HAPYILCHUS aKaIeMUIECKOH 3THKH;

5. BbICOKas CTOMMOCTb CO3[JaHMs KaUeCTBEHHOW THOPHUIHON ayIMTOPUH, KOTOpAs TIPEAToia-
raeT HaJIMYMe NHTEPAKTUBHOM JOCKH, KaMEpPbl, MUKPO(OHA, OTAENBHBIX TaKETOB /IS CTYAECHTOB
B KaMITyce IIpU OpraHu3aliy rPyNrnoBoi paboThl CO CTy/IEHTaMH;

6. TpyiHOCTM ©pW BHEAPEHUHM THOPUIHOTO MOAXOAAa /I OpraHM3aluM 3aHATHH MO
MHOCTPAHHBIM SI3bIKAM W JPYTMMH AMCIMIUIMHAM, TJ€ MPEAINONaraeTcs akTUBHOE B3aHMMOJECH-
CTBHE MAJIBIX TPYIIT (KOMMYHHKAaTHBHAS METOIMKA);

7. HenaBHO BO3HUKILIME CAHKIMOHHBIE OIPAHUYEHHUS, MPEMATCTBYIOIIUE HCIOJIB30BAHUIO
MHOCTPaHHBIX HU(POBBIX TIaTHOPM, paBHO KaK M MPUOOPETEHHUIO JUICH3UH Ha TOTOBBIC JAEH-
CTBYIOIIIME MPOAYKTHL;

8. HeBO3MOXKHOCTH MCIOJNB30BAHUS THOPUIHOTO OOYy4YEHHS Uil BCETO YHHBEPCHTETA, TaK
KaK KOJIMYECTBO MOJHOLEHHBIX ayTUTOPHUi, KaK MPaBHI0, HEOOJbIIOE.

Taxum 00pa3oM, BbllIeyKa3aHHbIE IPOOIEMHBIE 30HBI CEPKUBAIOT AKTUBHOE PACcIIpOCTpaHe-
HHEe THOPHIHBIX TexHomoruil. Kpymusie dhenepanbHble YHUBEPCUTETH MOTYT CBOUM BOJIEBBIM pe-
IIEHUEM TPOJIBUTaTh JJAHHBIN TIOJX0]], ”HBECTUPYS B MaTepHabHYyI0 0a3y u 00ydeHHe mpenoa-
BaTelIei, OJIHAKO, MEHEE 3HAYMMBbIE aKTOPbl HE UMEIOT YCIOBUH /IS IPEOLOJIEHUS PE3UCTEHTHOM
cpenbl 0e3 MOAJEPKKH aKaJeMUUECKOro COO0IIECTBa.
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5. 3AHATHUA 110 THOCTPAHHBIM A3BIKAM

Ot™eTuM, YTO OHOW M3 caMbIX MPOOIEMHBIX 30H MPH OPTaHU3AlUH THOPUIHBIX 3aHATHIH
SABJISICTCS T10J1€ MHOSI3BIYHOTO 00pa30BaHMs, HECMOTPS Ha OOLIYIO IIHMPOKYI0 pa3pabOTaHHOCTh
TeMbl. Bo Bpemsi maneMun penoiaBaHre S36IK0B OHJIAMH MOKA3aJI0 P MPEUMYIIECTB MO CpaB-
HEHHIO C TPAAUIMOHHBIMU METOJUKAMHU, TaK KaK JUHAMUYHO OCBAHBAJIMCh HOBBIE TEXHOJIOTHH.
B nmocnennue rogpl focTrkeHus EMPOBOI AUTAKTUKY ObLIN aKTHBHO MEPEHECEHBI B By30BCKYIO
ayTUTOPHUIO, TAK KaK B OOJIBITMHCTBE YHUBEPCUTETOB €CTh KOMITBIOTEPHI, MPOEKTOP, CTAOMIBLHBIN
Hurepner. [Ipu opranusaiiy ruOpHIHOTO 3aHATHS BCE MPEUMYILECTBA KOMMYHUKATUBHOM METO-
JMKA MOTYT HUBEJIMPOBATHCS 3a CUET TEXHUYECKUX MPOOIeM, KOTOpbe 0COOCHHO SIPKO MPOSIBIIS-
I0TCS [P KOMaHIHO# padote. [Ipexae Bcero, BceM y4acTHHKAM JHAora B ayTUTOPHU HYKHBI OT-
JeNbHbIE TAJUKETHI TS CBA3M CO CTYIEHTaMH OHJIAMH, TaK KaK MPU Pa3roBOpe HECKOIBKUX TPYIII
OTHOBPEMEHHO CTAHOBUTCS HEKOM(OPTHO IMIYyMHO, W TEPSAETCS MPOMYKTHBHOCTH HCKYCCHH.
CoOTBETCTBEHHO, JUIsl OpraHu3aluy MoJ00HOTo opmara paboThl HEOOXOUMBI JOTIOTHUTEIBHBIE
MHBECTUIIUH B IPOCTOPHbIE ayAUTOPUU U YCTPOICTBA AJIs CBS3H.

Tabnuya 7. MueHns MHOPMAHTOB O TUOPHIHBIX 3aHATUSAX MO A3BIKAM

Wndopmant 7 V Hac He nonuto. Bo3aMoxkHO, BCe J1E0 B OTCYTCTBHH NPO(ECCHOHANBHOTO 000pyI0BaHHS,

HO s yBEpEHa, UTO 1 ¢ HUM Ob110 Obl HeynadHo. [Ipexie Bcero, caMu CTy/IEHTBI HE XOTENH
aKTHBHO BOBJICKAThCs, HAXOAMIN OTTOBOPKH. B aymuTopuy st Bceraa Mory KOHTPOIMPOBATh
TPOLIECC U YIPABIATH XOIOM 3aHATHS, @ B THOPHIE MOBBIIICHHAS 3aBUCHMOCTh OT TEXHUUECKHUX
MOMEHTOB.

Wudopmant 11 BB110 09eHB CIIOKHO OpTraHU30BaTh JUCKyccuto. PedsTa n3 oHNaliHa yBEPEHHO BBICTYTIANH, MO-
JOAIIBI, KaMePa BBIXBAThIBAJIA UX JIMIA, M MBI 1aXe TIOHNMAIHN UX apTukysiuio. Ho B oOpaTtHoM
HaTpaBICHUH TIPOLECC HE IIeT — KaUueCTBO CBS3M HE TI03BOJISIIO MepeIaTh peub CTYACHTOB B ay-
JIMTOPHH, 0COOEHHO TeX, KTO CTECHSJICS TOBOPUTH TPOMKO. B Hrore kiacc npocto pasousaics Ha
2 yacTH, ¥ s Kak Oy/To Bex 2 3aHATHS 0fHOBpeMeHHO. CloxkHO. K 9TOMy MOYKHO IPUBBIKHYTS,
KOHEYHO, HO 5l BOT CMOTPIO Ha CBOIO Kapeapy M IyMalo — a 3aXOTSAT JIU aOCOMIOTHO BCE KOJIETH
BOMTH B 3TOT 3KcriepuMeHT? MHe Kakercs, HeT. ECTh pHCK yXy/lIIeHus KauecTBa 3aHATHH.
Wudopmanr 15 V Hac ecTb HECKOJIBKO IIMKAPHBIX ayIUTOPHIA, TJIe OHO YIOBOJILCTBHE paboTaTh. Heckombko
Kamep, 2 MHTePaKTHBHBIX JTOCKH, TIO/IBENIEHHbIE MUKpO(hOHBL. Ho TakuX ayquTOpHii Malo, H pu
BCEM JKEJIaHNN PYKOBOJICTBO By3a HE CMOMKET OPraHM30BaTh 3aHATHS [isl Beel kadenpsl. 1 Torna
HOJTy4HUTCS], YTO KTO-TO 3aHUMAETCsI B THOPHUIIE «Ha KOJIEHKaxX» — ClIa0ble KOJIOHKH, OOBIYHBIN
Zoom Ha TIepCOHATLHOM KOMIIBIOTEpE, BEO-KaMepa, KOTopast 3aKpeTlieHa B OAHOM IIOJIOKEHHUN.
ITo mue, Tak sydme Boobmie 6e3 rudpua, 4eM BOT ¢ TAKMM KOMITPOMHUCCOM.

Wndopmanr 21 Sl mpoBena BCEro OHO 3aHATHE JIMYHO, XOTSI MHOTO CIIBIIIANA XOPOIIHX OT3bIBOB OT KOJJIET,

U IaXke TI0CETIIIa HECKOMIBKO JIeKIHif. Tak BOT, s coOpaia B 3TOT JIEHb BCE BO3MOXKHbIC TPOBAJIBI —
Y MEHSI 3aBHC KOMIIBIOTED, TI0TOM MHTEPaKTHBHAS A0CKa MEpecTaia pearnpoBarh, B CAMOM KOHIIE
Moei mapsl B HAIIIEM KOPITyCe OTKIIIOUHIICS HHTEPHET nonHocThio! B obmewm, 3 90 MuHyT He
MEHBIIIE TPETH YIIUIO HA PEIICHHE TEXHUYECKHX MPOOIIeM, IUTIOC s Hayala Y)KacHO BOJIHOBAThCS.
TexHUKH yBepsy, UTO BIEPBBIE TAKOE BUJIT, HO MHE KaXKETCs, OHU BCera Tak ropopat. Kaxk pa-
00TaTh B TAKHMX yCIOBUIX — MHE TPYAHO TOHATH. Sl TOTOBA, B PHHIIMIIE, TONPOOOBATH U JIAJIBIIIE,
HO TOJIBKO IIPU TIOCTOSIHHOM TPHCYTCTBHU TEXHHYECKOTO CIENHAINCTA PSIIOM.

Wudopmant 25 51 Ob1 ocTascs B ruOpHIe, HO Ha MOCTOSTHHOW ocHOBe. Kora nepBas napa ¢ MejioM M TPSIIKOi,

a BTopast — ¢ OyKeTOM W3 CaMbIX MOCJIEHUX TEXHOJIOTHH, s HE TIOHUMAl0, KaK MHE TOTOBHTBCS

K 3aHATHIO, TPOCTO MO3T KMNUT. OZIMH U TOT e MaTepHall s e4aTai0 Ha IPUHTEPE 171 OJHOM
TPYIIIBL, & JUTS APYTOH — CO3/1al0 HHTEPAKTUBHBIE TECThI, IPUKPETIISIO KAPTHHKH, BCTABIISIO
BHJIEO0. A CTYAEHTHI 00IIAIOTCS MEXIy COOOH, M X HEJOBOIBCTBO TOXE pacTeT. S i cam He pajx —
9TO aOCOJIOTHO Pa3HbIC 3aHATHSA, XOTS yIeOHNUK OAMH M TOT XK.

88 [nckypc npodeccnoHanbHOW KoMMyHMKaLmm N°6-3, 2024
ypc np !



Original article Angelika M. Mirzoeva, Ekaterina R. Bostoganashvili, Andrey A.Vado, Anna A. Volkova, Artem P. Gulov, Natalya I. Platonova,

6. SAKUIIOYEHUE

OteuecTBeHHOE 00pa30BaHKE HE MOXKET HAXOAUTHCSA B CTOPOHE OT MUPOBBIX I1€JarOTMYECKUX
TPEH/IOB, COOTBETCTBEHHO, rMOpuHOEe 00ydyeHne Kak (eHOMEH He JOKHO MIHOPUPOBATHCS B
poccuiickoii Beicmiei mmkone. CTaHOBIECHWE HE3aBUCHMON 00pa3oBaTenbHON MHPPACTPYKTYPHI,
BbI/IBIKEHUE Poccun kKak MUpPOBOIO IEHTpa NMPUTSKEHUS HAYyUYHBIX KaapoB MPEIINONArarT aK-
TUBHOE HCIIOJIb30BaHUE LU(PPOBLIX TEXHOIOTHH, B TOM YHCIIE COEIMHEHNE B OFHON ayTUTOPUH
CTYAEHTOB U JIEKTOPOB, KOTOPbIE MPUCYTCTBYIOT (PU3UUECKH BMECTE C MOAKIIOYAIONINMUCS OH-
naiiH. OJjHaKo, BO3BPAILAsACh K N3HAYAJIbHOMN 1IEJIM HAIETO UCCIIEJOBAHMUS, Mbl BBIHYK/ICHBI KOH-
CTaTUpOBaTh — TMOPH] KaK EPMAHEHTHOE U €AMHCTBEHHOE JUAAKTUYECKOE U TEXHOJIOTMYECKOe
peleHne He MOXKET 3aMEHUTh co00H Bce ycTosBIIMEeCs (opMbl 00yueHus B Byze. OTMETHM, 4TO
ONpPOLIEHHBIE HAMHU PECTIOH/ICHTHI 3apy0eKHOTO YHUBEPCUTETA YKA3aJIn Ha T e 00eBbIe TOUKU
U PO0JIEMHBIE 30HBI, YTO U POCCUICKHE MPEIOIaBaTeNH, YTO MOATBEPIKIAET LETOCTHOCTh 00pa-
30BaTENbHOI0 MH(POPMALMOHHOTO MOJIS U €AUHCTBO BEKTOPOB INIOOAIBHOIO Pa3BUTHUS CUCTEMBI
BBICIIIEr0 00pa30BaHus.

Taxum oGpa3om, rubpugHOe 00yueHHE BBICTYIAET KaK TOYEUHbI MHCTPYMEHT, KakK JpaiiBep
THOBBILICHHUS] KaueCTBa MPerofaBaHusl U JOCTYIIHOCTH YHUKAIbHBIX 00pa30BaTeIbHbIX IPOrpaMMm,
TEM He MEHee, CYLECTBYIOT OTPaHMYEHUSI — MOTUBUPOBAHHOCTb CTY/IIEHTOB M TOTOBHOCTb IPEMO-
JaBaresei B3auMo/eicTBOBaTh B 1iuppoBoM opmare. s npenogaBateneil HHOCTPAHHbIX A3bI-
KOB TUOpHIHBIN (opMar SBISETCS 0COOEHHO CIOXKHBIM C TEXHOJIOTMYECKOM TOUYKU 3pEHHUS, TaK
KaK KOMMYHHUKaTHBHAasi METOAMKA aKTHBHO BOBJICKAET YYaCTBYIOLIUX B 3aHATHHU B AUAJIOT 110 00€
CTOpPOHBI 9KpaHa — JaHHBIN (PAKTOP HE TOJIBKO paCIIMpPSAET NOTEHIINA TBOPUECKOM aKTUBHOCTH, HO
¥ CTaBUT BBI30BBI IIEpe]] BCEil KOMaHI0M OpraHM3aTopoB TAKOIO Kypca.

Hngpopmayus o zpanme
HccnenoBanre mpoBOUIOCh B paMKax MPOrpaMMbl CTPATErHUECKOTO aKaJeMHUUECKOTO JIU-
nepctBa «IIpuoputer 2030» IIpaButensctea PO.

Kongpnuxkm unmepecos
ABTOpBI 3a4BIISIOT 00 OTCYTCTBUM KOH(IUKTA HHTEPECOB.
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Abstract: Hybrid learning technologies are increasingly being integrated into modern
educational practices, eliciting both public concerns about the quality of education and
positive feedback regarding the potential of digital learning environments in hybrid
classrooms. This learning format acts as a catalyst for enhancing the quality of education
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and broadening access to educational programs. However, challenges such as student
motivation in online settings and teachers’ readiness to use modern learning technologies
persist. This research aims to analyze the advantages and disadvantages of hybrid learning.
The study employs both theoretical and empirical methods. The theoretical component
includes a comprehensive literature review on the topic. The empirical component
involves (1) surveying higher education teachers and students about their perceptions of
hybrid learning, (2) conducting classes in a hybrid format, and (3) comparing this format
with traditional in-person and fully remote learning. The findings reveal that hybrid
learning offers distinct advantages, particularly in organizing panel discussions, engaging
students who cannot attend in person, and facilitating online programs, minor programs,
and employee training. However, these benefits are more pronounced for administrative
purposes than for teaching staff, many of whom express skepticism about the long-term
effectiveness of hybrid technologies. Identified drawbacks include increased resistance
from faculty during the adoption of new technologies, limited access to hybrid learning
methodologies and resources, and the need for continuous technical support. Additionally,
the study highlights specific challenges in using hybrid classrooms for foreign language
instruction, which could be mitigated by increased investment in resolving technical
issues.
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foreign language learning, digitalization of education.

How to cite this article: Mirzoeva, A.M., Bostoganashvili, E.R., Vadov, A.A.,
Volkova, A.A., Gulov, A.P., Platonova, N.I. (2024). Integrating Hybrid Learning into
the Higher Education System: Challenges and Opportunities. Professional Discourse &
Communication, 6(3), 80-96 (in Russian). https://doi.org/10.24833/2687-0126-2024-6-3-
80-96

About the Authors

Angelika M. Mirzoeva, Cand. Sci. (Pedagogy), is the Director of the School of
Business and International Competencies at MGIMO University (Moscow, Russia). Her

research interests include management in educational activities and the digitalization of
education. ORCID: 0000-0001-7106-4974

Ekaterina R. Bostoganashvili, Cand. Sci. (Economics), is a Senior Lecturer in the
Department of Management, Marketing, and Foreign Economic Activity named after
L.N. Gerchikova at MGIMO University (Moscow, Russia). Her research interests focus on
the digital economy, digital technologies, artificial intelligence, and the digitalization of
education. ORCID: 0009-0006-1538-5013

Andrey A. Vadov is a Lecturer in the Department of Management at the Odintsovo
Branch of MGIMO University (Odintsovo, Russia) and a postgraduate student in the
Department of Integration Law and Human Rights at MGIMO University (Moscow,
Russia). His research interests include integration law, legal methods of ensuring
technological sovereignty, scientific and technical cooperation, the digitalization of the
economy, and the digitalization of education. ORCID: 0000-0002-0448-1572

Professional Discourse & Communication Vol. 6 Issue 3,2024 95



A.M. Mup3oesa, E.P. boctoranawsunu, A.A. Bagos, A.A. Bonkosa, A.M. Tynos, H.W. MnatoHoBa OpurnHanbHaa ctaTba

Anna A. Volkova, Cand. Sci. (Law), is an Associate Professor in the Department
of International Private and Civil Law named after S.N. Lebedev at MGIMO University
(Moscow, Russia). Her research interests include civil law, intellectual property law,
inheritance law, private international law, and the digitalization of education.

ORCID: 0000-0002-8157-2822

Artem P. Gulov, Dr. Sci. (Pedagogy), is an Associate Professor in the Department
of English No. 6 at MGIMO University (Moscow, Russia). His research interests include
education in the USA, conceptual features of preparation for the Higher School of
Economics, foreign language teaching, and the digitalization of education.

ORCID: 0000-0001-7192-5316

Natalya I. Platonova, Cand. Sci. (Law), is an Associate Professor and Deputy Head
of the Department of Constitutional Law at MGIMO University (Moscow, Russia). Her
research interests include the constitutional law of Russia, the constitutional law of foreign

countries, the law of Spanish-speaking countries, and the digitalization of education.
ORCID: 0000-0002-2603-3025

Received: May 30, 2024.
Accepted: August 5, 2024.

96 [nckypc npodeccnoHanbHOW KoMMyHMKaLmm N°6-3, 2024
ypc np !



© 0

This work is licensed under a Creative Commons Attribution 4.0 International License
https://creativecommons.org/licenses/by/4.0/

https://doi.org/10.24833/2687-0126-2024-6-3-97-115

A ROAD TO SUCCESS IN LANGUAGE OLYMPIADS:
A COMPREHENSIVE ANALYSIS OF EFL OLYMPIAD TASKS
IN RUSSIA FROM INCEPTION TO 2023

Aida Rodomanchenko
Higher School of Economics (Moscow, Russia)
University of Science and Technology MISIS (Moscow, Russia)
a.rodomanchenko@gmail.com

Elena Sorokina
Higher School of Economics (Moscow, Russia)
sorokina.english@gmail.com

Abstract: Language Olympiads have been effectively used by Russian universities for enroll-
ment purposes for years. Consequently, secondary and high school students are often coached to
participate in these Olympiads to improve their chances of university admission. This research aims
to trace the development and transformation of tasks used in EFL Olympiads over the past decade
to identify the most common types, thereby providing school English language teachers with a clear
framework to better prepare students for these competitions. Both quantitative and qualitative meth-
ods were used to analyze past Olympiad papers from 2015 to 2023. An in-depth analysis of the
tasks in top language Olympiads revealed the predominance of tasks focusing on receptive skills,
integrated skills, and cultural knowledge, in contrast to those assessing productive and creative skills.
While tasks aimed at evaluating productive skills are largely absent in the elimination rounds, they
account for more than 50% of the total score in the final rounds. Speaking tasks for secondary and
high school students are minimally represented among the Olympiad tasks. Additionally, there is a
noticeable trend toward assessing participants’ knowledge of the history, literature, and culture of
English-speaking countries, both directly and indirectly, while testing both receptive and productive
skills. Moreover, tasks assessing integrated skills, which were previously the least common, are now
gaining prominence. The findings suggest that preparation should focus more on skill development
rather than on individual tasks. This shift would facilitate simultaneous preparation for multiple EFL
Olympiads and improve students’ performance in the short term. This study also contributes to the
field of professional discourse and the teaching of English for Specific Purposes (ESP) by highlight-
ing how the evolving nature of EFL Olympiad tasks can inform the development of targeted ESP
curricula that better align with the communicative and cultural competencies required in academic
and professional spheres.

Keywords: Language Olympiads, EFL teaching, task formats, exam preparation, skill acquisi-
tion, Bloom’s taxonomy, alternative assessment.
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1. INTRODUCTION

Russian education boasts its school Olympiads in a variety of subjects. There is no denying
that those are excellent springboards for both secondary and high school students on their way
to success. Not only do they prepare students for future challenges of University life, but they
also guarantee the enrollees a place at the University of their choice in case of their exceptional
performance in a specialised Olympiad (Federal’nyi zakon ot 29 dekabrya 2012 g. N 273-FZ “Ob
obrazovanii v Rossiiskoi Federatsii”, 2012).

Language Olympiads have always had a special place in the system of alternative non-tradi-
tional forms of assessment in Russia. They have been used as a method to recognise talent and
outstanding abilities in young children for many decades (Kurasovskaya & Makhmuryan, 2018;
Bolshakova, 2015). Now, more than ever before, due to the development of technology (and the
impact of COVID-19 on the educational processes) and boost of distance and blended learning,
participation in the language Olympiads has become accessible to children virtually in all regions,
which allows the major universities in Russia to gain an insight into a broad cross-section of the
young talents. As a result, universities can secure a diversity of applicants who show consistently
high proficiency levels and engagement in educational programmes — a win-win situation for both
sides.

The history of language Olympiads in Russia spans several decades, over which this alterna-
tive assessment of language proficiency has undergone significant transformation. Traditionally,
initiated by language departments of established and well-esteemed universities, they served as a
feat aimed at challenging potential enrollees in their programmes. Thus, the universities undertook
the responsibilities of test development as they saw fit to meet the requirements of the curriculum.
According to Gulov (2023, p.122), language Olympiads have turned into an alternative system of
assessing the knowledge and abilities of schoolchildren which exists in parallel with the system of
unified state exams.

Most language Olympiads vary in the task types, level of creativity, number of preliminary
stages, and age groups of the test takers. This wide disparity might make the test challenging in
terms of preparation and, thus, might deter both teachers and their students from embarking on
the way to taking part in any Olympiad. One of the approaches to promote the accessibility of lan-
guage contests might be to analyse the questions in past papers and demo versions of Olympiads
available online. However, identifying a common denominator of those task types is an absolute
imperative in developing a solid preparatory system for the potential Olympiad participants. This
background work ensures that test takers can measure the amount of effort required to surmount
each test type and thus alleviate the concerns of the parties involved.

Thus, the aim of this article is to shed light on the evolution of the task types used in EFL
Olympiads, to explain the possible rationale behind the changes, and to highlight the most com-
mon tasks used to facilitate the work of a teacher.
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Although students have ample information and access to resources to prepare for the com-
petitions autonomously, they might lack external support and guidance through the abundance of
information on offer.

One of the principles of exam preparation is the use of past papers and practice tests that might
take up a significant proportion of the course time. When teachers aspire to prepare their students
for a language Olympiad, they might review past papers and specific task types. However, it is
not always possible to dwell on this for long due to the time constraints of the course. This idea
generally concurs with other researchers’ views (May, 1996; Umuerhi & Urheiwhu, 2023) that the
overuse of practice tests contributes little to language development.

Another shortcoming of these papers as a primary ground for preparation is that they limit
students’ knowledge and language skills to a zone of proximal development (Vygotsky, 1978).
That is, the context of a language contest might require them to tackle problems beyond the scope
they handled in a preparation class (May, 1996; Kurasovskaya, 2013; Agakhanov & Marchukova,
2022), which means that it is not always possible to expand vocabulary resources through intensive
exam practice alone or expose students to a vast variety of cultural aspects of the English-speaking
countries. Bolshakova (2015) also maintains that Olympiads as an alternative type of language
assessment require a significantly higher level of cognition and creativity than more traditional
types of testing or examination.

On the other hand, students might expect to work on tasks that are similar to those covered in
an Olympiad; otherwise, it might have low face validity if students do not think they will meet the
same kind of tasks in the exam or in their academic studies (Harmer, 2007). Thus, it is suggested
that students might need to obtain insights into the idiosyncratic nature of the language with its
culturally conditioned constraints (Brown & Abeywickrama, 2010; Coombe & Hubley, 2009).

Therefore, the course aimed at preparing school students for the language Olympiad should
consider the balanced development of skills as well as work on grammar and lexis rather than ex-
pect improvement from copious mock tests and past papers. Moreover, impossible as it may seem
at first glance, it is feasible to use the same content to get ready for several language Olympiads
simultaneously, as they use a very similar array of activities and tend to check a comparable set of
skills and grammatical and lexical structures through homogeneous topics.

2. MATERIAL AND METHODS

To prove the point mentioned in the previous section, the authors have analysed the past
papers of the top English language Olympiads from 2015 to 2023. The study used theoretical
methods such as analysis of scientific and methodological literature on the topic including but not
limited to documents on education and normative materials on education. Empirical methods in-
clude qualitative and quantitative methods. The former were used to analyse the topics of the tasks,
lexical and grammatical structures tested, and the format of the tasks; the latter were employed to
compare and contrast the number of specific tasks used in Olympiads as well as to pinpoint the
most frequently used ones. The in-depth analysis of the types of tasks allowed us to identify the
most common features the tasks display and to highlight the current precedence of receptive skills,
integrated skills, and cultural knowledge checking questions over productive and creative skills.
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2.1. Research Background

It is undeniable that Olympiads, as a type of competition, lay the groundwork for future suc-
cess. The ability of adolescents to generate ingenious decisions and think outside the box might
help them in the future to manage the unknown — the skill that is acquired over a span of time and
with sufficient effort on their side. Being perhaps the first competition in their lives, it is hardly the
last one.

Thus, it is the work of a teacher to help their students overcome the difficulties with the least
effort applied, especially for high school students who feel pressure mounting in their last three
school years (Smagulov & Smagulov, 2018) when they are supposed to prepare for their final ex-
amination. This challenge should encourage teachers to generate an ultimate solution that would
develop fundamental skills rather than tackle a specific task type. Having developed the skills
necessary to deal with a variety of tasks that fall into a particular category, students will be able to
handle the types of tasks that they did not consider during the preparation stage.

We suggest that teachers should teach their students skills within the following categories:
Reading: macro and micro reading skills;

Listening skills;

UoE (Use of English): grammar and vocabulary;
Writing: process and product writing;

Speaking: discourse management and language.

Moreover, teachers are also accountable for the cultural proficiency of their students and
should highlight the importance of being well-versed in the past and present socio-cultural milieu
of the country/countries where the language is official and widely spread. The initial introduction
to the culture could be implemented through the exposure of the students to audio or written texts
on a variety of topics that might constitute the scope of areas presented in a language Olympiad.
Such texts could lay an excellent foundation for the language study where students could notice
grammatical structures or the range of vocabulary which could be later deployed in either speaking
or writing tasks on similar topics.

2.2. Top Language Olympiads

This section will discuss the major EFL Olympiads for Russian secondary and high school
students. Over the last decade, more than a dozen universities around Russia have created and
conducted Olympiads in the English language for secondary and high school students. They also
applied to the Russian Council on Olympiads (RCO) at the Ministry of Science and Higher Edu-
cation of the Russian Federation to get credited with one level. The higher the level of the Olym-
piad, the higher the number of universities throughout the country that will enrol those showing
exceptional performance. The first statement issued by the RCO in 2013 (Prikaz Ministerstva
obrazovaniya i nauki Rossiiskoi Federatsii (Minobrnauki Rossii) ot 30 dekabrya 2013 g. Ne 1421
Ob utverzhdenii Perechnya olimpiad shkol’nikov na 2013/14 uchebnyi god, 2013) had only 10
EFL Olympiads with no levels assigned. The last one, issued in August 2022 (Prikaz Ministerstva
obrazovaniya 1 nauki Rossiiskoi Federatsii (Minobrnauki Rossii) ot 30 avgusta 2022 g. Ne 828
Ob utverzhdenii perechnya olimpiad shkol’nikov i ikh urovnei na 2022/23 uchebnyi god, 2022),
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contains a list of 13 Olympiads, ranging from level 1, which allows its winners to matriculate with-
out exams, to level 3, which might give some extra points to the winners’ portfolios while entering
Russian universities. All in all, there are 16 EFL Olympiads in the English Language registered

from 2013 to 2023:

1. The Olympiad of the Lomonosov Moscow State University and Moscow Komsomolets
Publishing House, hereinafter referred to as the Sparrow Hills Olympiad or MSU;

2. The Olympiad of Saint Petersburg University, hereinafter referred to as the SPBU Olympi-
ad or SPBU;

3. The Olympiad of the Lomonosov Moscow State University, hereinafter referred to as the
Lomonosov Olympiad or Lomonosov;

4. The Olympiad of the Higher School of Economics, hereinafter referred to as the HSE
Olympiad or HSE;

5. The Olympiad of the Russian Presidential Academy of National Economy and Public Ad-
ministration, hereinafter referred to as the RANEPA Olympiad or RANEPA;

6. The Olympiad of Moscow State Linguistic University, hereinafter referred to as the Eur-
asian Linguistic Olympiad or ELO;

7. The Olympiad of the Academy of Federal Security Service of RF and the Academy of Fed-
eral Protective Service, hereinafter referred to as FSS;

8. The Olympiad of Herzen State Pedagogical University of Russia, hereinafter referred to as
HSPU;

9. The Olympiad of the Plekhanov Russian University of Economics, hereinafter referred to

as REA Olympiad or REA;

10. The Olympiad of Chelyabinsk State University, hereinafter referred to as CSU;

11.The Olympiad of Moscow City University, hereinafter referred to as MCU,

12. The Olympiad of Kazan University, hereinafter referred to as KU;

13. The Olympiad of Peter the Great St.Petersburg Polytechnic University, the Northern Arc-

tic Federal University and Russian Technological University, hereinafter referred to as
POLYTECH;

14. The Olympiad of Russian State University for the Humanities, hereinafter referred to as

RSUH;

15. The Olympiad of Moscow State Pedagogical University, hereinafter referred to as MSPU;
16. The Olympiad of North Caucasian Federal District, hereinafter referred to as NCFD.

Table 1. EFL Olympiads in Russia

Year / Olympiad

SPBU | Lomonosov | HSE | ELO | RANEPA | HSPU | MCU | RSUH | REA

2022/23 1 1 2 2

2021/22

w|w( oA
S

2020/21

2019/20

2018/19

2017/18

2016/17

W[N] W D |Ww

2015/16

=== ===

2014/15

-<>—t»—~>—t>—a>—t>—a>—t>—a>—t§)
(an)
-<NNwMNNwww§

S [NSI SN I SR R IOR | S § SR | S | (S} | \S]

2
2
1
3
2
2
3
3
Y

EA LIS [ SN SR IO} I OF | O] (38}

1
1
1
1
1
1
1
2
Y

,_<N,_.._.._.._._‘._._,_
<o w oo

<

2013/14

Professional Discourse & Communication Vol.6 Issue 3, 2024 101



A.C. PogomaHyeHKo, E.B. CopokuHa OpuvrmHanbHaa ctatbs

Numbers 1, 2, and 3 stand for the level of the Olympiad and correspond to the first (the high-
est), the second and the third (the lowest) ones; whereas “-” means that that year an Olympiad was
not given any level; Y stands for the first time Olympiads were introduced.

There are four Olympiads (see Table 1) that have been holding the highest, first, level for more
than eight years (MSU, SPBU, Lomonosov, and HSE). This study focuses on these four Olym-
piads in the English language together with the All-Russian Olympiad for High School students,
hereinafter referred to as the All-Russian Olympiad or ARO, as the one beyond RCO levels whose
winners and laureates are granted places at all Russian universities without exams.

3. STUDY AND RESULTS

The Olympiads included in the ranking and the All-Russian Olympiad were considered in
terms of the seven categories of skills and knowledge attested, namely: Use of English, Reading,
Listening, Writing, Speaking, Phonetics and Socio-Cultural Section. Although most Olympiads do
not seem to place particular importance on the order of the tasks in which they are provided to the
candidates, in the study conducted, the task types were considered and ranged in the order typical
of the international language exams. Thus, it is clear which aspects were played down and which
gained greater status through the years 2015/2016-2022/2023 (see Table 2).

Table 2. Skills tested in EFL Olympiads

Skills tested / Olympiad ARO MSU SPBU Lo monosov HSE

E F E F E F E F E F
UoE + + + + + + + + + ¢
Reading + + + + + + + + ¢
Listening + + ¢ + + ¢ +
Writing + + + + + + +
Speaking + +
Phonetics ¢ ¢ +
Culture Studies + + ¢ + ¢ + ¢ + + +
Integrated skills tasks + + + + + +
E Elimination round
F Final round
+ Explicitly present
¢ Are either implicitly given or were taken out in recent years

3.1. Receptive skills

What stands out from the data (Table 2) is that receptive skills come into play as a principal
focus. The “Use of English” (hereinafter referred to as UoE) type of task is given particular promi-
nence. The Use of English section of all the competitions was of major importance in both rounds.
This section primarily focuses on the knowledge of lexis, idiomatic language (formulaic), word
formation, and grammatical structures in the English language. The Olympiads of all ranks em-
ployed these task types in their tests for secondary and high school students of every age category.
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3.1.1. Use of English and Phonetics

The analysis of the Use of English section of the Olympiads in question has shown that there
are some areas that tend to receive more attention than others. So to speak, knowledge of verbs,
syntactic constructions, and an array of assorted constructions, including emphatic ones, is part
and parcel of every single year. Whereas, understanding the difference in meaning and general use
of nouns, pronouns, adverbs, a variety of clauses, and cross-language interference is checked from
time to time. The least assessed category is adjectives, probably due to the fact that it is difficult
to come up with a row of four similar yet different adjectives to create a multiple-choice item with
only one correct answer. To get a better understanding of what is tested in each subsection of the
Use of English section, see Table 3.

Table 3. Use of English

Grammar / Olympiad ARO | MSU [SPBU | Lomonosov | HSE
Verb tenses and verb forms + + + + +
Passive voice| + + + + +
Narrative tenses (including Pr.P and Pt.P)| + + + + +
Indicative and subjunctive mood | + + + +
Present Continuous (including for expressing n N N
annoyance)
Future in the Past| + + +
Reported speech| + + +
Conditionals (mostly unreal and mixed)| + + +
Imperative +
VERB Verb form coordination| +
used to, would to express habits | +
Modal verbs (mostly in past tenses and with
different registers) i i i "
Finite or non-finite forms (infinitive, perfect in- + + +
finitive, infinitive of purpose, gerund, participle)
Infinitives (Perfect infinitive, infinitive of pur- . . .
pose so as to, in order to)
Finite or non-finite forms + +
Participle clauses | +
Verb patterns (Phrasal verbs) + + + +
Nouns + + + + +
countable/mass nouns| + +
Articles + + +
NOUNS plural forms of nouns + +
& compound nouns | +
PRONOUNS comparative structures (the more the better, few/ n n n
less)
adjectives (-ing/-ed)
Pronouns (some, none, any, nobody...) + +
Clauses + + +
Relative clauses| +
CLAUSES concessive clause?s (in spit? of, despite)| + +
were to do in subordinate clauses +
Reduced relative clauses| +
Complex object + +
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Syntax + + + + +
Word order + +
SYNTAX Tag questions +
Wh-questions | +
Punctuation +
An array of different constructions + + + + +
I wish construction| + + + +
have smth done constructions| + +
either...or, neither...nor +
I'd rather| +
CONSTRUCTIONS ____{fonly -
if [ were to ... +
be due to construction| +
get used + ing +
Emphatic constructions + +
inversion| + +
cleft sentences| + +
Cross-language interference + + +
MISCELLANEOUS | Time adverbials + + +
Adjectives + +

As for the tasks used in this section, a certain pattern emerges. Contestants need strong
English skills to advance and excel in the Olympiads, whether in the preliminary or final stages.
However, some tasks are more commonly used in the elimination round, such as:

e clozes in which students match words/expressions with gaps and there is more than one

plausible distractor (Lomonosov, HSE);

e multiple choice clozes on the sentence and text levels when candidates are asked to fill in

the gap with an expression or even a sentence instead of a single word (ARO, SPBU);

e sentence construction tasks or jumbled sentences (HSE);

e multiple matching checking formulaic language (MSU).

Even though some tasks are only employed in the final rounds, to check candidates’ language
ability, all Olympiads use gap-filling exercises as well as multiple choice cloze tests. The number
and variety of tasks in the Use of English section soar in the final round of the Olympiads, as some
students struggle to give correct answers without consulting dictionaries or other resources, which,
together with the variety of idioms checked, rapidly increases the level of cognitive difficulty of
the tasks. According to Bloom’s Taxonomy (Anderson & Krathwohl, 2001; Koksal & Ulum, 2018)
of Educational Objectives (Table 4), the most complicated tasks are the ones that require abilities
to analyze and evaluate an existing piece of work as well as to produce something completely new.

Table 4. Tasks in EFL Olympiads and Bloom’s Taxonomy

Bloom’s Level Explanation Verbs EFL Tasks
6 | Create Put information together in an write, formulate Keywords transformation
original way
5 |Evaluate Pass judgements on the basis of select, support Multiple Choice Cloze, Error
particular guidelines Correction, Cloze (Gap Filling)
4 |Analyse Split a concept into parts and draw | compare, contrast, orga- | Matching sentence halves, sen-
a connection between them nise tence construction
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Bloom’s Level Explanation Verbs EFL Tasks
3 |Apply Use previously gained knowledge | use, interpret, demonstrate | Sentence completion, derivatives
in a new way
2 | Understand Comprehend what you have classify, select, translate [ Short answer questions
studied
1 |Remember Call to mind data stored in your define, list, state Definitions
long-term memory

Thus, such tasks as multiple choice cloze and multiple matching, which require mostly the
skills of analysis and interpretation, are backed up by an array of other high-level tasks: gap fill-
ing (all five Olympiads), error correction (MSU, SPBU, Lomonosov, HSE), and transformations
(ARO, HSE).

Even though short answer questions where students are expected to produce their own answer,
starting with filling the gap with one word (ARO, MSU, SPBU, Lomonosov) and finishing with
paraphrasing idioms (SPBU) or rewriting sentences while keeping the original meaning (HSE),
are present in all five Olympiads, they intend to check low-level cognitive skills and thus are given
mostly in the final rounds to diversify the general range of tasks (i.e. crossword puzzles, partial
translations, images labelling) and create a positive atmosphere during the contest rather than to
check knowledge of English for real.

As for phonetics, there has been a marginal shift in the representation of the tasks testing the
knowledge of phonetics. While the HSE Olympiad alongside the SPBU Olympiad (until 2022) had
this section in the elimination round, by the final round it was made redundant.

The overview of the tests shows that all tasks are standardised and share features of the aca-
demic discourse, which implies that they are created to test a set of high-level micro-skills neces-
sary in academic contexts (Coombe et al., 2007), including but not limited to recognising special
terms related to the topics (HSE), identifying the aim and the scope of a lecture (ARO), detecting
the attitude of the speaker (ARO, HSE).

3.1.2. Listening

Only half of the Olympiads included testing of listening skills in the elimination round, where-
as almost all (4 out of 5 Olympiads) had included this section in the final round before 2020. How-
ever, this number further halved by 2023, with only 2 out of 5 Olympiads employing this type of
task in their final round (ARO, HSE) (see Table 2. Skills tested in EFL Olympiads).

A noteworthy detail is that the tasks represent samples of academic listening (i.e. scripted
texts read by professional readers) and lack authentic features and, thus, impromptu speech (e.g.,
pauses, hesitations, background noises, etc.). Moreover, such listening tasks check the bottom-up
processing, where students need to reconstruct the meaning of units of the language that are decod-
ed, which leads to text comprehension. The tasks generally vary from MCQs, or Multiple Choice
Questions (ARO), T/F and T/F/NS (ARO, HSE) to note taking / sentence completion (HSE).

Over the last four years, there has been a noticeable trend towards simplification of the tasks
in the municipal round of the All-Russian Olympiad for the students of the 7th-8th forms. Whereas
in 2019/20 and 2020/21 there were two varying tasks, they were gradually reduced to one task in
the municipal round: MCQ in 2021/22 and sentence completion in 2022/23. Thus, it might be pre-
sumed that the former might be used in the next Olympiad as this type of task rules out arbitrary
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decision-making for the students. The tasks in all other stages have not seen any dynamics over
the last five years (T/F, MCQ); moreover, the same tasks are used for students in all grades with
the only difference from 2019/20 that students of the 7th-8th forms are allowed to partake in the
regional and final rounds of the competition.

A further development is also observed in the final round of the HSE Olympiad for students
in grades 7-8 and 9-10. Those changes also might be classified as a simplification process towards
overall standardisation. Thus, a multiple matching task in the final round for the 9th-10th grade
students used in 2019 was replaced with a conventional T/F/NS task in the subsequent years. Sim-
ilarly, in the last three years of competitions, a conventional sentence completion task was replaced
with sentences containing factual errors, which students are supposed to replace with the correct
options from the audio recording. There might be a conflicting opinion regarding that upgrade:
whether it serves as scaffolding and provides a useful tip on a possible alternative, or makes the
task more convoluted and hard to complete. Nevertheless, it might be assumed that this task type
is here to stay, considering no further changes in this section.

3.1.3. Reading

Following this category, tasks assessing the reading skills of students came in second in pop-
ularity. All the Olympiads check reading comprehension (Table 5) during the elimination rounds,
and in most cases, they use standard tasks: Multiple Choice Questions, or MCQ (ARO, MSU,
SPBU, HSE until 2020), Gapped text (ARO), Jigsaw reading both on a sentence level (Lomonosov,
HSE until 2020) and text level (HSE since 2020), and two texts mixed together (MSU).

Table 5. Tasks used in Reading comprehension

Reading ARO MSU SPBU | Lomonosov | HSE
tasks/rounds E F E F | E F E F E|F
Standard T/F/NS ¢ | + | + + + £ | ¢
tasks Matching + + |+
MCQ + | + + + ¢
Gapped text + +
J igsaw reading (sequenc- . + n 4
ing)
Traditional | Write questions based on +
in-class tasks |the text
Answer the questions +
based on the text
Integrated Integrated R&L, R&R + n
tasks (T/F/NS)
Integrated R&W (Sum-
marise the text, Comment
on the text, Write the * * * *
ending of the story)
E Elimination round
F Final round
+ Explicitly present
¢ Were taken out in the recent years
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However, in the final round, only the All-Russian Olympiad uses such traditional tasks as T/F/
NS, multiple matching, and MCQ questions to check reading comprehension. Other Olympiads
either do it through gapped text (HSE) or jigsaw reading text level (MSU), or through integrated
reading & listening (ARO) or reading & writing (MSU, Lomonosov, SPBU). In the final round of
the HSE Olympiads, reading tasks have been given since 2021 in the Culture Studies section, and
they check both reading comprehension and knowledge of culture. In terms of tasks, Olympiads
tend to use the same format for years: SPBU has been using it since the beginning for both rounds;
HSE had one format for both rounds before 2020 and another one after; MSU introduced minor
changes in 2021; and Lomonosov only in 2023. The All-Russian Olympiad employed the IELTS
reading format at the beginning (2015/2016), then shifted to the Cambridge exams, and finally
developed something of its own that leaned toward the integrated reading and listening tasks in
the final rounds.

The texts for the tasks tend to be taken mostly from newspapers and magazines or encyclo-
pedia entries and popular texts about historical events, prominent figures, and cultural traditions
(ARO, HSE, SPBU). Occasionally they feature extracts from literary masterpieces (e.g., Dandeli-
on Wine by Ray Bradbury, Paddington by Michael Bond) and very rarely poems (e.g., I'm just a
stranger here, heaven is my home by Carole Clemmons) (MSU, Lomonosov).

Reading in the linguistic Olympiads challenges students to handle language input of a higher
level (L+1). Thus, competitions check whether students are able to draw inferences using language
forms and unfamiliar, advanced vocabulary in the input and output. As a result, the reading section
tends to include tasks where authentic texts serve as prompts for vocabulary and grammar tasks
(Lomonosov, SPBU, HSE).

Reading tasks alone are expected to check the overall comprehension or the understanding of
specific details or language of the text in a reading section of the competition. At this point, learn-
ers might still be developing the ability to see the patterns of cross-references in the text. Without
this underlying groundwork, any further language production might be constricted. This task type
is essential in bridging the gap between receptive and productive skills by employing cognition.
This might provide the rationale behind the growing trend of using reading texts as a springboard
for writing (MSU, SPBU, Lomonosov).

3.2. Productive skills
3.2.1. Writing

In the All-Russian Olympiad, the writing task was abolished in the municipal stage of the
competition for the students of the 7th-8th forms for the last four years, 2020-2023. Whereas
before the competition boasted a variety of tasks at all levels and for students of different age cat-
egories, there is an obvious trend towards standardisation in the latest Olympiad, where writing
tasks only vary in accordance with the stage of the competition. Thus, there was an opinion essay
based on a quotation for all students at the municipal stage; a proposal — with detailed prompts and
guidelines — at the regional stage; and a short story at the final stage with a prompt and reminder
of the conventions provided as scaffolding for the contestants.

There is a reverse trend with the addition of the writing tasks in the Lomonosov Olympiad,
with the introduction of the writing task at the final stage for students of the 5th-7th forms starting
in 2020 (till the recent one). Moreover, the writing section for all age groups consists of two tasks
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with similar tasks for the 5th-7th and 8th-9th form students (i.e., an opinion essay and a story based
on a visual prompt). The tasks for the 10th-11th forms are more challenging — a short story and an
imaginary interview — requiring more profound thinking skills.

There are only negligible transformations in the writing tasks of the HSE Olympiad. Last
year’s tasks, like those before that, contained creative writing tasks either based on visual prompts
(7th-8th forms); comparative article with two quotes as writing prompts (9th-10th forms); and only
the task for the 11th form students saw the changes in the format of the input provided for students
(previously, it was a saying; last year, a reading input.)

There is little data to judge about the transformation of the MSU Olympiad, as the most recent
update goes back to 2020/2021. However, it is worth mentioning that the writing section consists
of two tasks for both groups (5th-9th and 10th-11th forms), where the first task is standard for both
groups: essay based on a prompt and referring to the reading task before the section. The second
task shows a transition from simpler articles based on true stories to more complicated tasks in-
volving data analysis (the analysis of a table with survey results).

Although the analysis of the tasks in the SPBU Olympiad did not reveal any changes in the
task types, the array of tasks in the writing section is a point to highlight. There are five different
writing tasks (same for all forms) in this competition; in other words, they constitute the major test-
ing focus: an opinion essay, a part of a story, a comment on a saying, a response to visual prompts,
and a process description.

However amazing and efficient those tasks may be at checking students’ ability to think criti-
cally and write texts of different genres, they are probably the ones to be changed soon due to the
development of Al and its ability to write answers to the most challenging tasks in a matter of
seconds. Universities in charge of Olympiads will have to rethink the tasks used to assess writing
skills or introduce speaking tasks, where examiners will see candidates face-to-face, which is cur-
rently shunned.

3.2.2. Speaking

The need for human examiners to score productive skills and some listening tasks highlights
a logistical challenge. With such large participant numbers (over 110,000 in the elimination round
and 5,000 in the final), the process becomes extremely time-consuming.

The tasks checking the speaking skills of the secondary and high school students have only
a negligible presence in the range of the Olympiad tasks with only one Olympiad utilising it and
only in the elimination round (the All-Russian Olympiad). This task has no representation in the
subsequent round in any of the Olympiads considered. Whereas the tasks designed to check con-
testants’ writing skills have increased in number by the final round with 5 out of 5 Olympiads
providing this type of task. On top of that, these tasks give more than 50% of the total round).

3.2.3. Culture Studies
Another trend that is clearly visible in Table 2 given above is that all the Olympiads analysed
tend to check partakers’ knowledge of the history and culture of English-speaking countries to a

certain extent. There is a section on Culture Studies in 5 out of 5 Olympiads in the Final Round
and 2 out of 5 in the Elimination Round. Yet, even though such Olympiads as MSU, SPBU, and
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Lomonosov do not have tasks testing awareness of socio-cultural data explicitly in the Elimination
Round, they use authentic literature texts, including poems, and texts about the history and culture
of English-speaking countries while checking both receptive and productive skills.

There is also a tendency to use culture-specific tasks as the basis for creative writing. Since
2020/2021, the HSE Olympiad has employed the strategy of immersive context assessment; all
the tasks in the final round are devoted to one topic. For school graduates, it was connected with
historical events; for the 9th-10th grades — literature; and for grades 7-8 — arts. The knowledge of
the period was checked indirectly yet thoroughly when students were expected to write a story or
give a description of a piece of art with a historical perspective in mind.

3.3. Integrated skills and transition from receptive to productive skills

The Olympiads were also analysed for the presence of integrated skills tasks, i.e., combining
two types of inputs or requiring competitors to analyse an extended excerpt of written or spoken
discourse and requesting from the participants to produce a piece of work based on that. The tasks
aimed at assessing the integrated skills of the participants were by far the least common until 2018.
Only two Olympiads employed them then: the All-Russian Olympiad used this task in Listening &
Reading and the SPBU Olympiad in the Reading & Writing section. Yet, starting with 2019, there
were some sporadic occurrences of different combinations of such tasks (Listening & Reading &
Writing section in Lomonosov (2018-2020)) and steady growth has been visible since 2020 in all
5 Olympiads (e.g. Listening & Writing in HSE). The rise in the use of integrated skills tasks might
be explained by the fact that such tasks encourage school students to use and hone the soft skills
required in everyday and academic life, thus implicitly preparing students for real-life challenges.

Through the introduction of integrated tasks, Olympiad organisers may promote tasks where
writing activity stems from reading or listening. Active skills, such as reading and listening, should
not be separated from other skills, inter alia, writing — note-taking, summarising, and mentioning
factual information in correspondence. Contestants take notes of what they heard or read and then
present the information collected in some other form (Byrne, 1993). According to Byrne (1993,
p.70), text — either read or spoken — provides a “natural context” for writing. Even reading compre-
hension tasks at a lower level might involve basic elements of writing — short answer questions or
information transfer — which might further develop into a more complex integrated task comple-
tion or independent writing task. The All-Russian Olympiad, for instance, required the contestants
to complete cross-text multiple matching based on a reading and listening task (final round). Both
the All-Russian and HSE Olympiads included listening comprehension tasks but with different
requirements. The All-Russian final round required cross-text multiple matching, while the HSE
Olympiad asked contestants to summarize lectures.

4. DISCUSSION

The trends outlined above might be partially explained with the following assumptions. The
major changes in the task formats employed might be influenced by the pervasiveness of online
learning and, as a result, by the choice and limitations of online platforms used. Another cause
might be an ever-growing number of participants, as the process of checking the tasks could be
simplified if the knowledge and skills of the students were checked by means of discrete-point
testing. This also increases the practicability of the test for the administrative staff; otherwise, the
validity and reliability of such tests dwindle.
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The use of standard task types in listening and reading might be attributed to the relatively
scarce number of experienced item-writers and the considerable workload they are to shoulder
apart from their responsibility to develop test materials, as the vast majority of them tend to be
University EFL teachers. Thus, past papers from international exams are used to develop tasks for
the Olympiads.

Another aspect worth mentioning is the increase in the proficiency level of the tasks. Whereas
initially the tasks were mainly aimed at the students having a B2 level of proficiency, now success-
ful candidates are expected to have mastered their language skills up to C2 level (CEFR). This con-
siderable intellectual challenge might also be due to the intent of the administrative staff to narrow
down the list of participants by the final round and eliminate weaker competitors at an earlier stage.
Another plausible reason is the rise in the general level of language proficiency of the candidates.

That assumption leads us to the issues at the preparation stage. Where might the teachers
who prepare their students for the linguistic Olympiads go wrong? One of the problems might be
connected to their inability to see the evolution of the task. The teachers look at the format of the
task rather than evaluate the increase in complexity of the task in question over the years. Another
issue might be attributed to the fact that some teachers familiarise their students with the format
of a particular task rather than hone a skill that could help them deal with a greater variety of tasks
that, in essence, check similar skills or abilities.

4.1. Recommendations

Taking all the above factors into account, the authors of the article recommend that teachers
draw their students’ attention to the tasks in their current coursebooks that are similar to those in
different competitions. This will help to boost the level of involvement and the reasons behind the
choice of particular tasks.

Teachers might opt for past examination papers of international language examinations for
different proficiency levels. Suffice it to say that many material developers use the tasks for B2
First, C1 Advanced, and Russian Unified Exam in English (Kurasovskaya, 2021) as a basis for the
Olympiad tasks. Thus, work on the format and the items tested in those past papers might help
students develop strategies that they might need to apply in a range of language competitions.

Creative tasks are an area that requires special attention from teachers. Even when their stu-
dents display the ability to handle the task, they might be limited in terms of lexical resources
required for the successful completion of the task. Forcing students to cram for the competition
by covering an endless list of words and expressions addressing a particular topic has proven to
be traumatic and ineffective (Lai, 2022; Brinthaupt & Shin, 2001), as students are rarely able to
apply those appropriately or recall an item required in situ. The acquisition presupposes a much
deeper understanding of a lexical item encountered. It is the continual process of highlighting the
connotation, register, and genre applied to words (inter alia) that ensures better comprehension and
more confident usage of the item in the future (Sun & Zhao, 2015).

The lexical approach, which has become increasingly popular over the last several years in
Russia (Kozhukhova, 2020; Reztsova & Savina, 2021; Igolkina & Yazynina, 2022; Panina &
Fursova, 2022) could be a means to an end in an attempt to mitigate the issue of expanding an ad-
vanced range of vocabulary within a relatively short term. With the help of the input and guidance
provided by teachers, students might grasp the importance of focusing on priming — the process in
which a word might acquire specific associations through repeated encounters (Thornbury, 2006;
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Hyung, 2019). This process might facilitate the development of both receptive and productive
skills (Dellar, 2016) as well as their native-like usage (El-Dakhs, 2017). However, some teachers
attach greater importance to learning less frequent, and thus useless, language rather than drawing
students’ attention to collocations (Dellar, 2016).

Teachers might find it instrumental to devote more attention to integrated tasks, where stu-
dents should first process written or audio discourse and then transform it into their own spoken or
written text. This would streamline the process of noticing. At a later stage of this process, students
might need to work on creative tasks from the Olympiads, where they might use reading or listen-
ing tasks as a valuable input source of language (i.e., lexical items and grammatical structures).

Considering the topics generally included in the creative parts of the Olympiads, several topics
from a popular series of coursebooks with a focus on lexical approach (“Outcomes” for Upper-In-
termediate and Advanced levels (National Geographic Learning, n.d.)) or even the school EFL cur-
riculum coursebook might come in handy. Despite having topics that are particularly interesting
for adults, they correlate with the topics of creative tasks in the linguistic competitions. Those are
supported by a range of writing tasks that help students develop their writing competence. Thus,
a carefully chosen set of topics for preparation might promote the learning process and help to
achieve the result desired in several Olympiads while covering the school curriculum content. Al-
ternatively, those topics might be used as an intermittent addition to the main course if the teacher
has some extra hours. This will present a change to the routine and certain unassessed challenges
that students always welcome. Having considered the scope of topics in some Olympiads over
the recent years, we could identify their repetitive nature; thus, the ability to apply lateral skills to
various tasks will surely improve the performance of the students in language Olympiads.

4.2. Limitations

Despite the fact that most Olympiads bear a range of similarities that define the scope of
common tasks for preparation, there is an obvious impasse preventing us from compiling a set of
guidelines for teachers who aspire to prepare their students for this type of alternative assessment,
namely, a continuous upgrade of the materials and adjustment in the format of the competition.
This can be clearly traced in the analysis of the task types in different Olympiads over the years
in question. The changes might be attributed to the fact that universities, being conduits for the
development and implementation of wider societal impacts (Deiaco et al., 2012), have been trying
to identify the tasks that match the requirements that they apply to applicants and undergraduates
in their first year. As competition for tuition-free government-funded university places intensifies,
the complexity and challenge of the Olympiad tasks increase accordingly.

5. CONCLUSIONS

Having started as an alternative assessment of language proficiency, language Olympiads in
Russia turned into another high-proficiency multi-round exam in English, which directly correlates
with the portrait of a prospective university fresher. So to speak, as major universities long to see
students who have more than passable analytical and critical thinking skills and are able to cope
with future academic challenges, they incorporate into their Olympiads cross-text multiple match-
ing tasks based on reading and listening and introduce writing tasks that stem from reading and
listening tasks. In a nutshell, the tasks aimed at assessing integrated skills, which used to be the
least common, are now gaining ground.
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Trying to reach out into the farthest corners of our vast country in search of future Lomonosovs,
Universities make good use of technology and conduct Olympiads online. This takes its toll on the
variety of tasks employed as item-writers tend to be limited by the constraints of digital platforms
while students have an array of resources at their fingertips, together with the AI, which seems to
be developing at an interstellar speed, which may turn any task at any language level into a piece
of cake. Al tackles some of the most challenging tasks in a matter of seconds, and this is something
that should be considered by both the item writers and the administrative staff of the universities.
They might either rethink the use of their most trusted productive tasks or heavily invest in proc-
toring and e-proctoring systems, involving, among others, the use of two or more devices to record
the exam (Mohammed & Ali, 2022; Abbas & Hameed, 2022), or go back old-school. Whatever
they do, we will have to face it, yet the Olympiads will hardly stay the same.
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Abstract: The International Max Planck Research School (IMPRS) biennial conference on psy-
cholinguistics focused on the psychological, social, and biological foundations of human speech. The
conference took an interdisciplinary approach, drawing on data from cognitive research, neurosci-
ence, computer science, medicine, genetics, anthropology, and evolutionary theory. This article pro-
vides an overview of the keynote speeches and the most significant posters, presenting the findings of
scholars from around the world.
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proaches to the Foundations of Human Speech. Professional Discourse & Communica-
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The International Max Planck Research School (IMPRS) for Language Sciences located in
Nijmegen is a joint initiative of the Max Planck Institute (MPI) for Psycholinguistics, the Donders
Institute for Brain, Cognition and Behaviour, and the Centre for Language Studies. The IMPRS
hosted its fourth conference series in a hybrid format from June 5-7, 2024.

For over four decades, the Max Planck Institute for Psycholinguistics has been advancing
interdisciplinary research into the psychological, social, and biological foundations of language.
Integrating perspectives from linguistics, psychology, brain sciences, genetics, anthropology, com-
puter science, and medicine, the MPI investigates language comprehension, production, and ac-
quisition, as well as the relationship between language, genetics, and cognition. Its mission is to
illuminate the complex interplay of factors that underpin human language.

The biannual IMPRS conference series on Interdisciplinary Approaches to the Language Sci-
ences aims to encourage language scientists to explore new avenues of inquiry and gain deeper
insights into human language ability. The conference stands out due to the ample scope of research

116 [nckypc npodeccnoHanbHom KommyHuKaumm N°6-3, 2024
ypc np Y|



Conference report Nikolay Yu. Simakov

in the field of language and communication conducted at multiple levels - from the human genome
and the language readiness of the brain to the behaviour patterns of individuals of all ages and
populations — and in diverse languages. The 2024 edition focused on four major themes:

1. The dynamic nature of language: Change through time and borders.

2. Language production in social interaction.

3. Language development.

4. Language of the body: From gestures to sign languages.

The first section addressed the issues of the sociolinguistic landscape of different regions,
linguistic diversity and multilingualism. Dr. Margot van den Berg and Dr. Corentin Bourdeau
traced back the lineage of some African languages. The former focused on retention, innovation,
and adaptation in naming and the process of knowledge production to analyse the emergence and
subsequent development of the Sranan language. Talking about the methodology and citing the
case of the Wolof language, which is “an assemblage of at least five layers”, Dr. Bourdeau stressed
that “contact linguistics is of much more help than historical linguistics for understanding the
formation of languages” as it avoids a distorted view of reality. Carlo Meloni delivered a speech
on the biases concerning the evolution of clause linkage syntax, namely a neurocognitive bias to-
wards hierarchy, or “dendrophilia”, and a bias towards simplicity. His study of 59 languages from
Indo-European, Sino-Tibetan, and Tupi-Guarani families managed to prove that the former factor
is less significant, “a moderate bias toward simplicity and substantial lineage-specific variation”
being at play. The last speaker of the section was Enock Appiah Tieku, who dwelt on the co-evolv-
ing means of construing number and sortal classifiers in Austronesian, which he analysed using
the Markov chain model of binary character evolution and the Bayesian phylogenetic comparative
method. He concluded that all the types of number marking, including plural and singular, and
sortal classifiers changed independently.

The Language production in social interaction section focused on the extent to which speak-
ing in a dialogue context fundamentally differs from solo speaking. Relying on the assumption
that production and comprehension processes are engaged in a temporally overlapping fashion, Dr.
Chiara Gambi applies the control theory and compares monologue and dialogue to mechanical and
biological processes to describe the challenges scientists face when applying models of language
production and self-monitoring to conversation. They include “(1) the need to distinguish between
self- and other-generated utterances; (2) the need to flexibly adjust the amount of advance plan-
ning to achieve timely turn-taking; (3) the need to track changing conversational goals,” which,
therefore, necessitate sophisticated control architectures. Dr. Anita Tobar Henriquez provided an
overview of the studies revealing speakers’ variation of their referential choices with due regard to
the individual-, situation- and community-level factors. Caitlin Decuyper’s speech elaborated on
the research into the reduction of semantic interference due to conceptual processing rather than
social context. Jule Nabrotzky presented her current research into the role of speech entrainment
in reducing the silent interval duration between interlocutors’ utterances in a conversation with the
help of a Guess Who game.

The Language development section discussed the universal vs. language-specific language
acquisition trajectory in childhood. Prof. Dr. Shanley Allen studies the case of Inuktitut, a polysyn-
thetic language, to demonstrate the peculiarities of its acquisition as compared with more isolating
or fusional “Standard Average European” languages. Dr. Michelle Jennifer White uses a compar-
ative approach to assess vocabulary learning of bilingual toddlers in South Africa and Norway
considering their socioeconomic status background and language socialization practices. Xiaotao
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Liu’s research points to Mandarin-speaking “children’s ability to map appropriate verb forms onto
unfolding events”. The research of Eleni Zimianiti tries to predict the relationship between the
item-level difficulty of verb forms, on the one hand, and form-frequency, phonological neighbour-
hood density and telicity, on the other hand, relying on a large and longitudinal dataset of nearly
40,000 young Dutch speakers, which has been gathered through an educational online platform.

Non-verbal ways of conveying information were covered by the speakers of the conference
in the Language of the body section. Prof. Dr. Martha Alibali delivered a presentation on gestures
as a specific form of bodily action and their involvement in mathematical thinking, learning, and
teaching. She stated that gestures reflect and shape mathematical knowledge, as well as are in-
tegrated into communicative interactions during mathematics instruction, thereby affecting peo-
ple’s mathematics identity. Dr. Anna Puupponen presented an unusual perspective on the body
language — the meaning-making strategy of constructed action (CA) in singers taking the role of
a discourse referent and enacting feelings, thoughts, and utterances. Her research sought to shed
light on CA-related socio-individual aspects on the basis of corpus data and the EEG data on the
cognitive processing of CA. Dr. Dilay Z. Karaddller aims to investigate whether 8-year-old chil-
dren’s visual attention varies when planning descriptions of object locations in speech vs. speech-
plus-gesture by eliciting descriptions of left-right relations and drew a conclusion that informative
descriptions receive more visual attention to spatial relations amid the multimodal presentation
of disambiguating information. Annika Schiefner proved the absence of the relationship between
embodiment and iconicity in the signer’s body as perceived by deaf and hearing participants in the
UK and Germany, but stated that “iconicity appears to be linked to lexical similarity between sign
languages”.

The posters presented at the conference addressed a wide range of issues pertaining to the
abovementioned fields - from crosscultural aspects of language acquisition to the role of the en-
vironment in language production. In their research project Deciphering an unfamiliar language:
The role of shared phonology and semantics Anna Meliksetian, Agata Wolna and Zofia Wodniecka
of the Jagellonian University (Poland) adopt an interdisciplinary approach to mutual intelligibility
between closely related languages - Polish, Czech, Russian, and Spanish - to see if Polish natives
with no prior exposure to the given foreign languages can decipher the potential message after ex-
amining stimuli pictures and voice recordings of correct words and distractors. The scholars point
to the lack of full consistency between the similarity across the languages and mutual intelligibility
but conclude that the phonological overlap is a driving force behind the latter on the condition that
it is accompanied by semantic overlap. They also suggest that the two overlaps should concur to
affect the degree of mutual intelligibility.

The Non-native accents impede implicit, but not explicit, language learning poster by Kate-
lyn McClure and Phillip Hamrick from Kent State University discussed the impact of accented
speech on language acquisition given that L2 learning tends to involve exposure to speech with an
unfamiliar — often non-native — accent. Drawing a line between implicit and explicit language ac-
quisition, the poster postulates that L1 learning is driven predominantly by implicit learning (i.e.,
unconscious) mechanisms while L2 learning is supported by conscious ones. The researchers hy-
pothesized that alterations in language processing and a bigger cognitive load should significantly
hamper implicit learning and are very likely to affect explicit learning. However, the findings
reveal that a non-native accent impedes implicit, rather than explicit learning, possibly making L2
learning more explicit to ensure its effectiveness.
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Dutch scientists Cecilia Husa, Antje Meyer and Linda Drijvers apply the Rapid Invisible Fre-
quency Tagging (RIFT) method to measure how attention is distributed between the two demand-
ing related processes of speech planning and speech comprehension and, on the whole, to evaluate
its possible use for studying representations. The processes overlap, leading to short turns between
speakers and dependency of speech planning on the content of comprehension. The experiment
did not indicate any impact of relatedness on auditory attention to distractors or early visual atten-
tion to targets. However, the intermodulation peak may point to participants’ avoidance of integra-
tion of the related target picture and distractor.

The overview of the conference would be incomplete without mentioning several poster re-
ports on gestural mimicry, convergence and accommodation, which may in the long run affect the
curricula in terms of skills trained. The Inhibiting gestural mimicry induces higher cognitive load
report presented by Dr. Monika Chwalczuk from the Institute of Psychology of the Polish Acad-
emy of Sciences calls on the need to reconsider the recommendation to regard the use of gestural
mimicry in dialogue interpretation as a sign of weak proficiency and to limit gestures. Copying
the speaker’s gestures and gestural interaction in interpreter-mediated communication are inten-
sified under higher cognitive load but inhibiting them triggers higher self-reported indicators of
cognitive load and longer reaction time. Restricted hand movements stand in the way of mental
stimulations activated through gestures and make it impossible for the working memory to offload
through embodied productions leading to slower renditions and stronger mental fatigue. According
to Dr. Monika Chwalczuk, gesture mimicry should not be inhibited in dialogue interpreting since
it functions as a cognitive aid strategy.

The Conflicting talker information may hinder convergence in synchronous speech poster
compiled by Orhun Ulusahin et al. sheds light on the issue of convergence between speakers and
listeners, that is the tendency of interlocutors to sound more like each other over time, and the im-
pact of talker information on it. The research findings are as follows. Participants consistently con-
verged across three synchronous speech experiments, with conflicting talker information leading
to fewer convergers than congruent talker information, which suggests the involvement of shared
representations across production and perception.

The issue of the correlation between people’s individual traits and language production
throughout communication deserves special attention. It was a matter of concern in The role of
gender, personality traits, and social biases in shaping linguistic accommodation.: An experimen-
tal approach poster submitted by a group of international experts from the University of Edin-
burgh, University of Ireland, and Max Planck Institute for Psycholinguistics. Ching-Yat Cheung,
Simon Kirby, and Limor Raviv use a curious dyadic communication experiment to analyse wheth-
er participants’ accommodation behaviours are influenced by their gender, the perceived gender
of their interlocutors, their personality traits, or their gender attitudes and biases. The experiment
involves learning a few expressions in an artificial language and playing a communication game
with a computer-simulated male/female partner. The game is followed by a personality question-
naire (Big5) and implicit/explicit gender bias tests. The ongoing research has already produced
some preliminary results: it points to the short-lived accommodating behaviour during interaction,
which does not persist in the post-communication test. Besides, men are more likely to accommo-
date regardless of the partner’s gender.
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The conference was held in person and live-streamed via Mediasite, with the Discord appli-
cation facilitating interaction with online participants. The hybrid format proved highly effective
as the proceedings were readily accessible online and would remain available until the publication
of the official proceedings. This accessibility promotes continued post-conference exchange and
discussion among researchers.
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